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Shock media technologies in the modern propaganda arsenal

Nataliia Dmytrenko, Kyiv National University of Culture and Arts,
lubystok381@gmail.com

Abstract

Any modern military conflict generates a huge wave of information about the special
operations of the belligerents and interested parties. Both professional propagandists and
ordinary media users are involved in this process. Since the Vietnam War (1965-1973),
reporting on the horrific consequences of military conflicts as a kind of "truth" of war has
long since lost its ethical motive, which was that a shocking journalistic report, video or
photograph could shock the public and, in turn, save lives, or even stop the war. The
journalist thus becomes, together with his audience, an integral part of the ideological war
machine. The article highlights some of the most widespread media technologies in today's
information war to spread fear and hatred.

Keywords
Information, military conflict, war, journalist, public, audience

Introduction

On February 24, 2022, the whole world woke up in a new reality. Russia has launched
military aggression against Ukraine unprecedentedly since the Second World War, using, in
addition to a huge amount of military equipment, a propaganda machine that has been
created over the years. Any modern military conflict generates a huge wave of information
on special operations by the warring and interested parties. Both professional propagandists
and ordinary media users are involved in this process. The tone is set by reports and photo
and video materials that depict the "terrible face of war": destroyed neighborhoods, burned—
out houses, mutilated bodies of victims and grief—stricken people, that is, everything that
some English—speaking journalists cynically call "war porn" (a naturalistic display of the
horrors of war, devoid of any aesthetics and designed to shock the viewer). Reporting on the
horrific consequences of military conflicts as a kind of "truth" of war has long lost its ethical
motive since the Vietnam War (1965-1973), which was that a shocking journalistic report,
video, or photo could shock the public and, in turn, save lives, or even stop the war. The
peacekeeping mission of journalism in the current era of information wars is becoming not
only difficult and risky but also not in demand, because, from the point of view of
propaganda (currently we are talking about Russian propaganda), the purpose of showing
the bodies of killed civilians (especially children) is not so much to end the war as to stir up
hostility, mobilize supporters of one of the parties to the conflict, emotionally justify cruelty
and the use of excessive force, etc. In addition, footage of the destruction of civilian homes
in Ukraine and photos and videos of the victims of massive Russian attacks become tools of
cynical manipulation, as Russian propaganda claims that it is the Ukrainian military who are
shelling their own territory and civilians. Thus, the journalist, together with his audience
becomes an integral part of the ideological war machine.

Main Part

The information war that accompanies the war in Ukraine is not fundamentally new in this
sense. Media influence technologies that allow pressing on the pain points of the public
consciousness, arousing such feelings as fear, anger, indignation, and hatred, are used today
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not only by those who are engaged in propaganda, manipulation, and black PR [1]. These
techniques are gradually becoming an integral part of the journalistic toolkit and all active
Internet users.

Let us highlight some of the most widespread media technologies in the current information
war to spread fear and hatred.

The use of alarming shadow lexemes. Russian media actively use the lexemes "punishers",
"fascists", "neo—Nazis", and "foreign mercenaries" concerning the Ukrainian military and
authorities. Ukrainian media, on the other hand, have been using the terms "terrorists",
"militants", "gangs", and "pro—Russian mercenaries" since 2014. The modern language of
the Ukrainian media about Russians has acquired even more interesting coloring, giving new

n.n nn

connotations to long—familiar words and creating new ones: "orcs", "pig dogs", "rashists",
"russnia", "vatniks". It is noteworthy that in the language of military propaganda, which is
used by the media, "enemies" can only be "destroyed", while "ours" can only "die tragically".
This method of information warfare, such as depriving the enemy's military of human traits,
began to be widely used with the beginning of the First World War, and since then has

accompanied any military conflict.

The use of images of excessive use of force. Destruction images of residential areas, schools,
hospitals, and burnt—out high-rise buildings accompany almost every story about the war in
Ukraine. Quite often the same images of destruction are used by both Russian, Ukrainian,
and world media, only the culprits of the disaster change. Often, Russian propaganda TV
broadcasts use footage of destruction and reports of the use of "Tochka U" ballistic missiles,
which are indeed in service in Ukraine, but the facts of their use are quite controversial.

The use of images of the military equipment movement as the conflict escalation. This media
technique was used back in the winter of 2014, when the media occasionally reported that
tanks were moving from Chernihiv to Kyiv to disperse the Maidan protesters. During the
conflict in Donbas, photographs and video footage of tank convoys have become a regular
feature. With the beginning of the full-scale invasion and equipping of many Ukrainian units
with aerial reconnaissance equipment and a short period from the actual shooting to its
publication, the footage of columns of Russian equipment moving from the state border of
Ukraine appeared on many channels on February 24. Since 2014, the Russian media have
been exploiting the image of foreign (Western) equipment allegedly arriving in Ukraine. The
most eloquent here is the photo of a column of German tanks "Leopard", which in September
2014 spread all over the Russian Internet sector with the emphasis that Germany was sending
its equipment to help Ukrainian troops (in fact, German tanks "Leopard" participated in the
military exercises "Rapid Trident 2014" in western Ukraine). Since February 2022, every
delivery of Western equipment to Ukraine has been the subject of close attention and
discussion in the Russian media.

The use of prohibited or highly destructive weapons images. Examples of such weapons are
cluster munitions. Using this type of weapons, which has been repeatedly recorded, the
Russian media sometimes accuse the Ukrainian military of using them, sometimes to stir up
hostility and fear, Russian talk shows talk about the use of phosphorus bombs (this type of
weapon was especially demonized by Soviet propaganda, so the corresponding media virus
has a basis in the minds of older people).

Use of viruses and other products of bio laboratories. Russian propaganda has repeatedly
accused Ukraine of developing various types of biological weapons, from anthrax to
laboratory—infected birds, animals, and even mosquitoes.

The use of images of the consequences of war crimes. This range of media techniques is the
most exploited as the most effective in arousing emotions. This includes footage of the
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killing of civilians and reprisals against dissidents, as well as reports of torture and abuse,
which are actively used in the media. These also include reports of mass graves in Bucha,
Kyiv region, and Izium, Kharkiv region, of the deaths of children, and patriotic tattoos of
captured Ukrainians cut off from their skin. The most exploited global media event in this
context was the downing of the Malaysian Boeing in 2014, as civilians, including women
and children from neutral countries, were killed. Now, the war is actually going on live, a
large number of images appear on the pages of the world media at once — the faces of people
covered with blood after massive rocket attacks in different cities of Ukraine, the death of a
child in Vinnytsia, the hand of a dead woman in Bucha, a bracelet on the wrist of a tortured
soldier in Izium.

The use of images of a "secret conspiracy". Conspiracy theories, as a popular pseudoscience
that finds simple explanations for complex phenomena, become especially popular during
military conflicts. The Russian media constantly replicate reports about the conspiracy of
Western countries against Russia, about NATO troops secretly fighting in Donbas, that, in
fact, it is the United States that is waging war against Russia with the hands of Ukraine.

In the context of the impact of these media images on human consciousness, it does not
matter much whether they are real facts or fakes (after all, a single real media image is not a
reflection of reality, it reflects only a fragment of reality, but not its whole picture). This is
a type of propaganda technique in which the emotional component is much stronger than the
rational one. In other words, if a convinced media user finds out that a video or photo he or
she has seen is fake, it will not change his or her point of view or affect his or her perception
of the information. The argumentation is as follows: "Yes, this particular video is fake, but
it does not mean that such facts did not happen".

Heorhii Pocheptsov, a researcher of information warfare and propaganda, notes that various
media constantly apply propaganda techniques that use verbal definition, in which the
emotional component is stronger than the rational one. He also says that propaganda usually
works with well-programmed reactions and is built in such a way as not to give the consumer
of information the right to choose — he must act automatically [1].

Thus, the active use of shocking photo and video footage and messages in the current period
is not always dictated by the fact that they reveal a certain truth about the war, but because
they are the most effective means of propaganda.

Shock propaganda technologies should be constantly fed not just with fresh media materials
from the war zone. They require a constant increase in the degree of the cruelty of these
materials because it has been proven that during regular viewing of violent scenes, viewers
react less and less to the cruelty seen on the screen and become less sensitive to it (in media
psychology this is called "desensitization").

In our opinion, society is characterized not by the number of shock media technologies, but
by the reaction to these media technologies. And here a whole range of questions arises.
Why do so many media users succumb to primitive propaganda special operations of the
level of the First World War? Why, with the immense possibilities of the multiplicity of
thoughts and meanings that the Internet space provides, does a person become an easy prey
for manipulators? Why conspiracy theories are perceived in the mass consciousness as
weighty arguments?

Part of the answer is given by psychology. We are talking about a certain feature of human
consciousness, which in psychology is called selective perception — the tendency of people
to pay attention to those elements of the surrounding world that coincide with their
expectations and ignore others. Thus, a person chooses only those news and opinions that
are consistent with his or her own point of view and rejects or is biased against those that
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contradict it. For example, an Internet user searches the web for only those messages and
opinions that confirm his opinion or correspond to his position. If such a person visits a
resource that covers the opposite point of view, it is only with strong prejudice. The biggest
problem in the current information war is that any arguments are powerless against the labels
and stereotypes formed by propaganda [2, 71]. Even the most convincing and logical
evidence fails to reach the goal, is reflexively rejected, distorted, and turned into accusations
of lying, bias, payment, and greed, as well as cause irritation, anger, and indignation, which
in turn makes you defend your rightness even more aggressively. Resentment and self-love
build absolutely absurd semantic constructions to support themselves to avoid cognitive
dissonance by all means.

Conclusion

In the current period of total selective perception of information about the war in Ukraine,
objective journalism faces an incredibly difficult super—task, which, in fact, sounds quite
simple: to adhere to journalistic standards. That is, at a minimum, to avoid media techniques
that, by increasing emotional impact, can distort objective reality and cause feelings of fear,
hopelessness, anger, hatred, etc. As a maximum, to inform the public about what is really
happening, and not to spread a typical set of stereotypes and labels that necessarily
accompany any military conflict and contribute to its escalation.
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Abstract

The paper presents quantitative and qualitative concepts for evaluating the quality of
education in higher education institutions. Some publications and journals focused on the
quality of higher education. Furthermore, the Teaching and Learning indicators according to
the U-Multirank project, which is a multidimensional and multi—level tool for the evaluation
of higher education institutions in the field of education and research.
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Introduction

Vo Vyhlaseniach Rady Eur6py sa zdoraziuje, ze kvalita vzdelavania sa ma stat’ jednym z
rozhodujucich cielov vSetkych druhov a typov §kél. Preto musi byt zabezpecend na
vSetkych trovniach a vo vSetkych oblastiach vzdelavania. Pretoze proces vyucby je
podstatnou sucast'ou vzdelavania, predchadzajici vyrok sa vzt'ahuje aj na jeho kvalitu.

Kvalite vzdeldvania na vysokych Skolach v Eurdpe sa zacala venovat’ zvySena pozornost’
od prvej konferencie eurdpskych ministrov pre vysoké Skoly a vedu, ktora sa uskutocnila v
Boloni v roku 1999, kedy sa vytvoril spolo¢ny europsky priestor pre tercialne vzdelavanie.
Mimoriadny vyznam pre zabezpeCovanie kvality vysokych $kdl mala porada eurdpskych
ministrov pre vysoké Skoly a vedu v roku 2003 v Berline, na ktorej sa ministri zaviazali
presadzovat’ zabezpecovanie kvality v oblasti vysokého Skolstva (Komunike Berlin, 2003).

Main part

Analyzou vzdeldvania a porovnavanim vybranych ukazovatel'ov systémov vzdelavania v
¢lenskych Statoch sa zaobera aj EU (Eurdpska unia) a OECD — Organizacia pre ekonomickt
spolupracu a rozvoj — zdruzujica hospodarsky najvyspelejsie Staty sveta.

Experti na vzdelavanie zostavili Siroku Skalu indikatorov vzdeldvacich systémov vratane
vysokych §kol. Indikatory ukazuji kto sa zii¢astiuje na vzdelavani, aké su financ¢né vydavky
na vzdeldvaci systém a jeho jednotlivé prvky, ako vzdeladvaci systém funguje, vysledky
ziakov a Studentov v medzinarodnych meraniach, vplyv vzdelania na vysku zarobku a na
zamestnanost. Jednotlivym Stditom umoznuje analyzovat svoj vzdeldvaci systém z
medzinarodného meradla a porovnat’ ho so vzdeldvacimi systémami inych Statov.

Existuje vela publikacii napr. Education at a Glance (Vzdelavanie letmo), ktoré vydava
OECD, Key Data on Education in Europe (KI'i¢ové udaje o vzdelavani v Europe), ktoré
vydava EU. Napriek mnohym tdajom umoziujucim porovnat v réznych ukazovatel'och
vzdelavaci systém v CR (Ceska republika) a v SR (Slovenska republika) (aj vysoké $koly)



so vzdelavacimi systémami v Staitoch OECD a EU, ani jedna z tychto publikécii neobsahuje
informécie o kvalite vzdelavania na vysokych Skolach. (2)

Vo svete vychadza tiez niekol’ko c¢asopisov zameranych na kvalitu vysokoSkolského
vzdelavania, napr. Quality in Higher Education (Kvalita vysokoskolského vzdelavania),
Quality Approaches in Higher Education (Pristupy kvality vo vysokoskolskom vzdelavani),
Quality Assurance in Education (Zabezpecenie kvality vo vzdelavani).

Na urcenie poradia uspesnosti vzdelavania na vysokych Skolach sa vyuzivaja rézne
kategorie indikatorov vykonnosti vysokych $kdl z piatich oblasti: Vyucovanie a ucebné
prostredie. Vyskum. Citacie. Prijmy vysokej Skoly z praxe za inovacie, patenty a vynalezy
pripadajtce na jedného akademického pracovnika vysokej Skoly. Medzinarodné prostredie
vysokej skoly. (1)

V medzinarodnom merani uspesnosti vysokych §kol sa zist'uju r6zne kvantitativne udaje ako
je pomer poctu profesorov k poctu vsetkych ucitel'ov ¢i poctu Studentov, podiel prihlasenych
uchadzacov k planovanému poctu miest atd. Ani jeden z tychto indikatorov nezist'uje
najdolezitejSie charakteristiky procesu vzdelavania — €o si Studenti osvoja v priebehu Studia,
ako to vedia aplikovat, ako st so Stidiom spokojni, ako sa ucia, aka je kvalita ich
Studentského zivota, aké je ich uplatnenie na trhu prace, ako st spokojni ich zamestnavatelia
atd’.

Eurdpska komisia uz v roku 2011 schvalila projekt U-Multirank, ktory predstavuje
viacdimenziondlny a viacurovilovy nastroj hodnotenia vysokych $kdl v oblasti vzdelavania
a vyskumu. Podl’a tejto metodiky sa hodnotia vysoké Skoly v tychto kategoriach indikétorov:
Vyucovanie a u¢enie. Vyskum. Transfér poznatkov. Medzinarodnd orientécia. Regionalna
angazovanost. (3)

V kategorii Vyu€ovanie a u¢enie su to indikatory:

— Vydavky na vyucovanie.

— Tempo ukoncenia Studia.

— Interdisciplinarita Studijnych programov.

— Nezamestnanost’ absolventov.

— Priemerny Cas na ukoncenie Studia.

— Pomer poctu Studentov a ucitel’'ov.

— Investicie do laboratorii a odbornych uc¢ebni pripadajuce na jedného Studenta.

— Kvalifikacia ucitel’ov.

— DiZka trvania odbornej praxe §tudentov v priebehu §tadia.

— Vybavenie fakulty prostriedkami IKT (Informacné a komunika¢né technologie), pristup
k internetu.

— Rovnovaha pohlavia Studentov.

— Zahrnutie vykumu do Studijnych programov.

— Hodnotenie $tudijnych programov Studentmi.

— Hodnotenie vyucby Studentmi.

— Hodnotenie materialno—technickej vybavenosti fakulty Studentmi.
— Hodnotenie organizacie Stadia Studentmi.

— Hodnotenie socialnej klimy Studentmi.

— Hodnotenie pomoci Studentom zo strany ucitelov.

— Moznosti Studentskej mobility v zahrani¢i.



V podmienkach CR a SR prebiehajii dlhoroéné diskusie o kvalite vzdelavania na vysokych
skolach. Podl'a niektorych vyskumoch sa stretdvame pri hodnoteni kvality vzdelavania
pomocou skupin kritérii ako napr. Vykon vo vede. Zhodnotenie transféru vysledkov do
praxe. Zamestnatelnost’ a uplatnenie absolventov na trhu prace. Internacionalizécia Skoly.
Podiel profesorov a docentov. Zapojenie bakalarov do praxe. Mobilita medzi Skolami.

Iné vyskumy su zamerané na hodnotenie kvality vzdelavania vysokych §kol pomocou
funkcii ako je Studijnd funkcia, medzinarodnd funkcia, vyskumné/umeleckd funkcia,
podnikatel'ska funkcia, regiondlna funkcia a celozivotna funkcia.

Z vyskumov zameranych na kvalitu vzdeldvania na vysokych §kolach v zahrani¢i, hlavne v
USA, st uvadzané principy dobrej vyucby na vysokych Skoldch, hlavné hnacie sily vyucby,
kl'a¢oveé prvky pre kvalitni vyucbu na vysokych Skolach, principy pre riadenie vyucby a
ucenia: ramec pre prvotriednu univerzitni vyucbu a vzdeldvacie prostredie.

Conclusion

Vyucovaci proces je najddlezitejsi proces zo vsetkych procesov na skole, a preto jeho kvalita
je rozhodujicim prvkom aj pre kvalitu Skoly. Pre kvalitu vyucovacieho procesu z pohl'adu
TQM (T — znamena total, Q — znamena kvalita, M — znamena manazment) s najdolezitejSie
podl’a nés tieto principy:

Orientacia na spokojnost’ zakaznikov. Orientdcia na vyucovaci proces. Zdokonal'ovanie
vyucovacieho procesu. Kultira vyucovacieho procesu.
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Importance of the discursive code (On the example of Georgian media)

Tamar Gagoshidze, Grigol Robakidze University, Tbilisi, t.gagoshidze@gruni.edu.ge

Abstract

Communication theory has transformed the word “code” into a synonym for “discourse”.
Some linguists, including P. Guiraud, offer scientific possibilities to distinguish it: “The
conventions of a code are explicit, pre—established and imperative; those of language are
implicit, they are instituted spontaneously during the very course of communication™ [1: 37].
However, the languages of the media are often specific codes that only work within restricted
communities and whose analysis must consider the specifics of their daily life. Journalists
address various messages to their viewers that go beyond the meaning of words and images;
the actions undertaken by the media constitute an element of their discursive strategy.
Information has essentially transmitted by five techniques: oral, written, iconic, sound, and
audiovisual. Journalists should always strive to find understandable language for their
intended audiences. Here we see the triangle known to discourse researchers appear.

In the given article, we will try to show the discursive codes that appeared in the Georgian
media. We will analyze the codes of government television channels as well as those of the
opposition.

Keywords
Media, discourse, code, communication, author, journalist, and viewer

Introduction

Communication theory has transformed the word “code” into a synonym for “discourse”.
Some linguists, including P. Guiraud, offer scientific possibilities to distinguish it: “The
conventions of a code are explicit, pre—established and imperative; those of language are
implicit, they are instituted spontaneously during the very course of communication” [1: 37].
However, the languages of the media are often specific codes that only work within restricted
communities and whose analysis must consider the specifics of their daily life. Journalists
address various messages to their viewers that go beyond the meaning of words and images;
the actions undertaken by the media constitute an element of their discursive strategy.
Information has essentially transmitted by five techniques: oral, written, iconic, sound, and
audiovisual. Journalists should always strive to find understandable language for their
intended audiences. Here we see the triangle known to discourse researchers appear.

In the given article, we will try to show the discursive codes that appeared in the Georgian
media. We will analyze the codes of government television channels as well as those of the
opposition.

Main part

The communication or the oral code can be carried out in life, in monologic or dialogic form,
deferred in space or time, but always in context, in the situation for the target audience. In a
conversation, the participants between mixed types and means of information use the total
communication system and subjective points of view.

On the other hand, the written code necessarily establishes deferred communication; it
authorizes the repetition of the message, the backtracking, and the conservation of the
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transmitted message. Written language is more structured than oral language, more
respectful of morph syntax. But it is always noted that the authors follow their subjective
line of thought.

As for the iconic code, especially important in the media narrative rarely exists in isolation.
Unlike writing, which is always a distanced view from the reality, the image does not imply
a great distance, it serves to bring us closer to the facts. We then wonder about the border
between reality and fiction in the so—called entertainment programs that offer programs
presenting “real stories” reconstituted with the original protagonists. However, it should
always have been considered that the image influences more than the written or the oral.
Frequently the text remains beneath the image, directing our perception toward a specific
objective.

Finally, the plurality of media used by the media determines the organization of a code that
the general public often has difficulty interpreting correctly.

o If we take the government channel used codes that allow viewers to keep quiet: the
shown reports do not contain scenes of violence, the speech of journalists is fluent in
sound, and the colors are soothing (e.g. the blue, the green, the white...), there is no
tension or rises in the voice, the gestures are not raw, the music is calm. The journalists
mainly talk about progress in the different tomorrows of the country.

e (Considering oppositional channels does not spare the emotions of their audience. The
shows begin with violent and tragic stories; journalists often use rhetorical questions:
"Who stole your money?", "Who doesn't see the poverty of people through the windows
of fancy cars?", and etc. The range of colors is aggressive (red, black...), the journalists
speak loudly, they even shout, the gestures are raw, the music is pathetic and loud. All
we see is “a great tragedy” unfolding in the country.

Transferring events that happen in real life to the media leads to confusion between the real
and fictional universe. The television image opens the door to an ambiguous world that is
both real and artificial. Watching a television program means constructing an interpretive
grid.

In a conversation, three types of information have exchanged: cognitive, indexical,
injunctive, or conative. The means used to communicate are diverse: vocal-verbal, vocal—
non—verbal, non—vocal-verbal, and non—vocal-non—verbal.

They can also be classified according to their linguistic, paralinguistic, and extra—linguistic
nature. We could even link the type of information and the media used: this is the case, for
example, with cognitive details associated with linguistic and paralinguistic media
(language/color—music). Apparently, in every social group, there is a code of gestures, the
rules of which seem to be less rigid than the rules of grammar.

Within the same culture, there are usually several ways to do this. Non—verbal information
is sometimes superior to verbal because its impact is immediate. For its part, injunctive
information is mainly linked to paralinguistic means such as gestures, movements, and
intonation and sometimes uses linguistic means such as ritual phrases or regional
expressions. All cultures have significant gestural communication system [2: 36] that
precedes or accompanies speech to send specific messages.

The observation of gestures (sometimes genuine archetypes), a fundamental axis for
understanding communication, constitutes the starting point of kinesics which serves to
complete the information provided by proxemics which deals with the study of all relations
spatial as a mode of communication.



According to D. Morris [3: 126] three kinds of space are essential: “territorial”, “tribal”,
family, and personal, synonymous with “living space”. The “tribal territory” of modern
times, is, for example, the part of the basketball court occupied by the supporters of the local
team. Hall's book "The Hidden Dimension" [4: 6—44] complements these theories.
According to him, every personal field has its private and public zones. Finally, we must
mention index information, transmitted by all means.

In a speech, biological details are provided by different linguistic means; Psychological and
social information is inferred from linguistic and paralinguistic means.

The different information systems and the various means of communication give rise to
multiple combinations in the media narratives. With the arrival of reality TV programs,
hitherto inaccessible characters are often demystified, and lose the glamour and mystery that
surrounds them: the lives of politicians, princes, and princesses of our time occupy the cover
of current affairs magazines that were the subject of various comments during televised
debates.

In this context, traditional discursive genres are under threat. This case is the matter for the
debates, a discussion on a specialized subject, in which individuals take part with divergent
opinions about the previously determined subject announced in advance; influenced by
reality TV shows, the debate has become so widespread that we can no longer discern reality
from fiction.

Conclusion

A plural society like ours, proud of democratic values and invoking freedom as a principle
has fallen into the trap of its own mistakes. With our value system turned upside down,
confusion becomes pervasive at any level. Journalists send their viewers various messages
and codes that go beyond the meaning of words and images, the action taken by the media
constitute an element of their discursive strategy that erases the limits between the real and
the unreal. Many viewers claim to watch government channels, but also oppositional
channels to infer what is realistic. But research shows that with this technique, discursive
codes take them further by provoking half—erased images in their minds.
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Providing and receiving students” feedback within presenting in english
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Abstract

The paper is focused on the convenient ways of giving and receiving feedback in connection
with presenting in English. The paper also deals with a short research conducted in a few
groups of university students. Their experience and feelings regarding feedback after
presentation in English are outlined and shortly discussed.

Keywords
Feedback, Students, Presenting, English Language.

Introduction

Pfijimani a poskytovani zpétné vazby je nedilnou soucdsti osobniho i pracovniho Zivota
vSech z nds. Zpétnd vazba pfitom byva stale Casto vnimana jako kritika a piisobi na jedince
mnohdy pouze negativné, aniz by si z ni odnesl tipy ¢i doporucenti, ktera by mu v budoucnu
mohla byt ndpomocna.

Zpétna vazba patii neodmyslitelné i k vyuce po podaném vykonu zaki a studentd. Nutnou
soucasti byva 1 po jejich prezentaci, aby si utfidili, co se jim podafilo a na ¢em jest¢ mohou
do budoucna pracovat. Ucelna v tomto piipadé byva i vlastni sebehodnoceni, je ale
V piipadé, Ze prezentace probihd v jiném nez mateiském jazyce, je zpétnd vazba jesté
vyznamnéjsi.

Cilem prispevku je nastinit nékteré moznosti, jak zpétnou vazbu ud¢€lovat tak, aby byla
konstruktivni, ale taktéZ pfinést tipy, jak se s ni nejlépe vyporadat. Nastifiuje rovnéz vybrané
vysledky kratkého prizkumu, ktery probéhl u nékolika skupin vysokoskolskych studentti po
vlastni prezentaci v anglickém jazyce.

Main part

Zpétna vazba pii prezentovani v anglickém jazyce

Zpétna vazba je, jak bylo uvedeno, neoddélitelnou soucasti komunikacnich dovednosti.
Studenti ji potfebuji umét pfijimat a taktéz poskytovat, nebot’ se s ni budou opakované
setkavat na trhu prace. V praxi mtize vést zpétna vazba k posileni ¢innosti jednotlivce i tymu
a nasledné ke zvySeni produktivity prace (Holeckova, 2020). V pracovnim prostfedi pak
pravidelné podavany a pfijimany feedback poméha kolegiim k vzijemnému pochopeni
pfani, ménicich se potfeb jednotlive a pracovnich cili. Vzdjemny dialog zéaroven
prohlubuje divéru a pomaha budovat otevienou pracovni atmosféru.

Dle autorti Sed’ové a Svaficka (2020) je zpétna vazba (feedback) pevné zabudovana do
struktury pedagogické komunikace a tvoii pravé ten aspekt, ktery odliSuje komunikaci
vyucujiciho a studenta od bézné interpersonalni komunikace. Zpétna vazba je procesem, pii
némz piijemce sd€leni, tedy student, shromazd’uje informace a nasledné je vyhodnocuje. Na
zaklad¢ vyhodnoceni své dalsi jednani koriguje. Zpétna vazba je pro kvalitu komunikace
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mezi vyucujicim a studentem klicova. Ve vyukové komunikaci ptichézi bezprosttedné po
podani studentova vykonu a predpoklada se, ze na jejim zaklad¢ student reguluje sviij dalsi
ucebni postup, coz by mélo vést ke zlepSeni jeho vykonu v budoucnosti. Podle Matouska
(2020) lze hovotit o zpétné vazbé jako o reakci zpiisobujici akci — o zdroji informaci pro
studenta, ktery je podkladem pro jeho dalsi ¢innost.

I tak byva zpétna vazba Casto vnimana negativné. Pfitom je dle Mikulastika (2010)
nezbytnou soucasti prace s lidmi. Jde jen o to, aby byla pfijatelnd a neptisobila negativné na
kritizovaného. Uménim je tedy poskytnout takovou zpétnou vazbu, aby nezplsobila
negativni emoce. Zpétnd vazba by méla byt zejména popisnd a konkrétni, vzdy tedy se
zamefenim na konkrétni vykon (Matousek, 2020). Dulezité je nalézt a vyzdvihnout pozitivni
aspekty, tedy nebyt pouze negativni. K tomu muze poslouzit i ,,sendviCovy* systém zpétné
vazby, kdy na poc¢atku ocenime pozitivni aspekty, nasledné pridame konstruktivni kritiku, a
skonc¢ime opét pozitivnimi aspekty, a to véetné nastinéni mozného feSeni, které pomtize
studentovi posunout se vpied. Poskytovatel zpétné vazby by mél zejména povzbuzovat,
uvadet detaily, soustiedit se na to, co Ize zménit, respektovat pocity a nazory druhé osoby.
Plati zde, ze zpétna vazba by méla byt poskytovéana vzdy osobné.

Ve shod¢ s uvedenym se 1ze inspirovat 1 nasledujicimi postupy (Mikulastik, 2010):

e Pouzivat zminény ,,sendvicovy* systém kritizovani. Nejprve by méla zaznit konkrétni
pochvala, nasledné je mozné do ni vnést konstruktivni kritiku a skoncit opét néjakym
pozitivnim aspektem.

e Pokud néco vytykame, vzdy by se to mélo tykat konkrétniho vykonu, nikoli osoby.
e Pii konstruktivnim kritizovani je ucelné uvést konkrétni doporuceni do budoucna.

Taktéz D. Gruber (2011) uvadi tipy pro poskytovani kritiky:

e Kritizujete—li, fikejte ,,my*. Pfi pochvale fikejte ,,ty* nebo ,,vy*.

e Pouzivejte slivek ,,mozna®, ,,snad®, tazacich vét misto rozkazovacich a zvolacich.
e Pouzivejte podmiinovaci zplisob, zapor, otazku.

e Kdyz kritizujete, navrhnéte zaroven spravné feseni.

e Neopomeiite zduraznit, ze kritikou chcete pomoci, nikoli osocit ¢i ocernit.

Pokud se ocitneme v pozici osoby, ktera zpétnou vazbu (i kritickou) posloucha, je vhodné
se taktéz zamyslet nad tim, jak na ni reagovat. Pokud zazniva pfima kritika, je tfeba si
uvédomit jeji pfi¢iny a motivy a taktéz opravneénost. Asertivné jednajici ¢lovek s opravnénou
kritikou souhlasi, véc zbyte¢né nerozebira a orientuje se na moznosti zmény do budoucna.
Studentlim, ktefi jsou na kritiku obzvlasté citlivi, mize pomoci zvladnout situaci diky
hlubsimu dychani (Mikulastik, 2010) a uvédoméni si svych silnych stranek.

Protoze stres a tréma pii prezentovani se ukdzaly byt stézejnim problémem mnoha studentt,
jak vyplynulo z ptedchozich vyzkumt (Holeckova, 2020), byla pozornost vénovana téz
prave oblasti zpétné vazby, kterd mize byt pro studenty rovnéz stresujici.

Priizkum probihal ve Ctyfech kurzech zamétenych na prezenta¢ni a komunikacni dovednosti
v anglickém jazyce, které probihaly v mésici fijnu a listopadu 2022 na dvou vysokych
Skolach. Dva kurzy citajici 31 ucastniki probihaly na soukromé vysoké Skole ekonomického
zaméteni sidlici na Praze 5, dva kurzy s celkem 35 ucastniky na Vysoké skole ekonomické
v Praze. Zde byli mezi studenty taktéz zahrani¢ni vymeénni studenti, a to zejména z Francie,
Neémecka a Holandska. VSichni studenti méli jako jeden z vystupt kurzu za ukol prezentovat
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téma zamétfené na problematiku ekonomiky ¢i financi, a to v anglickém jazyce. Kazdy ze
studentti si mé¢l po své prezentaci vyslechnout zpétnou vazbu ostatnich, ale jeho tikolem bylo
taktéz zpétnou vazbu poskytnout svym prezentujicim spoluzakiim.

Jednalo se o tii oteviené otazky, na které méli studenti po prezentaci odpovédét pisemné.
Byly polozeny vzhledem ke koncepci kurzu v angli¢ting, zde je uvedeno ceské znéni otazek:

e Jakeé jste méli pocity ze zpétné vazby, kterd vam byla po prezentaci udélena? Vnimate,
ze vam byla ndpomocna?

e Jaké pocity jste meli z vami udélované zpétné vazby svym kolegim? Datilo se vam
podle vaseho nazoru podat konstruktivni kritiku?

e Mate néjaké tipy, které by mohly byt pii pfijimani a poskytovéani zpétné vazby do
budoucna napomocné?

Naésledujici text shrnuje kratce pouze podstatné aspekty plynouci z vyzkumného Setfent.
Na prvni otazku odpovédéla vétSina studentti (44), Ze jejich pocity byly pozitivni ¢i neutralni.
Mezi nimi se nachdzelo mimo jiné vSech deset vyménnych studentti. Nicméné 13 studentii
se shodlo na tom, ze piijimané informace pro n¢ nebyly dostate¢né konkrétni ¢i konstruktivni
a nemohli si z nich nic jednozna¢ného odnést. Ze zbyvajicich studentd jich 7 (jednalo se ve
vSech ptipadech o studentky) uvedlo, ze zpétnou vazbu vnimali negativné a jejich mira trémy
a stresu z dalSich vystoupeni se nezménila.

Ke druhé otdzce se vyjadrila kladné necela polovina studentd (32), sem patiili i vSichni
zahrani¢ni vyménni studenti. Shodovali se na tom, Ze nevnimali jako problém konstruktivni
zpétnou vazbu udélovat. Ze zbylych studentli se 12 z nich shodlo na tom, ze nemohli
nabidnout doporuceni, nebot’ v prezentacich, které hodnotili, nevidéli prostor pro zlepSeni,
nebot’ jim pripadaly vyborn¢ zvladnuté.

V ramci tieti otazky se 21 studenti shodlo na tom, ze jednodussi poskytovani i piijiméni
zpétné vazby se dostavi Casem se zvySujicim se poctem prezentaci. 5 z nich doporucovalo
podavat zpétnou vazbu pisemné¢, 3 z nich pratelsky a s ismévem. Tipy ostatnich studentl se
ruznili, tato odpoved’ taktéz v 9 ptipadech nebyla vyplnéna.

Z uvedenych vysledkli vyplynulo, Ze v ramci uvedenych kurzl existuje pomérmné velky
prostor pro praci se zpétnou vazbou a jeji procvicovani. A€ jsou studenti jiz do velké miry
zvykli na hodnoceni svych vykont, reflexi od spoluzéki i reflexi vlastni, kritiku Casto
vnimaji jako problém a nepiijemnost a nikoli jako cestu ke zlepSeni. Taktéz 1ze konstatovat,
ze zahrani¢ni vyménni studenti vnimaji feedback vice jako béznou soucast kazdého vykonu
a s podavanim a poskytovanim zpétné vazby se vyporadali celkové snadnéji.

Conclusion

Ptispévek byl zaméfen na moznosti, jak zpétnou vazbu udélovat tak, aby byla konstruktivni,
a taktéz tipy, jak se s ni nejlépe vypotradat. Nastiioval vybrané vysledky prizkumu
zaméfené¢ho na piijimani a poskytovani zpétné vazby, ktery probéhl u nékolika skupin
vysokoskolskych studenti po prezentacich v anglickém jazyce. Kratky prizkum poukazal
na to, Ze u vybranych skupin studentll existuje prostor pro rozvoj v oblasti pfijimani a
poskytovani zpétné vazby. Lépe se s ni obecné dokazi vyporaddat vyménni studenti, kteii
jsou na prubézny feedback vice zvykli. U téchto studentl ale plati, Ze jsou celkové i vice
aktivni, bézné se do vyuky zapojuji, vitaji razné diskuse, debaty, vice reaguji na otazky.
Kratké prizkumné Setieni ukazalo prostor pro budouci praci se zpétnou vazbou spoluzaka a
vhodnost jejiho priabézného zatazovani do vyuky.
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Abstract

This paper will show that, There is a lack of Educational programs in Georgia Tv—s. End we
have a big audience of parents, children, teachers, professors and just sityzens, who are
interesting, what kind of process is going in Educational systems. In other hand, we, as a
journalists, can use materials from media, as evidence, to show, how important journalist
investigation is. And at the and — we can publish materials only in media, to impact the
public opinion and change bad systems. So, in 21 century there is very small amount of
things, which exists without publicity and media.
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Media, Education, Investigative Journalism, social impact, new world, journalist
interpretation

Introduction
About Educational programs and papers in Georgia

Mass media, as a crucial part of modern everyday life, can have a great influence on a
person’s consciousness. In the modern philosophical literature we are witnessing the
implementation of the concept of Mass culture, which is a synonym of managing human
consciousness under the influence of mass media. This is the reason why in the modern
world there are informational wars between the politicians and attempts to gain influence on
the media, especially when it comes to digital and social media.

In Georgia the main focus of the media are entertainment and political news, but it has began
to focus on the field of education. Along with the channels financed by the state budget (0.14
part of its domestic product) public broadcaster, educational programs have appeared on
private commercial channels, which is a good news, however, we need more educational
programs for target groups — for example, exploring the situation in kindergartens, sharing
information about the competition for becoming the school principal, for students and
teachers wishing reorientation — in one word, the information which will help viewers to
understand and keep up with the complicated Georgian educational system. It is true that
the second channel of the Public Broadcaster, due to the pandemic, has turned into a
television promoting school education, which is undoubtedly welcome, but at the same time
it is completely possible to diversify its topics with journalistic products, which includes
coverage of the educational field from a journalistic perspective.

According to our observation, very little information is available in Georgia on the
peculiarities of both public and private sector educational institutions, enrollment rules and
communication procedures, therefore, kindergarten, school or university students have to
obtain information through their parents and relatives and not through the media. We could
not find a more or less reliable and well-known site or publication, or a television program
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that would introduce educational news and procedures to the interested public. We think
there is a very big reserve in this regard. Now, for example, the process of selecting school
principals is underway, and only the website of the Ministry of Education and a very narrow
circle know about the procedures for its appointment and the selection rules, which
undoubtedly leads to a certain blockage of this system and unavailability of information for
other interested parties.

https://edu.aris.ge/ — This is only one site, which can inform you competently about the
processes, which is going in Educational system a Georgia. But the people, who don’t use
and does not know about this site, can’t be informed by Tv, radio, and newspaper.

Main part
How to use materials from media, as first and secondary sources?

The essence of this article is to describe the role of media not as a tool of influence of the
masses, but as an auxiliary tool in relation with investigative journalism, which is one of the
most complex products of journalism. The first thought that comes to mind, when you find
a mistake or a crime in the activities of the state system or private structures related to it is :
Google it!! Google it. At this time, the evidence obtained by the media at the scene and the
representatives of media who were directly present at the event are incomparable first
sources for investigative journalism. Go to the electronic portal of public procurements,
check the data on the portal where the activities of the international companies are described,
find old materials about the activities of the person and use them, (use them but not with
violation of professional ethics) this will enrich you.

Materials published and broadcasted by the media in the pas (kept in archive) are invaluable
primary and secondary sources for investigative journalism, especially when it comes to
interpretive investigative journalism.

Interpretive journalistic investigation, as it is known, may be entirely built on well-known
facts to which the journalist and the analyst give different interpretations. In other words, the
journalist in this case has a role of Miss Marple and Hercule Poirot. In order to give a better
example, let's go back to the tragedy that took place in Thilisi (Park of Vake) October 13,
2022 — the children playing in the park, entered the colorful fountain, the safety system did
not work, the children were electrocuted and one of them died. This work is dedicated to her
memory. Why did the system not work, where was the mistake made, how to avoid further
tragedies?

For this concrete example, an investigative journalist can search for materials on the
television Channels, newspapers and the websites of news agencies, as well as on the
websites of state structures.

The freedom of information act, which is the third chapter of the General administrative
Code in Georgia obliges state organs to publish detailed information on electronic purchases,
as well as reports belonging to public information and information on decision—-maker
persons — this has become a great achievement for investigative journalist.

It was thanks to this information posted on websites that the information about the designer
of the fountain and about the company implementing the works “Green service plus” become
known.

Here we want to share some useful links from which a journalist can obtain public
information about state procurement and its monitoring:

e http://www.procurement.gov.ge/ — here you will find information about state tenders.
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e https://transparency.ge/node/4959 — here you will find instructions on how to use this
website.

e http://www.tenders.gov.ge/dep/login.php — all government purchases are on this
website.

e https://tendermonitor.ge/ge/about — here you will fin the analysis of tenders for the
preparation of investigative material.

But if you think that for investigative journalist sit down and classifying information
gathered by reporters in the wind and rain is enough to come to the conclusion, you are
wrong. After that, there is still a lot of intellectual work to do, which is expressed the
following way : the investigative journalist must sort the primary and secondary sources,
analyze already published and aired material, see all material (interesting or boring) and the
proceed to work.

sorting materials, collecting information and information sources in an Excel file and
analyzing them with experts of the field is the first step of an investigative journalist on the
path of establishing the truth. The rest of the work is after a very long process of meeting
directly with primary and secondary sources, interviewing them and finally recording the
assessments of the relevant experts.

Personally I’ve had a such method while conducting an investigation: discussing the
information about the discovered violations with potential experts who could make
comments and legal assessments while at the same time represent people of authority to the
public. Certain method worked extremely well when investigating the privatization of Sport—
club Dinamo, because all the experts to whom we presented the results of current
investigation and asked for an assessment, later have become witnesses at the trial — they
confirmed the authenticity of the information obtained by the journalist, as well as the
journalist’s sincere desire to achieve fairness in this challenging legal case.

Summoning the authorities and apportioning responsibilities works especially well in the
Post—Soviet space that is usually ruled by authorities, therefore, the danger that a journalist
faces after the publication of investigative accusatory material is very much real and
possible.

Since it is impossible for a journalist to completely find all the living witnesses of a long
story, he will undoubtedly have to analyze and use media materials, which is possible.
Although it often created the problem — how correctly indicate the results of work of other
authors in you investigation. But it’s another subject, when we will talk about ethical and
legal frames of using other journalists work.

Another step is to evaluate the materials obtained by the journalist by experts of the field it
concerns — it can be economists, engineers and representatives of technical sciences. For
example, when it comes to an incorrectly installed light pole, a soccer goal or a fountain that
ins mentioned was took the life of the little girl. However, the investigative journalist is
obliged to look critically at the expert’s assessment, verify the accuracy of the information
provided. The truth is that constant skepticism and constant questioning should be the main
professional habit of an investigative journalist.

It is important to understand that an investigative journalist differs from a reporter in that —
he devotes more time to the analysis of events, brings fact into the system and offers certain
logical conclusions. After, he has to double—check facts and interview primary sources, as
David Process, professor of Northwestern university’s Medley school of journalism and his
students had to do when they used the Anthony porter app on death row and asked students
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to double—check their sources. As a result, the students discovered new witnesses and saved
an innocent person from the death penalty. Sometimes, even the media can fulfill such a
noble mission

Conclusion

Finally, we can say that the mass media has a great role in informing the society,
creating/forming a public opinion, and raising the quality of civic education. The result of a
journalistic investigation shouldn’t only provide information to people. It should prompt a
person to think and take concrete steps. In this particular case, the journalistic investigation
may at the same time include a civic educational component, the people have the right to
participate in the design of their own living environment, to monitor both the spending of
the state found and the production of the works. My first editor, Giorgi Akhvlediani, was
always telling us, beginner reporters, to remember that people who are reading and watching
your work, are smarter than us. I would also add that it relieves you of arrogance and pushes
you to find more evaluable information.

We have prepared this article wishing it to be not only interesting, but also useful for our
students, who are motivated to acquire the profession of a journalist.
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Abstract

The authors' workplace participates as an external consultant in the expert team participates
as external advisors in the expert team of the project of the Ministry of Culture of the Czech
Republic No. MK 30665/2022 OPP focused on the design and implementation of a
methodology to support education, presentation and enlightenment of world heritage
monuments in higher education. On 11/11/2022, a dissemination seminar took place at the
researcher's workplace and the methodology is being finalized. The article deals with the
media and didactic aspects of the subject matter and is a dissemination output of the expert
consulting team.

Keywords

Media aspect of education, world heritage monuments, culture, didactics, higher education,
curriculum, soft skills, transversal competences.

Introduction

Jadrem mezinarodné obsazeného expertniho poradenského tymu ke grantovému projektu
Ministerstva kultury €. j. MK 30665/2022 OPP Metodika edukace, prezentace a osvéty k
docenéni vyznamu pamatek svétového dédictvi jsou autofi ¢lanku — akademicti pracovnici
Katedry didaktiky ekonomickych pfedmétt, plisobici v ramci Fakulty financi a GCetnictvi
Vysoké Skoly ekonomické v Praze. Toto akademické pracovisté v ramci provedenych
expertiz k projektu zajistovalo jiz od uvodni faze feSeni situacni analyzu, ktera méla za cil
prozkoumat didaktickou realitu v propojeni stupiiti sekundéarniho a terciarniho vzdélavani,
analyzovat edukacni cile a profily absolventli, a dale na tomto zaklad¢ se expertni tym
podilel i na konstrukci modelu fizeni vyuky pfedmétu Pamatky svétového dédictvi a na
navrhu piislusné metodiky.

Vysledkem feSeni grantového projektu by méla byt univerzalni metodika, kterd je
dolad’ovéna a finalizovana praveé v dobé publikovani ¢lanku. V prvni etapé feSeni projektu
v obdobi dubna az ¢ervna 2022 byla ohledné urovné inkorporace problematiky pamatek
svétového dédictvi provedena analyza dvoustupiiového kurikula humanitné¢ zamétenych
oborl vzdélani na urovni sekundarniho vzdélavani. Byly pii tom sledovany nejen aspekty
vécné, ale zejména formativni. Nasledné v podzimnich mésicich roku 2022 se feSitelé za
podpory expertniho tymu zaméfili na jadro zkoumané problematiky, tedy na tvorbu a
precizaci metodiky k zaclenéni uciva pamatek svétového dédictvi na prvnim stupni
terciarniho vzdélavani. Byl vytvoren modelovy produkt — volitelny pfedmét skupiny B—a
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dale v navaznosti na to zvolena organizacni forma vyuky, vyukova strategie a optimalizovan
model fizeni vyuky.

Main part

Ideovy zamér projektu

Projekt si klade za cil didakticky analyzovat, revidovat a ,redesignovat®* edukacni cile,
doplnit vzdélavaci obsah a modifikovat styl vedeni vyuky, tak aby tyto didaktické aspekty
sméfovaly k hlubSimu holistickému vniméni kulturné historického odkazu pamatek
svétového dédictvi, a to je aktualni jiz od faze vytvafeni a modernizace vzdélavacich
programu ve vysokoskolském vzdélavani v rdmci akreditacnich procesti.

Podle nazoru autorti vyzaduji soustfedénou pozornost i nékteré méné napadné aspekty
formativni strdnky vzdélavani, jako jsou profesni etiketa a etika, vyprofilovana kulturné
hodnotova orientace osobnosti, mravni povédomi mladych lidi, pocit odpovédnosti ve
vztahu ke kulturnimu dédictvi, tradicim a hodnotdm spole¢nosti. Potfebu posileni takové
profilace osobnosti potvrzuje kazdodenni zkusenost z bézného Zivota, kde se mnohdy hovoii
o ,zhrubnuti spolecnosti“ provazené projevy jako jsou egoismus, bezohlednost,
neumeétenost, nesnaSenlivost, agresivita, bezbfehy konzumni materialismus, absence
narodni identity, kulturni zaostalost. Proto se ocitl v centru pozornosti profil absolventa a v
navaznosti na n¢j pak edukacni procesy a vysledky uceni. V edukacnich procesech
zdiiraznujeme roli ueni, kreativity, motivace, pievzeti ¢asti zodpovédnosti za své vlastni
uceni tim, kdo se uci (self—responsible learning).

Reseni Ize spatfovat v edukaci, smysluplné kulturné vzdélavaci iniciativé, kterd by pozvedla
mravni a kulturni povédomi, a s tim je potiebné zacit jiz ve vychovné vzdélavacim plsobeni
ve Skolach, v osvété a edukaci mladych lidi, budoucich humanitné¢ a ekonomicky

zamé&fenych odbornikd.
Metodika — didaktické a medialni aspekty ieSené problematiky

Z didaktického a medialniho hlediska ptipravovana metodika edukace, prezentace a osvéty
k docenéni vyznamu pamatek svétového dédictvi nejen integruje prislusny vzdélavaci obsah
do stavajiciho kurikula, ale aby se zamyslené dopady pfiméfené odrazily i ve formativnim
pusobeni a v mékkych kompetencich cilové skupiny studentii je model fizeni vyuky
projektovan ve stylu facilitacnim, to znamena pocita s ptevahou aktivit studentil, nepfimym
fizenim jejich procesii uceni, poskytovanim zpétné vazby, tedy podplrnymi aktivitami
rozvijejicimi samostatnost, kreativitu a nezavislé mysleni. Formativni potencial pfi takovém
ptistupu je podle nadzoru autord nejslibngjsi.

Lze ocekavat, Ze v nasledujicich letech bude probihat masivni vina zadosti o prodluzovani
akreditaci u zna¢ného poctu studijnich programi, to by mohla byt vhodna pfilezitost pro
zaClenéni piislusné problematiky do profilu absolventa, do edukac¢nich cilti a do kurikula,
plné€ v souladu s akreditacnimi standardy. Totéz plati 1 pro stiedoskolské vzdelavani, kde
pravé probiha rozsahla revize ramcovych vzdé€lavacich programi. Autofi se na téchto
pracich podileji, spolupracuji s Néarodnim pedagogickym institutem CR, jsou &leny
piislusnych pracovnich skupin.

Model ftizeni vyuky u piredmétu Pamatky svétového dédictvi je postaven na bazi
sociokognitivni a technologické teorie (instructional design). Z hlediska edukac¢nich cilt
dochazi k doplnéni o sociokulturni transakce ¢loveék — prostredi, zaostieni na aspekt socialné
psychologicky s dirazem na formativni slozku, na socidlni interakce. Pijde tedy ptevazné o
uceni socidlni, kontextualizované a v pievazné mife samostatné (spiSe nez ftizené),
usmérnované facilitatnim stylem vyuky. Ma-li jit o formovani nazort, je idealni spojovat je
s rozvojem nezavislého mysleni, s badanim, nikoliv s pamétnim osvojovanim uciva v
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pfedem pfiipravené podobé€ uciteli — mentory. Metodické portfolio modelového predmétu
obsahuje ucivo integrované, vyucované na zaklad¢ aktivizujicich metod, pojaté jako
kooperativni, projektové uceni, kde je vyuzito metod sméfujicich k rozvoji prosocidlniho
chovani a medialni gramotnosti studenti.

Medidlni kompetence jsou aktudlni vyzvou pro metodiku zdaleka nejen na tUrovni
sekundarniho vzdé€lavani, zjisténé a potvrzené nedostatky se promitaji i do vzdélavaci praxe
na vysokych Skoldch. Mimo jiné pravé i z divodu nizké trovni vychozi medialni
gramotnosti vznikaji problémy s adaptaci studentli prvnich ro¢niki na vysokoskolsky styl
vyuky a uceni. Studenti v bakalafskych studijnich programech jsou nejohrozenéjsi.
Problémy nastavaji Casto uz pii ¢teni odborného textu s porozumeénim, vyssi dimenze
kognitivnich cilii zastavaji v tomto ohledu jest¢ markantnéji pozadu, zejména u syntézy,
hodnoceni a kritického mysleni (Krpalek et al., 2021). V modelech fizeni vyuky je proto
naprosto nezbytné posilit prvky participativni vyuky, samostatné badatelské prace a
prezentace vysledkl, které budou obhajovany v odborné diskuzi. Pokud pijde o ucivo
ptiléhavé z hlediska pfislusného studijniho programu, o ucivo pro studenty atraktivni a
piinosné, s vyznamnym formativnim potencidlem, bude splnén zamér tvlircii metodiky.

Samostatna prace s informacemi, kiizové ovéfovani relevance pramenti, uroven zpracovani,
logika ptedlozené prezentace, poskytnutd zpétnd vazba k vysledkiim badéani, ¢innostni
charakter vyuky, to v§e v modelovém prfedmétu Pamatky svétového dédictvi se promitlo do
pojeti kurikula. Z hlediska organiza¢ni formy piijde o seminafe. Uvodni ¢ast seminait bude
realizovana klasicky vyucujicim jako prezentace institucionalniho zazemi (UNESCO) a
zajisténi ochrany pamatek svétového dédictvi na zikladé Umluvy o ochrang svétového
kulturniho a ptirodniho dédictvi. Obsah bude nasledné¢ zaméten obecné na nominacni proces
a dale na ceské pamatky zapsané na Seznamu svétového dédictvi, bude se tykat materidlniho
1 nematerialniho kulturniho dédictvi. Bude vyuzita ptipadova metoda na tématu Slavna
lazefiska mésta Evropy — zastoupena za Ceskou republiku mésty Karlovy Vary, Marianské
Lazn¢ a FrantiSkovy Lazné s vyuzitim poznatkii a zkuSenosti z pfedchoziho grantu
Ministerstva kultury €. j. MK 22822/2020 OPP Partnerstvi mést a zaclenéni zapadoceského
lazeniského trojuhelniku mezi pamatky UNESCO, feSené¢ho v roce 2020 (Krpalek, 2020).
Ptevaha hodinové dotace predmétu (9 seminait ze 13) bude mit participativni charakter,
studenti si zvoli a samostatné z dostupnych zdrojii zpracuji semindrni prace o jednotlivych
pamatkach svétového dédictvi, vysledky prezentuji a obhéji v rdmei vystoupeni na seminafi.
Prezentace nebude faktografickd, ale analytickd na principech SWOT a PESTEL analyz,
zachycujicich vyznam, rizika, potencidl v cestovnim ruchu nebo digitdlnim marketingu.

Conclusion

Metodika edukace, prezentace a osvéty k docenéni vyznamu pamatek svétového dédictvi je
zpracovana na zdéklad¢ kurikula a modelu fizeni vyuky pifedmétu Pamatky svétového
dédictvi. Jedna se o volitelny pfedmét B, aby byl v pilotni fazi ovéfovani snadno umistitelny
do studijnich planti bez nutnosti ¢ekat na ¢as kdy dojde k Gpravam akreditacnich spist.
Modelovy pfedmét bude pilotovan ve studijnim programu Mezindrodni management a
marketing se zam¢éfenim Cestovni ruch anebo Digitalni marketing v doporuc¢eném rozsahu
0/2 (prednaska /seminar), tzn. 13 dvouhodinovych seminaita s kreditnim ohodnocenim 4
kredity. Dulezitym prvkem je diraz na medialni gramotnost, samostatnost a kreativitu
studentdi. Findlni metodika bude obsahovat jak podrobné stanoveny rozpis uciva, tak
dikladné zpracované metodické postupy ve vazbé na standardy Narodniho akreditacniho
ufadu pro vysoké skolstvi.
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Abstract

The paper deals with the transformation of the key requirements of practice and experience
with online teaching from the Covid—19 pandemic into the implementation plan of the
Strategic Development of the University of Economics in Prague, the essence of which is
the implementation of LMS Moodle into the Integrated Study Information System. LMS
Moodle allows you to use various tools for effective communication and study management,
and also makes available various learning materials.
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Introduction

V stucasnej dobe sa mnohi odbornici z oblasti vzdelavania venuju dopadom pandémie
COVID-19 na oblast’ vzdelavania a to na vietkych stupiioch vzdelavania. Skoly sa na roznej
kvalitativnej irovni vyrovnavali s prechodom z prezen¢nej formy na distan¢nt formu Studia,
potykali sa jak s problémami technického vybavenia Studentov a ucitelov, tak aj s r6znou
trovitou ich digitalnych zruénosti. MSMT zverejnilo vysledky analyzy, ktorej cielom bolo
prave identifikovat’ dopady pandémie COVID — 19. Formou dotaznikového Setrenia oslovilo
Studentov a akademickych pracovnikov vysokych §kol v CR. V podstate sa ukazalo, Ze
vysoké Skoly boli bez vacsich problémov schopné zabezpecit' adekvatnu diStancnu vyuku,
ktora Studenti hodnotili skor pozitivne. Pre vacSinu Studentov bolo distanné vzdelavanie
viac ¢asovo naro¢né a u vacsiny oslovenych Studentov doslo k zhorseniu fyzického (45 %)
a dusevného zdravia (55 %). (MSMT, 2022). Vyssie uvedené vysledky potvrdzuju vysledky
vyskumu autorov Krpalkova Krelova, Berkova, Krpalek, Frendlovska (2022), ktori zistili,
7e $tudenti (VSE v Prahe a UTAK v Prahe) bez ohladu na odbor &i stupeii §tadia za klady
online vyuky pocas pandémie povazujl usporu ¢asu a financii, pohodIné domace prostredie
na udenie, d’alej efektivnejsiu komunikéciu s uitefom a skibenie povinnosti savisiace so
Stidiom a pracou. Za kl'icové nedostatky boli povazované absencia osobného kontaktu, ¢o
ma za nasledok nedostato¢ny rozvoj soft skills a moze sposobovat’ frustraciu, stres a
depresiu, d’alej absenciu spétnej vézby, technické problémy a pretazovanie Studentov. Je
nesporné, ze tento Skolami ,,nechceny a neplanovany* prechod na online formu vzdeldvania
vyznamne urychlil celkovy proces digitalizacie vzdelavania. Aktualne skusenosti, ktoré
suvisia s pandémiou, priamo potvrdzuji nalichavost’ ciel'ov Stvrtej priemyselnej revolucie,
vyuzivanie digitdlnych technologii v oblasti vzdeldvania sa stava kazdodennou
nevyhnutnostou. Autori Spiteri a Chang Rundgren (2020) apeluji na trvalo udrzatel'ny
rozvoj digitdlnych kompetencii ucitel'ov a efektivnejSie nasadenie digitalnych technologii na
Skolach. Ich postoj vychadza zanalyzy 27 odbornych vedeckych c¢lankov, ktorych
primarnym cielom je upozornit na vyznam profesijného rozvoja ucitelov pri pouzivani
digitalnych technologii v ramci celozivotného vzdeldvania. Ucitelia pozaduji nielen
zrucénosti v pouzivani digitdlnych technologii, ale aj spravne postoje a vedomosti o tom, ako
tieto zrucnosti efektivne uplatnit’ v oblasti vzdelavania. Za kl'aCové faktory, ktoré vyznamne
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ovplyvilujii vyuzivanie digitalnej technoldgie ucitelmi si povazované Skolska kultura,
vedomosti, postoje a zrucnosti ucitelov, ktoré su vzajomne prepojené s oblastami digitalnej
gramotnosti.

Otéazkou je ako d’alej udrzat’ tento trend a vo vécSej miere implementovat’ prvky online
vzdelavania do beznych podmienok. Je ziaduce si v tejto suvislosti uvedomit’, ze efektivnost’
vzdelavacieho procesu s vyuzitim digitdlnych technologii je zalozend primarne na
digitdlnych kompetenciach, ktoré st dnes univerzalne a poskytuju vSetkym ucastnikom
formalneho aj neformalneho vzdeldavania a informalneho ucenia adaptatné mechanizmy na
digitalizaciu spolo¢nosti. Rozvoj digitalnych kompetencii je rozhodujiicou stcast’ou nielen
odbornej pripravy ucitelov, ale pripravy celej budicej generacie a to je vyzva, ktorou by sa
mali vzdelavacie institicie kontinudlne zaoberat’.

Main part
Nova vyzva pre Vysoku Skolu ekonomickiu v Prahe

Poziadavky praxe pre 21. storoCie a sktsenosti z pandémie boli premietnuté do Planu
realizacie Strategického zameru Vysokej Skoly ekonomickej v Prahe. V najblizSich piatich
rokoch planuje VSE posiliiovat’ svoju konkurencieschopnost’ na zaklade kontinualneho
rozvoja troch kI'i€ovych strategickych pilierov digitalizaciu, internacionaliziciu a déraz
na celozivotné vzdelavanie. V ramci podpory digitalizacie bude prebiehat’ modernizéacia
ICT infrastruktury, vyznamnou zmenou bude implementacia LMS (Learning Management
System) do Integrovaného Studijného a informacného systému, pricom LMS bude
vyuzivany pre zavedenie blended learningu na VSE (Plan realizace Strategického zaméru
VSE 2022, 2021). Postupne budu vietky kurzy transformované do podoby LMS Moodle
(blended learning). Termin LMS (Learning Management System) je pomerne znamy.
Podstatou LMS je organizovat a riadit’ vyuku a kompetencie. Pri zavadzani LMS si treba
uvedomit, Ze sa zameriava na kompetencie, vzdelavacie aktivity a logistiku ich dodéavania,
ale nezaobera sa procesom tvorby vyukového obsahu. K. Kvéton (2003) uvadza, ze LMS
ul’ahcuje tvorbu, pouzivanie a spravu e—kurzov predovsetkym tym, ze poskytuje minimalne:
subor vzdelavacich nastrojov, ul'ahc¢ujucich ucenie, komunikaciu a spolupracu, napr.:

e komunika¢né nastroje, umoziujice diskusie, vymenu suborov, internu e—mailova
korespondenciu, chatovanie, prenos videa,

e nastroje pre podporu produktivity vzdeldvania, umoznujuce napr. pracu off-line,
vkladanie vlastnych poznamok, pouZitie kalendaru,

e nastroje pre podporu spoluprace Studujucich (podpora prace na projektoch).

e subor podpornych nastrojov, pomahajucich v procese spravy a vedenia kurzu, napr.:

e nastroje pre administraciu, napr. pre vedenie Studijnych evidencii, adresarov kontaktov,
e nastroje pre riadenie, napr. nastroje pre management a sledovanie prace Studujtcich,

e nastroje pre navrh kurikula.

LMS Moodle je definovany ako systém riadenia kurzov a zakladnou jednotkou systému je
kurz. Tvori ho textova alebo webova stranka, nahrané subory alebo odkazy na iné stranky.
Tie mozno obohatit’ roznymi modulmi doplnkovych aktivit ako napr. anketa, chat, kniha,
prednaska, slovnik, test, tvoriva dielia a pod. (Svejda a kol., 2006). LMS Moodle umoziiuje
riadit’ Studium Studenta od jeho zaciatku az po koniec, umoziuje ho efektivne previest
vSetkymi etapami kurzu. Vytvara priestor pre zhromazd’ovanie online dostupnych
materidlov pre podporu $tidia na jednom mieste.
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Obr. 1 Ukéazka webovej stranky Metodickej podpory LMS na VSE

Ako bolo uvedené vyssie zdkladnou jednotkou LMS Moodle je kurz, ktorého sucast'ou je e—
learningovy ucebny text. Pre efektivny proces ucenia je nevyhnutnou vnutornou
charakteristikou e-learningovych kurzov a u¢ebnych materialov ich samoinstruk¢nost’. Tzn.
riadit’ proces ucenia Studentov tak, aby sa ucili ¢o najefektivnejSie. To predpoklada nielen
poznat’, v ¢om spociva jeho podstata a obsah, ale aj to, ako proces ucenia sa prebieha.
Efektivnost’ ucenia ovplyviuju Cinitele, ktoré sa viazu na jeho psychické procesy
(motivéacia, pozornost’, vnimanie, myslenie, pamat, u¢ebny §tyl a pod.), Cinitele, ktoré sa
viazu na uebny material (obsah, forma ucebného materidlu — jazyk, narocnost,
preferovany ucebny Styl Studenta, Struktara, rozsah, emotivnost’ Studijného materialu), v
podstatne vicsej miere sa vyzaduje nova kvalita predkladanych ucebnych materidlov — nie
je to len jednoduché elektronické spracovanie ucebnych textov s moznostou ich
elektronického prenosu (Lepis, 2005) a v neposlednej rade sa jedné o Cinitele, ktoré urcuju
charakter a organizaciu procesu ucenia. Prostredie elektronickej vyucby dokéaze ucitel’a
oslobodit’ od kazdodenného opakovania vykladu, navysSe dokdze Casto prostrednictvom
obrazku, ¢i animécie vysvetlit’ problém jednoduchSie a dostatocne nazorne na to, aby si ho
Student lepSie zapamatal.

Conclusion

Implementaciu LMS Moodle na Vysokej Skole ekonomickej v Prahe povazujeme za
vyznamnu prileZitost a vyzvu k digitalnej transformacii vyuky na VSE, etapu, ktora
reflektuje transformacné procesy v inych spolocenskych odvetviach (e—government).
Vytvara sa tym priestor pre zvySenie kvality vzdelavania na vysokej Skole, podporu
digitalnej gramotnosti jak ucitel'ov, tak i Studentov, vyznamne prispieva k podpore zdujmu
a aktivneho pristupu k procesu ucenia.
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The role of education and media in the formation of a democratic society
of teachers

Lana Kurashvili, Grigol Robakidze University, lana.kurashvili@gruni.edu.ge

Abstract

The presentation of teachers as active members of a democratic society with the participation
of education and media is the main essence of the mentioned article. The paper aims to study
the role of education and media in the process of formation of teachers as active citizens.
The article presents education as a tool for promoting the development of basic democratic
values in society — participation, cooperation, critical thinking, and freedom of expression,
informed decision—making and openness to news — which the media represents as a platform
for realization. As a result of the research, it was determined that teachers cope with the
challenges related to the current reform initiatives by using democratic values and electronic
media resources. As a result, teachers, through civic and social effectiveness, promoting
their own professional development, sharing experiences and uniting around common
interests, make their significant contribution to the process of creating common public good
in a democratic society.

Key words

democratic values, education, media, teacher, participation, civic and social effectiveness,
reform.

Introduction

In the twenty—first century, the role of education and media in the process of building a
democratic society is very important. Education has the mission of forming a democratic
culture in the society, and it purposefully implements the development of the basic principles
and values in a person, which is aimed at strengthening democracy. In the development of
democratic public institutions, together with education, the media occupies one of the
prominent places. By promoting the principles of information dissemination, freedom of
expression, critical thinking, informed decision—making, public discussions and democratic
participation, mass media shape public opinion, attitude and behaviour in a democratic
environment and create a favourable platform for the development of democratic processes.
One of the most important foundations of a healthy democratic society is teachers, who are
not only tasked with promoting the development of democratic values in students, but also
should represent active citizens who carry democratic principles and protect these values in
society. Teachers should not only be passive defenders of democracy, but also actively
implement it in their daily life, including their own professional development. This provides
a solid foundation for the successful development of democratic culture in future generations
from the side of teachers.

Main part
Education and democracy

The Western model of a democratic society is the basis for the development of the civilized
world. Recognition of freedom, equality and universal human rights has become the
cornerstone of building a democratic society. Democracy has taken a firm place in the field
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of education and assigned its own mission to it. Education should not only teach democratic
principles and values, but also establish these values in each segment of public life.

The most visible and valuable work of integrating democracy in education is presented by
the American philosopher John Dewey. Education, according to Dewey, is the main
mechanism of social progress, which is considered the main tool of democracy and the main
concern of society in his works. He believes that "the small world of schools should
resemble the big world of society, and both should be democratic"(3). Based on this
principle, democratic principles were introduced into the educational system, among which
the principles of participatory and representative democracy occupy a particularly valuable
place.

Participatory democracy is characterized as maximum involvement, the result of which is
not only the decision made, but also the development of the social and political capital of
each individual (7,43). The principle of participation implies that — "more people talk to
more, about more things, more often" (9, 358). If civil efficiency for Dewey is the activation
of the individual's forces from a political point of view and his involvement in law—making
processes, social efficiency includes everything that implies that one person's experience
becomes valuable to another, and people have the opportunity to participate in valuable
experiences for others. Social effectiveness — manifested in conscious compassion and good
will, directed to the common benefit of society (3,128). The action of individuals should be
directed towards the betterment of society, with a sense of unity through open and respectful
dialogue and debate, achieved through cooperation.

Collaboration involves people working together to achieve a common goal. Gray (1989)
defines collaboration as a process "in which parties who see different aspects of a problem
constructively present their differing views and seek solutions to a problem that lies beyond
their own limited vision" (5). This definition emphasizes the importance and superiority of
working together of interested persons over individual efforts, since it is joint work that gives
impetus to the emergence of innovative ideas (2, 71).

There are great challenges associated with the process of establishing innovative ideas in
society. Robert Evans, a critical and organizational psychologist, notes in his book "The
Human Side of School Change — Reform, Resistance, and the Life Problems of Innovation"
that, "Although we are trained to associate change with innovation, growth, and progress,
we actually resist because of our own deep, conservative impulses." And in many cases we
even reject it" (4, 27). As a result of scientific observation, it is established that any change
causes confusion and conflict in people, reduces the ability of people to work confidently
and successfully, makes them feel alienated and vulnerable. Therefore, it is important that
the introduction of any innovation is based on open and transparent procedures and
democratic principles such as participation, cooperation, civic and social effectiveness.

By integrating democracy into education, education has taken upon itself to promote the
development of democratic values. The great role of education in the development of
democracy is confirmed by studies and recognized at the international level. The connection
between the level of education and the indicator of the development of democracy is
confirmed. The main instrument of democracy in the education system is the teacher, who
is the guarantor of the development of democratic values in future generations and, as a
result, of increasing the quality of democracy in the society. In addition to what teachers
teach students in the classroom, how they develop the skills necessary for membership in a
democratic society, it is important that they themselves grasp each democratic value and
uphold democratic principles in their own lives. A teacher who believes in basic human
rights such as freedom of expression, participation, understands the importance of critical
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thinking, innovative ideas and informed decision—making, collaborates with colleagues,
stakeholders, engages in discussions and debates to achieve common, public good outcomes,
represents a democratic society Exemplary examples of civil and social efficiency.
Therefore, teachers, by their own life example, stand on the guard of democracy; one of the
powerful tools for its realization is the media.

Media and democracy

The role of the media in the process of building a democratic society is huge. Media theories
emphasize that the media not only spreads critical views in society, but also plays a major
role in the formation, expression and use of public opinion (6).

Representatives of liberal democracy emphasize public participation in the decision—
making process, which can be realized through open platforms created by the media.
Citizens' participation in a democratic forum gives them the opportunity to critically consider
innovative ideas proposed by decision—makers, debate with decision—makers, policy—
makers and, moreover, make those in power accountable to the public. Media means provide
an open space for the ordinary citizen, as well as for experts and even policymakers, to bring
the elite and citizens together, to make communication and engagement between the
mentioned parties.

Participation in the informed decision—making process will bring to the fore the importance
of the citizen not as a passive, but as an active representative of society. One of the most
accessible means of implementing the principle of citizen participation is created by the
media, which plays the role of a kind of mediator between the owners of power and citizens,
which is the most important cornerstone of the construction of a democratic state. The media
stands as a watchdog for the protection of basic human rights. Print, digital, or electronic
media serve to strengthen the most important democratic principles, such as: freedom of
expression, awareness, participation, cooperation, civil and social efficiency, aimed at
ensuring the common public good.

The benefits of modern technological changes in the development of democratic processes
are enormous. It plays an invaluable role in the direction of knowledge, information transfer,
which facilitates the effective management of educational processes in the process of
building a democratic society. The role of the media in the field of education was
particularly well defined. Educational activities have been enriched through the integration
of media in education. Video and audio recordings, online lectures, meetings, trainings are
recognized as effective tools in educational activities. In modern times, social networks and
online forums have become one of the most powerful means of information dissemination,
experience sharing, dialogue, debates, and public discussions in society. This enables
communication between individuals, individuals and organizations, and between different
collegial associations. Online conferences, webinars, blogs, platforms of various working
groups represent the benefits of electronic media in the direction of spreading knowledge.

The media is an instrument of democracy in the matter of integrating democratic values in
the society. It creates an open and accessible platform for the development of democratic
principles in society.

The results of the research

Current trends in the modern period expressed by intensive, radical and complex reforms
put a heavy burden on teachers and affect their mood. If in the early period the teacher
enjoyed the support of the society, his work was appreciated and recognized, in the recent
period of criticism of the professional activity of the teachers, in the conditions of constantly
increasing high requirements for the work of the teacher and the decrease of mutual respect
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between the teacher and the parent, there really is no place, time and mood left for the teacher
to have a high enthusiastically and effectively engage in reform initiatives.

Despite the fact that in the Georgian educational system, teachers' salaries have been
significantly increased and the rate is the highest in the history of independent Georgia,
nevertheless, under the current reforms, dissatisfaction and complaints about "damaging
their reputation" are still heard permanently from teachers. As a result of endless reforms,
teacher training programs, the establishment of a hierarchical system, the introduction of
qualification exams and appeals to the low results obtained in these exams, teachers felt more
depressed, and the rate of dissatisfaction increased. Even the financial benefits that the
teachers have received from the state in recent years cannot fully compensate for the said
attitude.

State reform initiatives, which are presented in the modern period in the general education
system of Georgia, are distinguished from other reforms by their complex nature and scale.
Among the ongoing reforms in the direction of general education in Georgia, it is worth
noting the process related to the introduction of the third generation national curriculum. At
the same time, for the first time in the history of Georgian education, the process of universal
authorization of public schools began, which includes the introduction of innovations in all
the main directions of school education and bringing them into compliance with new
standards. Initiatives related to defining the new standard and qualification requirements for
school principals occupy a prominent place. Among the reforms listed above, one of the
earliest, most complex and high public interest reforms is the issue of developing and
implementing the teachers' professional development scheme. The idea of introducing
teachers' statuses and teacher exams got the biggest response and had to go through a barrage
of criticism. The issue of regulation of the teachers' profession and the initiatives taken in
this direction have resulted in some disappointment and apathy among the teachers.

Overcoming strong obstacles in the direction of professional development of teachers is
carried out through the implementation of state reform projects and programs. However, in
addition to the mentioned systemized and organized professional development initiatives,
the issue of promoting the professional development of teachers through social media is on
the agenda. Recently, initiatives of non—governmental organizations and private individuals
working in various educational fields have appeared more and more in the electronic media
space. Target groups have been created that unite thousands of teachers with common
interests. The work of the groups is based on voluntary principles, where the democratic
ideas of communication, cooperation, participation, freedom of expression are presented.
Teachers have come together, following reform initiatives, to overcome the problems they
face. Taking into account shared, common interests, professional development trainings,
webinars, workshops are planned. In addition to the fact that teachers actively share their
knowledge and experience, they also critically discuss various state initiatives in open
forums or groups, conduct discussions, express their views, and unite around various
initiative ideas. Teachers are trying to overcome the fear of newness caused by reforms by
joining forces, sharing their experience and conducting educational trainings on targeted
topics. The practice of increasing competences through training is considered to be one of
the most successful methods in the recent experience of the school system for people to
acquire and master new skills. Therefore, the accompanying process of any reform is to take
care of raising the qualifications of the target groups through trainings. One of the most
effective means of providing trainings is the media, especially the electronic media.
Modernity, and especially the trend developed as a result of the world pandemic, has openly
highlighted the importance of electronic media in the professional development of teachers,
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in particular, in the direction of sharing experiences through trainings, webinars, training and
educational platforms, online courses, training resources and various social networks.

Teachers used democratic principles, values and tools to overcome the obstacles caused by
the reforms. They united through electronic media, used the basic rights and responsibilities
given to citizens by democratic institutions, and through civil and social efficiency, they
faced the challenges related to radical reforms, promoted their own professional
development, and therefore, presented themselves as active members of a democratic
society.

Conclusion

Media and democratic education has become a powerful tool for teachers to promote their
own professional development and overcome the challenges associated with complex reform
initiatives. Due to the ongoing large—scale changes in the educational system, in the
conditions of alienation, confusion and dissatisfaction among teachers, the media and
specifically the electronic media appeared as one of the powerful means to overcome the
challenges faced by teachers. At the same time, democratic values were strengthened and
teachers came to us as active citizens who protect their own interests by upholding the
principles of participation, cooperation, freedom of expression, critical thinking, public
discussions, debates, informed decision—making in their own lives. Teachers took care of
their professional development through civic and social effectiveness and media. In this
way, teachers play an important role in strengthening the democratic society.
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Abstract

Mass Media channels are symbolising on Mass Communication area unique Highways on
the Way from Communicator to unique Communicants (message recipients). On Their
quality of choosing depends the whole effect of complete Communication target.
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Introduction

Jednim z prvklti majicich zasadni vliv na proces efektivni masové komunikace je volba
spravného komunikac¢niho kanalu za ic¢elem maximalizace zasahu cilové skupiny. Zakladni
ptehled dostupnych masovych komunikacnich kandlti spolu s charakteristikou jejich
mozného uziti prezentuje nasledujici piispevek.

Main part

Jiz od dob Aristotelovych se v ramci komunikace ustalil triumvirat zakladnich pojmu
definujicich nutny obsah uspé$né komunikace, slozeny z pojmi ETHOS, LOGOS a
PATHOS. Jejich spravny vzdjemny mix v rdmci realizovaného obsahu komunikace
rozhodoval o tspéchu ¢i netispéchu fecnika a jeho sdéleni (blize viz napt. Petrtyl, 2017). Jak
jednoduché, kdyz jedinym redln¢ dostupnym komunikac¢nim kanalem verbalni komunikace
lidstva v té dob¢ byla rétorika. Od dob Aristotelovych vSak clovek vEetné narozeni spasitele
urazil pomérné dlouhou a slozitou cestu plnou objevii a vyndlezl, rozsifujicich jeho
schopnosti v mnoha oborech Cinnosti, tim spiSe, ze komunikace velmi dobie slouzila k
ziskavani a preddvani informaci nezbytnych k patficnému rozvoji civilizace. Kromé
obsahové stranky se vSak v ramci komunikace zaCala zejména v poslednich stoletich
minulého tisicileti radikaIn¢ vyvijet i forma pfenosu sdéleni. Vynalez knihtisku v roce 1447
jako prvni rozsifil aktudlni moznosti komunikace o redlné primyslové Sifeni informaci
prostiednictvim tisku. Témeét okamzitd participace reklamy na explozivnim vzniku nového
industrialniho odvétvi svétskych tiskl, kdy cirkev ztratila svou monopolni roli déjinného
garanta vzdélanosti a soucasné s tim zapocal jeji dlouhodoby Upadek, méla za nésledek
prudky rozvoj mnoha novych evropskych metropoli nachéazejicich se v piiznivych
podminkdéch blizkosti fek a lest potfebnych k realizaci prvni etapy kulturni revoluce.

Dal8im vyznamnym meznikem na cesté k soucasnému téméf nepiehlednému medidlnimu
prostoru byl na konci 19. stoleti objev némého filmu schopného reprodukovat dynamické
zmény simulaci pohybu. Ptinos zvladnuti filmové technologie, v¢etné nasledného rozsiteni
o zvukov¢ efekty, pfinasi do procesu komunikace nejen na prvni pohled patrné rozsiteni z
pohledu formy, ale i obrovsky potencial na stran¢ obsahu. Filmy pfinaSeji novy pohled na
celou Skalu emocionalnich prvkl do té doby nevidanych (McQuail, 2009). Jsou schopny
reprodukovat ptibeh, drama, humor, napéti, horor, hudebni dila a dalsi nesCetné vyrazové
formy schopné ovliviiovat kratkodob¢ i relativné dlouhodobé emocni stavy recipientl.
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Rozhlas a televize v klasickém podani jsou pak z pohledu moderni marketingové
komunikace pouhym pfiblizenim komunikacnich procesit z neosobnich kinosalti do
prostiedi vlastniho obydli, kde pod vidinou kazdodenniho bézného vyskytu recipient
pfirozené ztraci ostrazitost. Toho vyuZzivaji agresivni obchodni praktiky typu reklamy k
naslednému ovlivnéni podvédomi recipienti smérem k akceptaci predkladanych
komunikac¢nich sdéleni. Tolik asi ve stru¢nosti k historii klasickych medii schopnych svych
bazickych funkci i bez redlné zavislosti na pocitacich ¢i pokrocilych pocitacovych sitich.
Devadesata 1éta dvacatého stoleti jsou ve znameni nastupu technologie osobnich pocitact.
Tento stav znamend pro oblast komunikace bouflivy proces rozvoje jak v oblasti formy a
obsahu realizovatelnych komunikacnich sdéleni, tak i druhu a typu pouzitelnych kanalt
medidlniho sdéleni. Schopnosti hardware a software pocitaci umoziuji novou dimenzi
totalni virtualizace pfedkladanych sdéleni. Aplikace pocitaci do systému vzajemné
provazanych siti spolu s novym fenoménem celosvétové dostupné sité nazvanym internet
poskytuje potfebnou miru svobody vzniku typové uplné novych a vykonem s dosud
uzivanymi absolutné nesrovnatelnych mediélnich kanald, schopnych velmi rychle piijimat,
dekodovat, upravovat, zpétné kodovat a preposilat obdrzené informace z libovolného mista
na jakékoliv jiné vybrané misto na svété. Veskeré informacni déalnice se diky pouzitym
technologiim zkracuji na absolutni casové minimum. Lidstvo se jen za poslednich 40 let
presouva ze spolecnosti datové na spolecnost informacni a v kone¢ném disledku znalostni,
schopnou diky kvalitni analyze datové struktury pozorovat a interpretovat trendy vedouci ve
findle k formulaci a prezentaci znalosti z téchto trenda vychézejicich. Plivodni staleti vyvoje
klasickych informacnich technologii a jejich komunikacnich kandld jsou diky neustéle
probihajicimu vzdjemnému konkuren¢nimu boji komercnich subjektl zkracovany na
absolutni minimum a soucasna véda redln¢ zaostava ve schopnosti v€as na nové trendy
reagovat, popsat hlavni mechanismy jejich funkce a ptfedevsim analyzovat mozné ptinosy a
negativa z danych fenoméni vyplyvajicich.

Stavajici studium médii a masové komunikace vychéazi (McQuail, 2020) ze ¢tyt zakladnich
predpokladi:

e M¢édia a masova komunikace jsou vSudypfitomna a vSe prostupujici;

e Meédia a masova komunikace se odehravaji v prostfedi mezilidskych vztahti a socialnich
vazeb;

e Meédia a masova komunikace méni jak samotné prostredi, tak i ¢lovéka jako hlavni
objekt komunikace;

e Hlavnim cilem a zdkladni otazkou pro védce zkoumajici oblast médii a masové
komunikace je prezentace zakladnich variabilnich elementd, roli, vliva a efekti médii a
masové komunikace a, pokud je to mozné, vysvétleni odkud se dané jevy berou.

Ptipustime—li v zavislosti na afinit¢ k vyuzivani internetu jako zakladni déleni médii na
klasickd, prezentovana v predchozim textu, a nova jejichz prezentace bude nésledovat, Ize
na podporu tohoto rozdéleni konstatovat, ze zatimco klasickd média se bez spoluprace s
novymi médii prakticky neobejdou, novd média mohou naprosto pfirozené¢, diky nativni
spolupréci s internetovou platformou, existovat bez nutnosti existence jejich klasického
piredobrazu. Presto vSak lze v ramci Clenéni jednotlivych typti médii takovy piedobraz
snadno vypozorovat.

Klasicka tisténd média jsou naptiklad predobrazem vSech statickych aplikaci vychéazejicich
z prvotnich webovych stranek smérem k dynamickym strankam a prvotnim aplikacim pro
smartphony a tablety. Noviny a ¢asopisy v ramci novych médii reprezentuji internetové
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portaly periodického tisku schopné nejen umistovat jednotliva nezavisla cisla periodik, ale
diky prakticky ¢asové neomezené moznosti editace jejich obsahu vytvaiet plné aktudlni
plynuly piehled reagujici na okamzité zmény situace. Nadvlada novych tisténych medidlnich
vystupt je natolik patrnd, ze ke konci roku 2022 vice nez tfetina novinafii segmentu
klasickych tiSténych médii zvazuje zménu zaméestnani.

Oblast multimedialnich kanalti sdileni, v klasické formé reprezentovand jednotlivymi
televiznimi a rozhlasovymi kandly, dnes jiz téméf vyhradné s digitadlnim obsahem,
predstavuji pfedobraz novym médiim s multimedidlnim obsahem a schopnosti poskytovat
programovy obsah ,,on demand* systémem pfi technickém pouziti streamovacich algoritmil.
Nove pojeti televizniho a rozhlasového vysilani tak ve svém zakladu umoziuje konkrétnim
uzivateliim sestaveni programu pln¢ v souladu s vlastnimi preferencemi.

Tteti skupinu novych medidlnich kanald pak definuji socialni sit¢ majici svlij predobraz v
rétoricky zamétenych klasickych medialnich kanalech, kde auditorium vytvareji podskupiny
uzivatelll se stejnym, nebo naopak rozdilnym, ndzorem na diskutovanou problematiku.

Conclusion

Je—li efektivni volba kombinace spravnych masovych komunika¢nich kandld tim, co
rozhoduje o uspéchu ¢i neuspéchu komunikaéniho procesu, pfizpiisobeni této volby
konkrétni cilové skupin€ pfinds$i maximalni mozny zasah sdé€leni. Zatimco afinita starSich
generaci vede spise k volbé klasickych kanali a jejich kombinace, mladsi generace inklinuji
k uziti novych medidlnich kanalt slibujicich vyssi rychlost prenosu sdéleni i za cenu mozné
niz§i vérohodnosti vysledného sdéleni.

References

[1] PETRTYL, Jan. Tii pilite u¢inné komunikace podle Aristotela. Marketing Mind
[online]. Plzen: Marketing Mind, 2017, 1. 9. 2017 [cit. 2022—-11-19]. Dostupné z:
https://www.marketingmind.cz/tri—pilire—ucinne—komunikace—podle—aristotela/

[2] MCQUAIL, Denis. Uvod do teorie masové komunikace. 4., rozs. a pfeprac. vyd. Praha:
Portal, 2009, 639 s. ISBN 978-80-7367-574-5.

[3] MCQUAIL, Denis a Mark DEUZE. McQuail’s Media and Mass Communication
Theory. 7, nezkracena verze. New York: SAGE, 2020. ISBN 9781473924550.

35



Journalistic Ethics as a Study Discipline and Some Issues Related to
Journalist's Rights (By Georgia’s example)

Gocha Ochigava, Grigol Robakidze University, g.ochigava@gruni.edu.ge

Abstract

The influence of the media on the modern state and society is so great that it is impossible
for a journalist's activity not to be subject to strictly defined rules. A journalist should not be
unfamiliar with such concepts and definitions as journalistic ethics, integrity, respondent's
rights, etc. Therefore, in addition to rights, significant attention should be paid to assuming
duties. At the same time, the public should know that the law will punish not only the
journalist but also any person who interferes with the media representative in the process of
carrying out their duties. In this direction, higher education institutions play an important
role in raising the level of professional and civil knowledge of society.

Key words

Journalistic ethics, inviolability of private life, covert filming, interference in journalists’
activities, media and education, high public interest.

Introduction

On the path of European integration of Georgia, the deepening of cooperation in the
educational field and the introduction of innovations have become more and more important.
In this direction, adapting the European experience to the Georgian reality is a field of special
interest. Grigor Robakidze University (Georgia, Tbilisi) devotes significant time to the
internationalization of education, cooperation with leading European universities, and
mutual sharing of experience. A large part of working visits, international conferences, and
training in Europe is devoted to receiving and processing the information related to the
management of the learning process, assessment, and self—evaluation system in the post—
covid period, the use of the latest teaching methods, interdisciplinary approaches in the
process of solving various problematic issues, etc. No less attention is paid to the
introduction of new study disciplines or the renewal of already existing courses. For
example, such academic disciplines as medical law, journalistic ethics, tourism law, science,
and education of the occupied territories, conflictology and modernity, international space
law, hotel business management, and others have appeared. In this article, I would like to
draw your attention to important issues related to journalistic ethics, journalists’ rights, and
duties, which are given a lot of attention at our university. I think the discussion of this topic
will be interesting both for the academic staff and students of the Faculty of Journalism, as
well as for all those who directly connect the journalist's professional activity with the field
of high public interest.

Main part
The Impact of Technology and Media on Public Opinion

Why is a special role assigned to journalistic ethics, journalists’ honesty, and knowledge of
mass media representatives' rights in modern society and the state? The answer is clear.
Modern technologies and media have a serious influence on the formation of public opinion,
on people's attitude towards this or that public event, political orientation, and mood towards
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a specific political organization. This influence is so great that it often creates a political
agenda and even appears as a guarantee of state and public security. That is why it is
important, during the performance of professional duty, for a journalist to use modern
technologies in compliance with the law, to obtain information in good faith, to accurately
determine the high public interest, not to neglect his duties and not to have a negative impact
on public opinion.

Who is a Journalist?

Before directly addressing the specific rights and duties of a journalist, it is preferable to
clarify who a journalist is. In Georgia, there was a law on the Georgian press and other means
of mass information [1], which defined the status of a journalist (Article 21). "A journalist
is a person who collects, creates, edits or prepares materials for publication in the mass media
and has the appropriate credentials or is a member of a registered association of journalists."
Currently, this law is considered invalid. It was replaced by the law on freedom of speech
and expression [2], where the concept of journalism is not defined at all. In the amended
law, this profession is discussed only in Article "O" of the first article (concerns professional
secrecy and information that includes personal data) and in Article 3 (concerns the
journalist's right to protect the confidentiality of the source of information and to make
editorial decisions per his conscience).

According to the standard established by the United Nations, the Committee of Ministers of
the Council of Europe, and the European Court of Human Rights, only professional
journalists are not considered journalists. This term also includes other actors who contribute
to the public discussion, carry out journalistic activities, or perform the functions of a public
interest watchdog association. For example, bloggers, creators of high-ranking social pages,
and representatives of non—governmental organizations inform the public about issues of
high public interest. However, it should be emphasized here that in a specific case, all media
actors may not be able to enjoy the privilege of protecting the confidentiality of the
journalist's source at all, which means that to adjust the journalist's specific right, it is still
necessary to have a proper certificate or to be a member of a registered union of journalists.

Inviolability of Private Life and High Public Interest

Before talking about the superiority of high public interest over privacy, it is appropriate to
clarify the meaning of privacy itself. At the beginning of the article, we paid particular
attention to the importance of Georgia's European integration, getting closer to the European
Union, therefore, this time, we will cite as an example the most important document adopted
under the auspices of the European Union, the European Charter of Human Rights [3] and
its 6th and 7th articles. (The European Charter of Human Rights, The Charter of
Fundamental Rights of the European Union (CFR) was adopted in 2007, is considered an
integral part of the Treaty of Lisbon and entered into force together with the latter in 2009).
The inviolability of both personal and family life is protected by the charter. "We have to
treat people's residence, correspondence, and other forms of communication with respect."”
The obligation to protect personal data is determined by the charter. Information about this
data must be obtained in good faith, for specific purposes, and with the consent of the person
to whom this data relates. As an exception, only the possibility defined by law will be
allowed. Everyone has the right to receive information about their data and to request
clarification. According to the Constitution of Georgia [4]: "A person's personal and family
life is inviolable. Limitation of this right is allowed only by the law, to ensure the state or
public security necessary in a democratic society or to protect the rights of others" (Article
15. Rights to inviolability of private and family life, personal space and communication,
paragraph 1). A person's personal space and communication are also inviolable. As in the
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previous case, the restriction of these rights is allowed only by the law, to ensure the
necessary state or public security in a democratic society or to protect the rights of others,
with or without a court decision, in the case of urgent necessity provided for by the law
(Article 15. Inviolability of personal and family life, personal space, and communication
Rights. Clause 2).

Both international and domestic legislation provides for cases when a person's personal
space, inviolability of private life, is restricted to protect the rights of others or to ensure
public safety. It is unequivocally difficult to prove whether the prerequisite for ensuring
public safety is the satisfaction of the high interest of the same society, but the fact is that
both in the decisions of the European Court and in the Georgian legislation, we find many
provisions where the priority of the high public interest about the inviolability of private life
is emphasized. For example: according to the 10th principle of the Charter of Journalistic
Ethics of Georgia: "A journalist must respect a person's private life and not invade his private
life unless there is a special public interest." It turns out that the public interest is always
higher than the private life of a particular person, even though the dissemination of such
information may lead to a more harmful result, and public awareness, the satisfaction of the
public interest (through the disclosure of specific information) may lead to encroachment on
an individual's life. I think, until the decision is made by the court, it is not appropriate for a
journalist, even if it is of high public interest, to allow himself to invade the space of a
specific person (including a public official), which is called private life. By such an action,
the journalist may cause harm to the parties, for example, to push the alleged perpetrator to
suppress the evidence. Therefore, the right action of the journalist and his cooperation with
the investigative bodies is of great importance. Even before the start of the court proceedings,
the information disseminated by the journalist should not be a condition for hindering the
investigation. In addition, it is quite difficult to determine exactly how high public interest
is in this or that event. What is of interest to one part of society may be completely
uninteresting and irrelevant to another part of society. Therefore, I support the opinion that
if the only purpose of information dissemination is to satisfy the reader's curiosity about the
details of an individual's personal life, then it cannot be considered that such public
awareness serves the high interest of the same society.

I think it is agreeable that the target of journalists is mainly public figures, since publishing
the details of their personal life helps to increase the sales of the information product.
Therefore, in this direction, the journalist should have a more solid idea of the clearly defined
high interest of the public. Personal information disclosed must serve some important
purpose. When public figures are presented in a negative light, there is a higher probability
that such coverage will violate privacy. A journalist should understand that the principle of
freedom of expression protects not only the content of expression but also the form and
methods of expression. For example, publishing a moment of tragedy is unethical, even if
there is increased public interest.

Therefore, it is important where, in what volume, in what period, and through which program
the information is disseminated. For example, audio—video and online media often have a
more immediate and powerful impact than print media.

Based on the material published by the journalist, the impact of society can be so negative
that it forces the whole family to leave their place of residence and move to another place,
and family members change school, work environment, etc. Unfortunately, in some
countries, being in opposition to the government can lead to life-threatening situations. We
must agree that detailed analysis is necessary before disseminating information. At the same
time, it should be considered that information is often available to minors, who most
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painfully and emotionally perceive the dissemination of information of similar content
through mass media. Although some of the specific information may already be in the public
domain. Special attention should be paid to stories about the children themselves. According
to the 8th principle of journalistic ethics: "The journalist is obliged to protect the rights of
the child; In professional activities, give priority to the interests of the child, do not prepare
or publish such articles or reports about children that will be harmful to them." There are
often cases when this or that TV show attracts children, and at this time an interview is taken,
a photo is taken, and then the material is published., which is not allowed unless there is
written consent from a parent or guardian of a teenager under 16 years of age. The issue is
more acute when considering specific cases or in general, issues of adolescent welfare. The
journalist's code of ethics (6.3) also draws attention to this: "The principle of respecting the
future of minors limits the publication of the names or images of juvenile offenders." Except
for the cases when, according to the procedure established by law, a search warrant has been
issued for such a person. This rule also applies to cases where the victim is a minor" [5].
From this, we conclude that the decisions regarding what is considered a private matter and
partially what has become or may become available to the public should be considered by
journalists on an individual basis. The more intimate the story, the stronger the justification
for airing it. It is generally accepted that personal information should not be made public
without the express consent of the individual concerned. Consent is an important element in
determining whether the publication of a particular detail of private life violates privacy. But
again, we must not forget the overriding interest of society. It is possible to publish
information about individuals without their consent when there is an overriding public
interest, i.e., Disclosure of information is justified by high public interest. Thus, the principle
of high public interest may represent an "alternative justification" for publication. For
example, the case of Von Hannover 2 v. Germany concerned the publication of a photo of
the princess on vacation at a ski resort next to an article about her father's illness, which the
court judged contributed to the discussion of a matter of public interest. Thus, despite the
lack of consent, the Strasbourg Court found that the said publication was justified [6]. This
is quite a delicate topic since I repeat, it is difficult to define the public interest precisely.
That is, what does society want, and what are its expectations from receiving this
information? It is difficult to definitively determine the effect of public disclosure of personal
information obtained on a particular individual. Shut up, there are often cases when a
journalist purposely disseminates specific information (based on secretly obtained video,
audio material, and photos) to create desired moods in society and political circles. Practice
shows that information and images published based on the consent of the interested parties
generally do not cause problems. Judicial proceedings are preferably initiated in cases where
such consent has not been obtained. However, as we have seen above, in practice there are
court cases where the material was published without the consent of the person, but the court
acquitted the journalists.

Obligation not to Disclose the Source of Information

The principles and goals of journalism should be aimed at developing humanity, raising
awareness, or satisfying a higher interest. A journalist, in the process of carrying out his
professional activities, obtains information through his efforts or with the help of others. In
the aspect of freedom of expression, it is of great importance to protecting the confidentiality
of the journalist's source. In this part of the article, I would like to discuss whether the
journalist's right to protect the confidentiality of his source is equated with an absolute right
and what kind of measures/actions may be followed by identifying the journalist's source.
Before directly addressing the Georgian legislation, I would like to quote the explanations
of the European Court of Human Rights regarding this issue. Protecting the confidentiality
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of the journalist's source is one of the main prerequisites for ensuring the freedom of the
press. Without such robust protection mechanisms in place, sources may be intimidated into
providing information of high public interest, which in turn undermines the important role
of the press as a watchdog of the public interest and limits its ability to provide accurate and
reliable information to the public. However, identifying the source is justified by a
requirement that outweighs the privacy of the journalist's source. Especially when it comes
to the prevention of serious crimes against minors. Such formulation of the issue by the court
implies that the journalist's right to protect the confidentiality of his source is not absolute
and may be subject to limitations to achieve a legitimate goal. Such a legitimate goal can be
protecting the interests of national security, and public safety, preventing public disorder or
crime, or ensuring the authority and impartiality of the court (European Convention on
Human Rights [7] Article 10. Second paragraph). Therefore, the Convention, which is the
legal basis of the proceedings of the Strasbourg Court, gives the Contracting Parties to the
Convention the possibility to determine at the (national) level themselves what can be
considered as a prerequisite for the disclosure of a source. The European Court of Human
Rights is checking to what extent it is permissible to impose the obligation to disclose the
journalist's source under national legislation. If interference is not allowed, the question of
the existence of a legitimate purpose and the admissibility of identifying the source is not
even discussed! As for the legislation of Georgia, the Law of Georgia "On Freedom of
Speech and Expression" provides for absolute protection of professional secrecy and its
source. "The source of professional secrecy is protected by absolute privilege, and no one
has the right to demand the disclosure of this source. The defendant in a legal dispute on the
restriction of freedom of speech cannot be obliged to disclose the source of confidential
information" (Protection of professional secrecy and its source, Article 11). According to the
definition given in the same law, absolute privilege means the complete and unconditional
release of a person from the responsibility provided by the law. The moral responsibility of
a journalist not to disclose the source of confidentially obtained information is also indicated
by the 6th principle of the Charter of Journalistic Ethics [8] (the Charter is based on Article
10 of the European Convention on Fundamental Human Rights and Freedoms of the Council
of Europe and the Declaration on the Principles of Conduct of Journalists recognized by the
International Federation of Journalists). Therefore, according to Georgian legislation,
interfering with the journalist's right to protect the confidentiality of the source is excluded
in all cases, but there is no real, solid legislative mechanism, or guarantees, which will be
directly related to the protection of the latter in case of disclosure of the source. The
legislation of Georgia also speaks of an exceptional case when "the court has the right to
issue a ruling on providing evidence in connection with the disclosure of only that part of
confidential information, the need for disclosure of which has been proven" (Georgian Law
on Freedom of Speech and Expression. Protection of professional secrecy and its source.
Article 11. Paragraph 3). Here, it should also be considered that: "Confidential information
obtained by disclosure can be used only for the purpose for which it was disclosed" (Law of
Georgia on freedom of speech and expression. Protection of professional secrecy and its
source. Article 11. Clause 4). In such a case, the judge must be very careful, since the
decisions of the European Court of Human Rights show that the removal of the unpublished
part of the information may lead to the identification of the journalist's source. Therefore, in
this direction, the Grand Chamber of Strasbourg attaches crucial importance to the existence
of adequate legal guarantees at the national level. Source confidentiality issues are also
addressed by: Resolution on Journalist's Rights and Freedoms [9], Resolution on Journalist's
Source Confidentiality [10], Recommendation No. R(2000) 7 on the right of journalists not
to disclose the source of information [11]. The latter attracts our attention by giving us a
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precise definition of some terms. For example, according to the Recommendation,
“information” means any statement of fact or opinion in textual, audio, or visual form.
"Source" means any person who provides information to a journalist. "Source—identifying
information" includes any of the following information that may be used to identify the
source:

e Name, surname, and personal data of the source, as well as his voice and image;
e Factual circumstances in which the journalist obtained information from the source;
e Unpublished part of the information provided by the source;

e The personal data of the journalist and their employer that concerns their professional
activities, with which it is possible to determine the source.

I would like to touch on one more issue in this part of the article, this is the issue of
identifying the journalist's source when the journalist is not carrying out his professional
activities. At this time, in case of seizure and search, the protection of confidentiality of the
journalist's source is not considered. When a journalist is not engaged in official work, it is
permissible to conduct a secret investigative action against him.

A Journalist as a Witness and as a Carrier of Information About a Crime

Can a journalist be a witness? The Criminal Procedure Code of Georgia [12] considers a
journalist as a person who is not obliged to be a witness, but only about the case related to
his professional activity (a person who is not obliged to be a witness. Article 50). As for the
Civil Procedure Code of Georgia [13], journalists are not mentioned among the persons
exempted from giving explanations or testimony (Article 129, Article 141 of the Civil
Procedure Code of Georgia). As for the Code of Administrative Offenses [ 14], the latter does
not recognize the concept of professional secrecy at all. It is one thing to be a witness in
connection with this or that case, and another to possess information about the commission
of a crime. In such a case, the journalist is obliged to inform the relevant services, according
to the Criminal Code [15], non—reporting of the crime is punishable (Article 376), and no
exception can be made to those who obtained information about the preparation of the crime
or the already committed crime while carrying out journalistic activities. However, there are
often cases when a journalist points to the facts of alleged violations with a specific story
and creates a public division about this or that (in his opinion negative) event. Currently, he
does not inform law enforcement authorities. Later, it may turn out that there was no
violation, and it was a journalist's subjective assessment, which in turn resulted in a violation
of the rights of individuals. It is a fact that the story has already been launched, and therefore,
the public has already reacted to a specific "journalistic investigation". It is good when a
journalist, program/broadcaster finally apologizes for a story prepared on unverified news
or for some terms, photos, and audio materials used in this story. But you will agree, there
are many cases when there is no apology and no explanation of what happened and how the
events developed, whether there was any crime on the face, which, in my opinion, is
completely unacceptable. That is why we must distinguish responsible journalism from
tabloid journalism. According to the 5th principle of the charter of journalistic ethics: "The
media is obliged to correct the published essentially inaccurate information that misleads the
public."

Does the End Justify the Means? (Covert filming and high public interest)

Georgian legislation considers it permissible to use and/or distribute personal information or
personal data through a mass broadcaster or public speech. The mentioned action becomes
punishable only when the information was obtained illegally and it caused significant

41



damage, as determined by the court. The provision of Article 157 of the Criminal Code
(tampering with personal information or personal data) is questionable since it follows from
its content that it is not directly illegal acquisition, storage, use, distribution, or provision of
another kind of access to personal information that is punishable. Doing significant harm to
a particular person in this way. In addition, the law does not provide a precise definition of
the form in which such information must be obtained and disseminated for it to be considered
illegal. Nor is it about when we are dealing with exceptional cases, for example, why secretly
filming by a journalist should not be considered an illegal act and what is the basis for it. We
don't have an answer to the question of what factors determine the extent of significant
damage to a person. The same questions arise about Article 157 (Prima), which refers to the
violation of privacy. The law of Georgia on normative acts establishes a hierarchy among
normative acts. The Criminal Law Code is higher than the resolution of the National
Communications Commission of Georgia on the approval of the "Code of Conduct of
Broadcasters", but at first glance, the Code of Conduct of Broadcasters gives us relatively
more information on the issues that are not fully explained by the law. Our attention is drawn
to Article 5. Definition of terms — "C". Surreptitious recording refers to recording or
continuing to record a conversation using various technical means without informed consent.
At this time, the object of recording does not know that it is being recorded or it assumes
that the recording has ended; Using or leaving recording equipment or a video camera on
private property without the consent of the tenant or his representative is considered to be
covert filming or recording.

Here is how the resolution justifies obtaining and transmitting information using covert
methods: Chapter X. Inviolability of personal life, Article 35. Requirements (Rules) imposed
by the broadcaster to ensure the inviolability of personal life.

"A) When the event is a matter of public interest, there is a reasonable assumption that new
evidence will be obtained, and this is necessary to ensure the accuracy of the program;

B) To conduct sociological research on issues of public interest, when it is impossible to
reveal the attitude or opinion that is the subject of the research in any other way;

C) For the preparation of comedy and entertainment programs, where a covert recording is
one of the usual methods, does not constitute a gross interference with a person's private life
and does not cause significant irritation, stress, or inconvenience.”

Point 15 of the same article is interesting, there we read that covert recording, including in
privately owned territory, can be justified only by public interest, this interest can be
supported by the existence of a reasonable assumption that evidence of a crime will be
discovered. There, in point 17, we read: "Materials filmed or recorded by covert methods
can be aired only if such an action is justified. Here, we do not see an explanation regarding
the extent to which it is justified to release such material when the case concerns a committed
crime, and the investigation has not even started yet. However, if we are guided by Article
157 (prima) of the Criminal Code with a note: the case will not be considered a violation of
the secret of a private life when after obtaining and storing the material that replaces such
information, which also included information about the committed/anticipated criminal act,
the person handed over to the investigative body. Note that the terms "retrieval/retention"
are used, so it is necessary to take this step before publishing this information to avoid
criminal liability. However, it would be good if the legislator used the word "immediately",
i.e., immediately handed over to the investigative body. As for the presentation of the
information obtained secretly by the journalist as information, it depends on the specific case
and the decision of the court. Let's get acquainted with the definitions of the principles of
the charter of journalistic ethics about this issue: Principle 4. When obtaining information,
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photos, or documents, a journalist must use only honest and fair methods. A "good faith and
fair method" may include, but is not limited to, covert filming, recording of conversations,
impersonation, or other methods to obtain information when all other means of obtaining
information have been exhausted and the public interest is high. A high public interest
(which cannot be measured by hard parameters) ethically justifies an unscrupulous way of
obtaining information, a photograph, or a document, if there is no other way.

An agreement was reached that the secret recording should be published with the name and
surname of the respondent (not anonymously) and with the comment of the recorded person,
that is, even in the case of a secret recording, the recorded respondent should be allowed to
comment before the recording is published.

At the same time, we must emphasize that it is the responsibility of the journalist how
conscientiously obtains the material about a person's personal life; The responsibility of the
editor and broadcaster is what to print (broadcast) and what not.

Conclusion

With the most important reforms carried out in recent years, with a specific attitude towards
this or that public event, with openly expressed approaches to European values, Georgia is
getting closer to the European Union. Of course, there are areas where there is still a lot of
work to be done, however, I hope that the unwavering will of the Georgian people — to
connect their debt to Europe, will be correctly seen and evaluated. In the process of moving
towards Europe, special attention is paid to state policy in the field of media and education.
Georgia's activity in this process is the subject of interest to our European partners. It is
welcome that important steps have been taken in both directions and the legal framework of
Georgia has become closer to European standards. Freedom of speech and expression,
inviolability of personal life, non—interference in journalists’ activities, inviolability of
dignity, and others were subjected to the mechanism of special protection. More time was
devoted to issues such as journalistic ethics, journalistic investigation, journalists’ rights and
duties, respondents' rights, and others. As it was said at the beginning, higher education
institutions joined the process and where future journalists are trained, they devoted more
time to the disciplines where these issues are taught. Of course, Grigol Robakidze University
is not an exception either. I expect that our higher education institution will be an important
factor that will make its contribution to Georgia's path to obtaining the status of a candidate
for the European Union.
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Abstract

Distance learning has opened new possibilities for student cooperation in solving various
tasks. This is primarily the use of various shared digital platforms applicable for cooperative
learning, which brings a revival of ordinary teaching. The paper shows the possibilities of
using virtual whiteboards in the teaching of natural sciences at primary or secondary schools.
These tools can also prepare pupils for future working life.
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Introduction

Distan¢ni vyuka, kterd probéhla v dobé koronavirové krize, pfinesla vyrazny rozvoj
digitalnich kompetenci ucitell 1 zaki, a to v podobé ,,bleskové digitalni revoluce®. (1) Vznikl
tu prostor, umoziujici vyuziti riznych vyukovych nastrojii vhodnych pro potieby distancni
vyuky ve Skole, ale také pro vytvareni nového pracovniho prostiedi ve firmach.

V dobé, kdy Zéci stravili mnoho ¢asu osamoceni, byla kazda moznost efektivni komunikace
vitanym nastrojem a odhalila potencial nejriznéjsich digitalnich nastrojii pro komunikaci a
spolupraci. Ukazuje se, ze takto nové vzniklé platformy je vhodné i nadéle zatazovat do
vyuky, zejména a v ramci doméacich praci a riznych ukoll plynoucich ze spoluprace zak.

(1)

Main part

Kooperativni uceni je povazované za perspektivni trend ve vzdélavani (2), jeho podstatou
jsou situace, kdy se zak aktivné zapojuje do vyuky, kterd ma nejcastéji podobu parové ¢i
skupinové prace. Utastnici vyukového procesu si vzajemnd vyménuji informace a tim
vznikaji nové poznatky. (3). Pokud u celé skupiny panuje atmosféra spoluprace, vznika
pozitivni vzajemnd zavislost a buduje se osobni odpovédnost. Takovato prace vyuziva
veSkeré personalni i skupinové dovednosti a vede k reflexi. (2) Dochdzi k rozdéleni
socidlnich roli, pldnovani ¢innosti, délbé ukoll a pomoci, kontrole jeden druhého, feSeni
dil¢ich sport a spojovani dili v celek a neposledni fadé hodnoceni pfinosu jednotlivych
¢lentl tymu.

Pro kooperativni uceni existuje mnoho digitalnich néstrojli, napt. vybér na (4), my jsme se
zam¢ftili na virtudlni tabule, umoziujici nelinearni praci s informacemi. Zptisob, jakym
myslime, je nelinedrni a malo strukturovany (5), proto prace s informacemi v nelinearni
struktufe ¢ini spolupraci snazsi, piehlednéjsi a vyznamné;jsi, studenti soucasné vidi, co déla
druhy, a mohou na tyto kroky reagovat, to vede k pfekonavani individualnich myslenkovych
modeld a narusuje tak tzv. filtracni bubliny. (6) Nelinearni nastroje umoznuji, aby kazdy
pfispival k poznani celé skupiny drobnou, ale perspektivné odliSnou informaci a
minimalizuji tak rozdily mezi Skolni a socidlni zdatnosti. (6).
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Pro Cinnosti s obtiznymi ucebnimi materidly je vhodné skladaCkové (jigsaw—based)
kooperativni uceni: kazdé skuping jsou pfidéleny stejné vyukové materidly, ale kazdy ¢len
skupiny zpracovava odlisSné ¢asti, zaci zpracovavajici stejné ¢asti materialu, pak vytvori
expertni skupiny pro spole¢né studium, a nakonec ve své domaci skupiné€ predaji to, co se
naucili. To umoznuje studentiim efektivné vyuzit vyukovy material; zlepSit svou empatii 1
miru zapojeni a spoluprace. (7)

Jaké jsou moznosti pouziti virtudlni tabule? Podle modelu SAMR (8) ma zavadéni
informacnich a komunikacnich technologii do vyuky 4 faze:

e nahrazeni (substitution), ICT slouzi pro tvorbu tradi¢nich materiald, bez funkéni zmény
vyuky,

e roz$ifeni (augmentation), ICT je nastroj pro tvorbu materialti s roz§ifujicimi prvky,

e modifikace (modification), diky ICT se upravi cile vyuky a vzniknou nové vystupy, tim
je podpotena vzajemna spoluprace zaki a ucitelt.

e Uplna zména (redefinition), 1ze realizovat zcela nové cile a ménit vyuku podle aktualni
situace.

Ve fazi nahrazeni je pouzita virtualni tabule jen jako nahrada klasické tabule pro prezentaci
uciva. Rozsifeni zahrnuje interaktivitu: brainstorming, hlasovani, hodnoceni apod., je také
mozné vyuzit analytické nastroje pro monitoring aktivity zaku. Modifikace piedstavuje
volbu dostupnych nastroji podle jejich efektivity, napt. sdileni obrazovky pro ukazku
tabule umi zobrazovat multimedidlni materidly, umoziuji zivé vysilani, okamzité
komentovani nebo praci s grafikou, coz otevira nové moznosti ve stanoveni cili vyuky.

Jako ptiklad jsme vybrali dva velmi jednoduché néstroje pro tymovou spolupréci, virtualni
tabuli Jamboard a virtualni nasténku Padlet. Existuje mnozstvi podobnych nastroj i s
pokrocilejsi funkénosti, napt. ConceptBoard (9), Miro (10), Mural (11).

Jamboard je virtudlni mazaci tabule s jednoduchym ovladanim na kterou lze umistovat
obrazky, listecky s napady, psdt na ni pomoci dotykového zafizeni perem, fixem,
zvyraziovacem, Stétcem a zvyraziiovat informace pomoci laserového ukazovatka. Tabuli Ize
vyuzit jako pritvodce vyukou, zobrazujici jak obsah, tak cile vyuky; jako rozcestnik na zdroje
nebo aktivitu, kdy nasténku tvoii piimo zaci (12). Tipy k pouzivani aplikace zvetejnila (13).
Padlet je virtudlni nasténka, kde lze urcité skupiné spolupracujicich osob piredkladat
informace. Sdileni nasténky s zaky je mozné pomoci QR kodu, odkazu, kodu pro zobrazeni
na webové strance/blogu nebo piimo v Ucebné Google. V seznamu 100 nejpouzivanéjSich
nastrojii pro vzdélavani 2022 (4) je tato oblibend aplikace na 29. misté. Detailni recenzi
nastroje uvadi (12). Nevyhodou Padletu je omezeny pocet Sablon a moznost vytvofit pouze
4 nasténky ve verzi zdarma. Prizkum, ktery provedl (14) prokazal vyssi efektivitu vyuky
ekologickych konceptii na stiedni Skole pomoci Padletu oproti klasické vyuce ve tiide.
Pokud je ¢innost zaka anonymni, snizuji se podle (15) obavy z netspéchu a tato svoboda
vede ke zvySeni participace na Cinnosti, na druhou stranu (16) tvrdi, Ze neanonymni
prispévky zvysuji relevanci informaci a pocet uvedenych multimediédlnich zdroj.

Oba nastroje dovoluji vyuziti grafickych zndzornéni, jak je uvadi (17), napt. Vennlv
diagram k tfidéni pojmt do skupin (tfeba rozdéleni Zivocichl na endotermni a ektotermni).
Vhodné aktivity jsou dale: sefazeni obrazkt do spravného potadi (kovy podle reaktivnosti,
tzv. elektrochemickd — Beketovova — fada napéti na Obr. 1), vkladani na ¢asovou osu,
umisténi do Sablony (tfeba prvky do periodické tabulky), hlasovani (napt. o dalSim postupu
nebo pro a proti), hry (inikovky, jeopardy), komentovani dokumentii i vynaseni grafu funkce
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na ¢tvereCkovany papir. Pokud Zéci pouziji vlastni chytry telefon, neni tfeba specializovana

vvvvvv

konkrétnich listeCkl 1ze vyuzit kresleni Sipek a souvislostnich Car. Samoziejme 1ze pouzit i
specializované aplikace jako: (18).

Reaktivnost N a Ca M g

kovd Fe Pt
= | B Al =

Obrazek 1: Ukazka Jamboardu: Beketovova fada

Conclusion

Virtudlni tabule lze pouzit pro rizné pokrocilé vyukové metody: sbér napadiit metodou
brainstormingu, metodu sn€¢hové koule, shrnuti tématu hodiny nebo tvorbu zikovského
portfolia. Jednad se i o pfipravu na budouci pracovni zivot, vyzadujici spolupraci. Tyto
technologie maji i své nevyhody, jejich nadmérné pouzivani mize vést k omezeni osobniho
kontaktu, odklonu od realného svéta, je tu moznost kybersikany, funkénost aplikaci vyzaduje
spolehlivy internet, a protoze je vyuzivany distribu¢ni model software jako sluzba (SaaS)
nejsou ndklady konecné, coz v pripadé Skol s vice uzivateli a prechodu na placenou verzi
vede k ristu naklada.
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NETRPELIVA SPOLECNOST DIGITALNIHO VEKU: INFORMATIZACE A

VZDELAVANI

Viclav Reznicek

Vysoka skola finanéni a spravni, Fakulta ekonomickych studii, Katedra informatiky a matematiky

University of Finance and Administration, Faculty of Economic Studies, Department of Computer Science and Mathematics

Abstrakt: Dnesni spolecnost bychom mohli oznacit za netrpélivou. Mnoho jednotlivci ji tvoticich totiz
doslova ztraci trpélivost (tuto potiebnou vlastnost) v diisledku presycenosti daty (informacemi) a
sluzbami zdanlivé umoziujicimi okamzité feSeni problému. Porozuméni a mysleni ustupuje do
pozadi, do poptedi naopak, jak tento prispévek ukazuje, vstupuje rychlost a povrchnost.

Abstract: Contemporary society can be described as impatient. Many individuals (of which society
consists) lose patience due to oversaturation of data (information) and services that only
seemingly to allow for immediate problem resolution. Understanding and thinking recede into the
background (as this articel shows), while speed, brevity and superficiality come to the fore.

Klic¢ova slova: Informace, znalost, netrpéliva spolecnost, vzdélavani, mysleni.

Key words: Information, knowledge, an impatient society, education, thinking.

Uvod

,»MiiZe se ukézat, ze sama idea spolec¢nosti védeni
je t&inské jablicko pro ty, ktefi neveri
bezvyhradné v moc modernich informacnich
technologii a ktefi jsou tradicionalisty nejen
v oblasti dobra, mravnosti a krasy, ale i védéni

(Petrusek, 20006, str. 414).

Mnoho bylo napsano o tom, Ze Zijeme
v informacéni ¢i znalostni spolecnosti, kde je
akcentovana aplikace pokrocilé informacni
technologie a jeji pozitivni efekty. Sociolog
Miloslav Petrusek (2006) ve své zndme publikaci
prichazi s dalSimi adjektivy, kterymi milizeme
spolecnost pojmenovat, jako je tfeba kognitivni,
masova, komercéni nebo dokonce infantilni.
Vjeho dlouhém seznamu vSak nenajdeme
oznaceni netrpéliva. Pfitom pravé trpélivost je
vlastnost aktualné ,nedostatkova®. Néasledujici
text si klade za cil uvedené oznaceni nejen
vysvétlit, ale chce rovnéZz upozornit na
pozorovatelné negativni disledky takového stavu
moderni spolecnosti a nastinit zptisob, jak by jim
bylo mozné Celit. Opira se pfitom o vymezeni
teoretickych vychodisek v nasledujici kapitole,
relevantni odborné texty [kupt. (Cejpek, 2005;
Liessmann, 2009; Spitzer, 2014)], 1 vlastni
predchozi vyzkum autora (Rezniéek, etal., 2013;
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Reznitek, 2019; Reznicek, 2020; Reznicek,
Smutny, 2020; Reznidek, 2021). (Kriticka)
analyza a syntéza pramenti pak umozni formulaci
zavéri a obecnych doporuceni smeétujicich
predevsim do oblasti vzdélavani.

Teoretické vymezeni

Obsahem této kapitoly je strucné (avSak pro
pochopeni a snizeni rizika dezinterpretace
nezbytné¢) vymezeni teoretickych fundamenti
véetné pouzivané terminologie. Zaénéme onou
(ne)trpélivosti. Je to pojem souvisejici s Casem a
schopnosti Cas urcité veéci vénovat a prekondvat
pritom (v&tsi ¢i mensi) ,utrpeni. Trpélivost je
schopnosti ¢ekat, opakované vykonavat néjakou
aktivitu tak dlouho, nez se dostavi zadouci
vysledek. Je odvozeno od slova trpét majiciho
(mimo jiné) vyznam ,.spokojit se, ,snaset” a
,vydrzet“ a  zahrnuje pfitom zamérnou
zdrZenlivost. Dal$im vyznamnym pojmem pro
dalsi uvazovani o feSeném tématu je (lidskd)
znalost. Ta je strukturou vzajemné provazanych
poznatkii (Rezniéek, et al., 2013; Reznitek, 2019;
Reznicek, Smutny, 2020), ktera se v Case
(re)formuje v disledku interakce jednotlivce
s okolim (syst¢émem) a umoziuje individualni
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interpretaci informace (vyznamu). K provazéani
(propojeni jednotlivych poznatkt — znalostnich
fragmentd) dochéazi v procesu uceni vyzadujici
(hlubsi) intelektudlni aktivitu (mysleni). Pokud je
tento proces degradovan na povrchni praci
s informacemi, nedochazi k tvorbé prakticky
vyuzitelné znalosti (poznatky se nepropoji a
znalost je ,fragmentovana“) umoziujici
adekvatni interpretaci skute¢nosti, na coz
upozornuje napiiklad Liessmann (2009) hovorici
vtomto kontextu o nevzd€lanosti spojené s
rezignaci na porozuméni. AvSak 1 ,,bezduchy
dril*“ mé v rdmci procesu uceni sviij vyznam, jak
poukazuje Stech (2016) kritizujici ,,neoliberalni
revoluci® ve vzdelavani a souvisejici zaméfeni na
tzv. kompetence, kdyz piSe, ze ,,psychologové a
didaktici dokladaji, ze bezduchy dril je u novacka
kultury vurit¢é fazi naprosto nutny jako
predpoklad zvladnuti vysSich trovni mysleni
(feSeni problémit). Skute¢né musi byt bezduchy —
znama teorie drill and practice doklada na
vyzkumech, Ze je nejprve potieba automatizovat
zakladni operace, aby se nasledné uvolnil prostor
a Clankl je k tomu dost, staci si je vyhledat a
v médiich dat aspon jednou za par let hlas tém,
ktefi se tim zabyvaji skutecné seridozné¢ a do
hloubky.* Stejné tak mé nezanedbatelny vyznam
pro tvorbu znalosti redlny individudlni prozitek.
Clovék vyhybajici se realnym zkuSenostem
(vCetné¢ téch nepfijemnych) si formuje
neadekvatni znalost, zejména pokud jde o jeji
emociondlni dimenzi, a nasledné¢ neni schopen
jevy, se kterymi se setkd, spravné hodnotit, nebot’
proces hodnoceni je u ¢loveéka vazén rovnéz na
emoce a pocity (neni tedy Cisté ,,racionalni*). Jak
ukazuje Jonah Lehrer (2010), emoce pak
vyznamné ovliviiuji nase rozhodovéani v praxi.
Zivot ve virtudlnim prostfedi, ve kterém
neexistuje ,,riziko skute¢ného zivota“, zptisobuje
jisté zmény v tvorb€ hodnot, nebot’ mé dopad na
(re)formovani znalosti jednotlivce (a tvorbu
mentalniho modelu reality), pro kterého miize byt
problémem rozliSit predstavu nebo prani od
skute¢nosti. Rikd se tomu ,ztrata smyslu pro
realitu®.

Ve spolecnosti inklinujici ke kultu zdbavy a
,uzivani si“ za pomoci novych technologii se
snazime vyhybat zejména  nepiijemnym
zazitkim, ,,vSednosti a tomu, co nepiinasi
vysledek hned. Pied timto nikoli v kontextu
informatizace [coby procesu pronikani ICT do
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spolecnosti s dopadem na jeji usporddani a
fungovani (Cejpek, 2005)], ktera tyto tendence,
jak bude dale ukézano, nikoliv nevyznamné
zesiluje, varuje jiz filosotka Arendtova (1994),
kdyZ podrobuje kritice koncept ,,uceni se hrou*
(ndhradu uceni Cinnosti a prace hrou), kteryzto
neuci zaky pili, nevede ke snaze o néco usilovat a
dit¢ tak mize dle jejich slov ,retardovat®.
Externalizovana a kulturné kodifikovana znalost
nasledn¢ utvari spolecensky sdilenou predstavu o
realit¢ ukazujici se v konfrontaci s praktickymi
(redlnymi) skute¢nostmi jako fale$na.

Nasledujici  kapitola  rozebira  vyznamné
souvislosti vyznamu znalosti, informatizace a
(ne)trpelivosti a snazi se osvétlit, pro¢ je
spolecnost netrpeliva a jaké konsekvence mohou
byt s popisovanym stavem spojeny.

Netrpélivost a rozptyleni jako disledek
pouzivani digitalnich technologii

Informacni  (pfesnéji  datova) piesycenost,
»pasivni konzumace* informace bez snahy o
hlubsi vhled do tématu smrsknuta na rychlocteni
a tvorbu takzvaného vlastniho nazoru na zakladé
medidlni zkratky, ptekvapivé a vyznamné
znéjiciho titulku, je dnes pozorovatelnou praxi.
Diky disponibilit¢ modernich informacnich
technologii jsme se naucili preferovat rychlé
ziskdvani informaci namisto pomalejsitho a
namahavéjsiho pronikani do smyslu (podstaty) a
potiebného ovétovani validity a kredibility
informacnich pramenti, coz je pfiznacné rovnéz
pro soucasnou generaci zaku, ktefi tak ¢ini mimo
jiné pravé kvuali pro né charakteristické
netrpélivosti (Szymkowiak, et al. 2021). Nicholas
Carr (2011) ve své knize poukazujici na
potencidlné negativni plisobeni internetu a jeho
interaktivniho charakteru na hloubku zpracovani
informace porovnavd na jedné strané¢ pomaly
pfisun slov na tisténé strance tlumici chut’ nechat
se zaplavit mentalni stimulaci, na stran¢ druhé
pak internet a mnozstvi podnétl, které piinasi a
navraci nds tak ke stavu prapiivodni roztfisténé
pozornosti. Carr (2015, str. 77) popisuje, ze ,,kdyz
na néfem usilovné pracujeme, kdyz na to
zamétime svou pozornost a Usili, odméni nas nase
mysl hlub§im pochopenim. Zapamatujeme si a
nau¢ime se vice. ...Ziskat rychle informace
z pocitacové obrazovky nebo vlastné i z knihy je
snadné. Ziskat skutecné védéni je obtiznéjsi,
zejména pak to, které se usadi hluboko v paméti a
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projevuje se v dovednostech. Vyzaduje to
uporny, dlouhy zapas snarocnym tukolem.*
S podobnou ,hypotézou pracuje ve svém
nedavno publikovaném prispévku Vaclav Klaus
(2022), kdyz ftika, ze ,mysleni je niceno
nadmérnym mnozstvim informaci, které ¢loveka
vytézuji a zatézuji natolik, Ze nemd na mysleni
Cas.“ Navic mysleni boli a bolesti se radi
vyhneme. Zejména, kdyz jsme (myln¢)
presvédCeni a piesvédcovani, Ze ony informace,
jez nam média serviruji (a mnohdy si davaji
opravdu zélezet na dobife vypadajicim podnose)
jsou presné tim, co potfebujeme védet a slyset, se
muze zdat byt vyhodnéjsi, pohodIngjsi a
ptijemnéjsi pfili§ nemyslet a tuto narocnou
aktivitu radéji prenechat chytrému telefonu. Je to
zaCarovany kruh. ,Nemdme cas“ pronikat do
tématu, vytvaiet si ony struktury vzajemné
propojenych poznatkd, tedy znalosti umoziujici
interpretaci  sdéleni, a bez adekvatniho
znalostniho zazemi pak nejsme schopni spravné

vvvvvv

N 24

Negativni dopady pouzivani technologii, jako
jsou mobilni telefony, na pozornost vlivem jejiho
Casttho rozptylovani popisuje ve svych
publikacich Manfred Spitzer (2014, 2016). A, jak
ukazuji studie, ,,skutecnost, ze ti, kteti nejsou
ochotni pfemyslet, maji spiSe sklon Ccasto
pouzivat smartphone k vyhledavani na internetu,
napovida, Ze tito lidé hledaji pfevazn¢ informace,
které ve skutecnosti jiz znaji nebo které se mohli
snadno naucit, nejsou vSak ochotni vynalozit
myslenkové usili spojené se zapamatovanim a
vybavovani* (Barr, et al., 2015, str. 478).

Uvedené umocnuje ten fakt, ze lidé se obecné
feCeno neradi nudi. Jak ukazuje kupftikladu
experiment (Westgate, 2014) sledujici chovani
osob ponechanych o samoté v mistnosti bez
jakychkoliv predméti, jez by mohly poskytovat
rozptyleni (a kde ,,nemaji na praci* nic jiného nez
premyslenti), az na piistroj na elektrosoky. Timto
pristrojem dostali vSichni zGcastnéni na zacatku
pokusu elektrosok a shodli se, Ze je tato zkuSenost
krajné nepfijemnd a nechtéli by ji opakovat. I
presto si téméf polovina zicastnénych béhem
patnacti minut ,nicnedélani* doptéala alespon
jeden elektrosok. Zda se, ze vétSina lidi déla radéji
néco nez nic (i v ptipadé, kdy to ,,néco* pro né
nepfedstavuje piijemny zazitek). A tim se
vracime k digitdlnim technologiim, které nam
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velice rychle pomohou instantné se zabavit a pfed
nudou ochranit. Jednim z vysledkt je kritika, se
kterou se potykaji vyucujici a obecné Skola jako
instituce, totiz ze nedokédze své zaky zaujmout a
nedokaze obstat v souCasném svéte, ktery je
doslova pieplnén spektakuldrné prezentovanym
,rychlym informa¢nim obsahem*.

Zavér

Jak bylo ukédzano, vyhlidky nejsou pouze rtizové
a pozitivni. Nesporné (mnohdy relativné¢ dobre
vycislitelné) benefity aplikace informacnich a
komunikacnich technologii v nékterych
piipadech a za absence adekvatni reakce
z pohledu spolecnosti 1 jednotlivee samotného
zastinuji neblahé ucinky a dopady (i kdyz tyto tak
jednoduse vycislitelné byt nemuseji, mohou byt
fatalni). Jiz svaty Augustin tika, ze ,.trp€livost je
spolecnikem moudrosti.“ Hrozi, Zze se miliony
jednotlivell stanou ovladanou nemyslici masou
spoléhajici se na pravdu deklarovanou
,Orwellovym® ministerstvem pravdy (Orwell,
2009).

Pficinu 1 mozné feSeni naznacenych problému by
bylo mozné, jak plyne zvySe Tteceného,
identifikovat na strané¢ vzd€lavaciho systému,
ktery by mél adekvatné reagovat na menici se
podminky, pokud jde o (masivni) aplikaci novych
technologii, = fenomén  informatizace a
medializace. Dulezité je nerezignovat na uceni
znalostem, a to vcetné rozvoje mysSleni,
schopnosti  interpretovat,  tfidit, hodnotit.
Vzdélavaci systém rovnéz predstavuje vyznamny
nastroj socializace a disciplinace spoleCnosti.
Odpovédi na otazku, co znamend pojem
»adekvatné v ptipadé vyse uvedeného apelu na
nutnou reakci vzdélavaciho systému, je
formulace nésledujicich (obecnych) doporuceni:
Vramei (formdlniho) vzdélavani je tfeba ucit
znalostem, tzn. z pohledu zéka/posluchace jde o
vytvafeni si ur¢itého penza znalosti umoziujiciho
interpretaci jevl a procest (skuteCnosti), pricemz
se nelze spolehnout na to, Ze znalosti jsou
k dispozici tzv. na kliknuti.

Stejné tak je v ramcei vzdélavani a uceni potreba
rozvijet mysleni, a to véetné mysleni kritického a
systémového.

Nejen v ramci (formalniho) vzdélavani je nutné
prikladat odpovidajici vyznam redlnym (nikoliv)
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virtudlnim  zazitkim/prozitkiim, vcetné téch,
které mohou byt nekomfortni nebo vylozené
nepiijemné.

Interaktivni vyuka mtize byt pfinosnd, ale ona
interaktivita (zapojovani technologii a her) by
neméla byt cilem. Naopak je vhodné nechat
nemaly prostor pro dlouhodobéjsi a hlubsi praci.

Pfidejme jest€¢ jedno doporuceni, kterym toto

(2016, str. 298): ,,Déti bychom méli pred vznikem
zavislosti na digitalnich médiich chranit tim, Ze
zajistime, aby vyrustaly povétSinou bez nich. Déti
a mladistvi potiebuji pro sviij vyvoj cely svét, a
ne jen jeho fadni digitalni otisk. Mladi lidé se do
styku s digitalni technikou dostanou i tak; snadno
se nadchnou, zdroven se ale jejich vyvoj miize
rychle zvrtnout. Potiebuji proto podporu
v jakékoli formé digitalni diety.*

kratké pojednani zakoncime. Jak piSe Spitzer
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APLIKACE METOD PISEMNEHO ZACHYCENI MYSLENEK PRI ONLINE VYUCE

Lenka Hole¢kova

Vysoka skola ekonomie a managementu

University of Economics and Management Prague

Abstrakt: Prispévek pfinaSi moznosti uplatnéni metod pisemného zachyceni myslenek studentli béhem
online vyuky, a to s dlirazem na metodu brainwriting, volné psani a argumentacni esej. Uvedené
metody mohou byt vyuzity pro aktivizaci studentl. Ptispévek prezentuje piiklady a postupy
spojené s uzitim téchto metod v rdmci online vyuky, a to se zfetelem na vysokoskolské studenty.

Abstract: The paper outlines possibilities of application of writing methods within online teaching with
focus on brainwriting, free writing, and argumentative essay. These methods could be used for
increase of students’ participation in online teaching. The paper presents practical examples and
possible steps connected with application of these methods within online teaching regarding

university students.

Klic¢ova slova: Online vyuka, studenti, pisemné metody.

Key words: Online teaching, Students, Writing methods,

Uvod

Nase schopnost koncentrace a pozornosti je
omezena. To plati o to vic i pfi komunikaci
online. Potfeba ozvlastnit online vyuku vyplyvala
zmnoha prizkumi provedenych  b¢hem
pandemie koronaviru. Podle serveru
Pedagogicke.info (2020) studenty v online
prostiedi rozptylovaly nejvice socidlni sité,
internet ¢i telefon, ale taktéz prostfedi rodiny,
spoluzaci, rusivé elementy z vnéjsiho prostiedi.
Proto bylo pro né obtizné se koncentrovat.
Problémem byla téz ¢asta monotdnnost vykladu a
s ni souvisejici v&tsi tnava. Studenti uvadéli, Ze
by uvitali vice interakce s uciteli (Education.cz,
2020). Taktéz by jim pomohlo mit vice ¢asu na
psani poznamek, na souvisejici dotazy, diskuse,
spolupraci se spoluzédky. Co se tyCe udrZeni
pozornosti, studentim by dle prizkumu nejvice
pomohlo psani vypiskli, prace ve skuping,
presvédcivy vyklad vyucujiciho, kladeni otazek,
interakce v hoding, diskuse na zajimava a dalezita
témata, videa, hry.

Ackoli mnohé¢ aspekty byly ndvratem k prezencni
vyuce vyteSeny, online vyuka jiz ziskala své
nezastupitelné misto, a moznostmi, jak ji
ozvlastnit, je ucelné se dale zabyvat. I zde se
nabizi moznost vyuziti aktivizujicich metod,
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které mohou do jisté miry nékterd omezeni online
vyuky piekonat.

Piispévek je zaméfen na moznost vyuZiti
pisemného zachyceni myslenek studentll pri
online vyuce, a to s ohledem na moZznost jejich
vyssi koncentrace a nasledného zapamatovani
informaci. Pozornost je soustiedéna na metodu
brainwriting, volné psani a argumentacni esej.
Jsou zde nastinény nékteré piinosy pisemného
zachyceni  mysSlenek, postupy  realizace
uvedenych metod a konkrétni piiklad a zkuSenost
pfi  jejich wuplatnéni pfi online vyuce
vysokoskolskych studentii.

Piinosy pisemného zachyceni myslenek

Psani vypiski ma 1 vsoucasné dob¢
nezastupitelny vyznam. Pii psani rukou
aktivujeme mozek a zapsané informace si
mnohem Iépe pamatujeme. Miame totiz
k dispozici upln€j$i prostorové informace ve
srovnani s psanim na notebooku ¢i pocitaci.
Naopak sjednocena podoba textu v digitalnich
zatizenich k zapamatovani informaci nepfispiva
(VysokeSkoly.cz, 2022). Podle stejného zdroje je
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klavesnici. Souinnost svalii aktivuje centra v
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mozku a 1épe se proto zafixuje v paméti. Procesu
uceni pomahd i to, Ze pfi ruCnim psani se vice
soustiedime. Ru¢nim psanim se rozviji jemna
motorika a cvicime koordinaci ruky a oka.
Aktivuje se okolo 500 svald, pracuje zapésti, paze
1 rameno. Psani rukou ma na pamét a uceni
pozitivni vliv, coz ukézali i neurovédci, ktefi
zkoumaji fungovani mozku. Ruka a mozek jsou
propojené a pii psani rukou se v mozku aktivuji
centra pro snazsi zapamatovani.

Podle serveru VysokeSkoly.cz (2022) totéz
potvrdil 1 experiment na Tokijské univerzite,
ktery zkoumal rozdily v psani rukou, na tabletu a
na mobilnim telefonu. Zaci, ktefi psali rukou,
méli  zvySenou aktivitu v oblasti mozku
souvisejici steCi a obrazovou piedstavivosti.
Aktivngjsi byl 1 jejich hipokampus, ktery je
dilezity pro pouzivani paméti a prostorove
predstavivosti. TotéZ potvrzuje pruzkum P. A.
Muellera a D. M. Oppenheimera, do kterého
zapojili studentky a studenty, kteti si ve Skole pfi
prednaskach zapisovali rukou a ti, ktefi stejnou
latku psali do laptopu. Ti, ktefi psali ru¢né, si toho
vice zapamatovali a pochopili, nez jejich
kolegov¢ (Flowee, 2017).

Dalsi prizkum poukazuje na obecny pokles
frekvence psani rukou — podle vyzkumu Focus
Marketing and Social Research (2021) je
frekvence psani rukou velmi nizka — casto a
pravidelné sviij rukopis vyuziva pouze 39 %
dotazanych, 20 % piSe zfidka nebo viibec a mezi
Casto piSicimi dominuji Zeny a lidé nad 65 let.
Vysokoskolaci dominuji ve skuping, kterd rukou
nepise viibec (8 %).

Z uvedenych vysledki je patrné, Ze psani rukou
ma stale své nezastupitelné misto, ale byva
bohuzel v soucasné dobé jiz opomijeno. Dalsi
text poukdze na moznosti aplikace vybranych
metod, které psani rukou G¢inn€ vyuZziva.

Aplikace vybranych metod pisemného
zachyceni myslenek

Piedstavena bude nejprve kratce obecnd aplikace
metody brainwriting, argumentacni esej a volné
psani.

Protoze metoda brainwriting je zaloZzena na
brainstormingu, je tfeba zminit par informaci i o
této metodé. Podstatou brainstormingu je
shromazd’ovani ndpadi na urcité téma ¢i otdzku a
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jejich posouzeni ve velmi kratké dobé (Sieglova,
2019). Student se soustiedi po stanovenou dobu
na téma, drzi se jej, bez zabran nabizi své napady.
Pravidlem brainstormingu je volnost v tvorbé
myslenek. Kritika v jakékoli podob¢ se v ivodni
fazi brainstormingu nepfipousti — napady se
posuzuji az v dalsi fazi. Kazda myslenka, ktera je
feCena, musi byt pfitom zaznamenana. Probiha
zde vzijemnd inspirace pii tvorbé novych
myslenek pomoci jiz vytvotrenych napadu.

Postup brainstormingu je nasledujici:

= NapiSeme problém/otazku na tabuli/flipchart.
= Zahdjime produkci napadu.

= VSechny napady se zapisuji.

= Népady se posuzuji a hodnoti.

Cinnost je Casové omezena — obvykle na 5 minut.
Ucelné je ale vyhrazeni delsiho ¢asu (napt. 30
minut) a prace v mensi skuping.

Brainwriting je pak ,tichou“ obdobou
brainstormingu, kdy népady se netikaji nahlas,
ale kazdy si je zapisuje. Brainwriting by m¢l
omezit vzdjemné ovlivilovani jednotlivych
tcastnikt (Capek, 2015). Tato metoda odstraiiuje
moznost kritiky, umoziuje se lépe uplatnit
jedincim, kterym d€ld potize  verbalni
komunikace. Brainwriting tedy  zajistuje
ucastnikim anonymitu jejich nazorti a navrh.
M4 podnitit kreativni mysleni jednotlivych
ucastnikli (Bélohlavek, 2008). Metoda je opét
idealni pro skupinu do deseti Ucastnikll. Cilem
metody je ziskat co nejpestiejsi a
nejkomplexnéjsi predstavu o moznych fesenich a
vzajemna inspirace zicastnénych osob.

Existuje celd ftada praktickych modifikaci
metody, kterd probiha bézné pti fyzické ucasti
jejich ucastnik. K flip chartu, tabuli ¢i sténé
polepené archy papiru po jednom pfristupuji
ucastnici brainwritingu a pisi své navrhy, napady
¢i nazory k feSenému problému. VSichni tak maji
pred o¢ima navrhy a napady ostatnich, mohou se
jimi nechat inspirovat a myslenky dale rozvijet.
Lze také nadepsat otazku na arch papiru, ktery se
necha kolovat. Kazdy tak mé& moznost se
seznamit s ndpady ostatnich a pfipsat libovolny
pocet svych. Papir koluje tak dlouho, dokud
neprestanou piibyvat nové podnéty. Pred
kazdého studenta mizeme také umistit
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samolepici papirky a znackovac. Studenti pisi své
napady, nasledné jsou sesbirany a nalepeny na
pfipravenou sténu. Op¢t tak vSichni vidi navrhy
druhych, mohou se jimi inspirovat a rozvijet je.
Tato modifikace pak usnadiiuje i naslednou
manipulaci s jednotlivymi navrhy.

Ve vSech piipadech brainwriting pokracuje
obdobnym zptisobem jako brainstorming.

Dalsi metodou pracujici s pisemnym zachycenim
esej. Argumentacni esej pomahd studentim
uspoiadat jejich mySleni v souvislosti s
probiranym tématem. Jedna se o individudlni
zamySleni nad ur¢itym problémem, zaujeti
vlastniho stanoviska a snaha o formulovani
argumentti (Sieglova, 2019). Z tohoto divodu je
tteba jim na pocatku predlozit vhodné
formulované tvrzeni, k némuz musi stanovisko

wewr

tvorbu 1 zpracovani.
Slozky argumentacni eseje jsou nasledujici:

= Tvrzeni — jedna se o stanovisko studenta:
Zastavam stanovisko ...

= Podpirné argumenty: Které argumenty
povazuji za dileZité pro mé stanovisko?

= Dikazy: Cim mohu podloZit padnost svych
argumentii?

= Protiargumenty:  Které  protiargumenty
povazuji za silné a mohly by tedy ovlivnit mé
stanovisko?

= Vyvraceni protiargumentl: Pro¢ nejsou
protiargumenty tak padné, aby mé
presvédcily zménit stanovisko?

= ZAaver.

Posledni metodou, kterd zde bude nastinéna, je
metoda volného psani. Jedn4 se o psani, které by
nemeélo byt korigovano védomim a nemél by zde
byt bran ohled na jeho gramatickou spravnost
(Capek, 2015). Zde studenti odpovidaji na otdzku
zadanou  vyuCyjicim ¢ dopliuji  jeho
nedokoncenou vétu. Vyuziva se pred vlastnim
probirdnim tématu — studenti si vybavi, co uz o
daném tématu slyseli i co si 0 ném mysli. Je tieba
psat k tématu vSe, co studenty napada, i kdyz si
nejsou napady jisti. Psat je nutné rovnéz souvisly
text a vyuzit celého stanoveného Casu — nijak se
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tedy nezastavovat a tuzku mit neustale na papife.
Psani by se nemélo pldnovat dopiedu, k
napsanému se jiz nevracet, neskrtat, nehodnotit,
nebot’ nejde o formu textu, ale o vlastni
myslenky. PiSe se po dobu cca 3 — 10 minut. Pak
mohou sdilet studenti své myslenky ve dvojicich
€1 vetsi skuping.

Pravidla:

= Psat k tématu vSe, co studenty napadne.

= Psat po cely stanoveny cas.

= Psat souvisly text, nikoli body.

= Nezastavovat se v psani.

= Neplanovat psani dopiedu, nevracet se v ném,
neskrtat, neprepisovat.

Co se tyCe nasledné prace s uvedenymi vystupy
z brainwritingu, volného psani ¢i argumentacni
eseje, je ucelné, aby byly dale vyuzity
prostiednictvim sdileni napadt ¢i pfi ndsledné
diskusi.

ZkuSenost s uplatnénim metod v praxi

Uziti zvolenych metod bude nastinéno na
modelové situaci tykajici se feSeni konfliktu
vtymu (Holeckova, 2021). Tato metoda byla
uplatnéna v pfedmétu  zaméfeném  na
komunika¢ni dovednosti na soukromé vysoké
Skole ekonomického zaméreni sidlici v Praze 5, a
to béhem jednoho cviceni trvajiciho 90 minut.
Jednalo se o mésic duben 2021, kdy veSkera
vyuka probihala pouze online v prostiedi
Microsoft Teams. Vyzkumného Setieni se
zOcastnilo vramci dvou cviceni celkem 82
studentdl (36 studentl v prvni skupiné, kde byla
uplatnéna metoda brainwritingu, a 46 studentli ve
druhé skuping, vniz byla uplatnéna metoda
volného psani a argumentacni esej). Problematika
konfliktl byla v daném obdobi probirdna i na
predchazejici piednaSce z tohoto predmétu.
V navazujicim cvi€eni jim pak byl zadén tento
ukol:

Clen pracovniho tymu Petr chce odejit ze své
soucasné pozice, protoze nedokaze vyjit
s Martinem. Martin ma v tymu dileZitou roli
silného neformalniho viidce. Pokud se mu ale
nékdo znelibi, je schopen mu zneprijemnit jeho
fungovani v tymu. Prostrednictvim  svych
socialnich dovednosti si umi ziskat cleny tymu na
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svou stranu. Petr je pritom nejvétsim odbornikem
v tymu. Trvalo dlouho, nez se jeho odbornou
pozici podarilo obsadit, a ted hrozi, Ze odejde.
S Martinem jste se snazili o dané situaci hovorit,
ale nevyjadril se k ni. Taktéz jste se neprimo
dozvedeli, ze se Martin stavi proti nékterym vasim
rozhodnutim, coz je pravdeépodobné diivodem,
proc se protahuje implementace nékterych zmen,
které jste prezentoval na posledni porade.

Ukol: Pripravte si a ndsledné prezentujte postup,

jakym byste tesili danou situaci v tymu jako
nadrizeny pracovnik. Oditvodnéte jednotlivé
kroky vaseho resent.

V prvni skupin€é byl aplikovan brainwriting.
Kazdy z t¢astnikti m¢l za kol napsat svlij napad
tykajici se vhodného postupu feSeni konfliktu a
zaslat jej (prostfednictvim emailu ¢i chatu v MS
Teams). Poté byli studenti ndhodné rozd¢leni do
tymil po péti - Sesti tCastnicich. Za timto ucelem
bylo vhodné vytvofit samostatné mistnosti v
prosttedi MS Teams, a to napiiklad pomoci
Skupinovych mistnosti. Ukolem bylo v danych
mistnostech diskutovat nejvhodnéjsi feSeni. Zde
jim byl sdilen seznam vybranych feSeni, opét v
poctu 5 - 6 feSeni pro kazdy z tyml. Nebylo
pfitom smérodatné, od kterého studenta z které¢ho
tymu dané feseni pochazi (o tom studenti nemé¢li
informaci). Jejich Ukolem bylo spole¢né
nabidnuta feseni diskutovat, pfipadn¢ dopliiovat a
vybrat ten nejlepsi mozny postup. Po 20 minutich
se vratili zpét do hlavni mistnosti, kde mluvci
kazdého z tymi mé¢l za ukol prezentovat feseni,
na némz se spoleéné¢ dohodli, a podlozit jej
argumenty. Po prezentaci feSeni vSech tymu
nasledovala spolec¢na diskuse.

Studenti byli do problematiky konfliktu v tymu
velmi vtazeni. Plivodné vyc¢lenény ¢as 60 minut
(vCetné diskuse) byl nakonec prodlouZen na 90
minut, trval tedy béhem celého videocviceni.
Uvedena metoda byla naro¢na co do piipravy a
organizace ¢asu, ale jeji cil, ktery se tykal rozvoje
kreativity ~ studentll, mozZnosti  procviceni
prezentacnich a argumentacnich dovednosti a
vtazeni do probirané problematiky v online
prostredi, byl napInén.

Metoda volného psani a argumentacni eseje
byla do vyuky zaclenéna v jiné skuping, ktera
¢itala 46 studentll. Obé metody prob&hly béhem
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jednoho cviCeni (taktéz v dubnu 2021), které
trvalo 90 minut. Metoda brainwriting na tomto
cviceni uplatnéna nebyla. Studentim bylo na
pocatku cviceni nastinéno, jak s kazdou z metod
pracovat.

Prvni metodou bylo volné psani. Studentiim byly
predlozeny nasledujici nedokoncené véty:

., 10, Ze Pavel odejde z tymu, znamend pro vedeni

., 10, Ze Pavel odejde z tymu, znamena pro ostatni
Cleny ymu...

‘

., Kdyby z tymu odesel Honza, potom.... "

Studenti méli za ukol ptimo béhem cviceni sepsat
v deseti minutach své myslenky a pak je (pokud
budou ochotni) sdilet s ostatnimi a diskutovat o
moznych feSeni. Sdileni zde bylo pouze na
dobrovolné bazi. Zde se dobrovolnost volného
psani ale ukézala jako prekéazka, ze 46 studenti se
do diskuse aktivnéji zapojilo pouze deset z nich.

Ve druhé c¢asti videocviceni byla aplikovana
metoda argumentacni esej. Zde byla tvrzeni
nasledujici:

,Honza by mél ztymu urcité odejit, nebot
narusuje bezproblémové fungovani tymu. “

,,Ostatni clenové tymu by se méli podilet na
rozhodnuti, jak konflikt resit. **

., Nejlepsim reSenim by byla prima konfrontace
mezi Pavlem a Honzou. *

Studenti méli 10 minut na to, aby sepsali vSechny
casti argumentacni eseje, a poté ndsledovalo
sdileni nazord. I zde byla uplatnéna dobrovolna
baze, coz znamenalo, Ze se opét zapojovali jen
aktivnéjsi studenti. Jako dalsi prekazka se ukazala
problematika protiargumentt a jejich vyvraceni -
poradili si snimi pouze dva studenti (z deseti
aktivnéjsich).

Bylo ale ziejmé, Zze studenty problematika a
pfistup kni prostiednictvim uvedenych metod
zaujal. Kdyz na konci cviceni zhodnocovali obé
metody, jako zajimav¢jsi se jim jevila prekvapive
argumentacni esej.
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Zavér

Prispévek se zabyval vybranymi metodami —
brainwritingem, argumenta¢ni eseji a metodou
volného psani - kterymi mulze byt ozvlastnéna
vyuka online. Jako nejlépe aplikovatelnd se
vtomto prostfedi jevila metoda brainwriting,
ktera prinesla zapojeni vSech ucastnikl a taktéz
nejvice feSeni tykajici se modelové konfliktni
situace v tymu.

Uplatnéni aktivizujicich metod zamérenych na
pisemné zachyceni myslenek pii vyuce online
muze byt ucinnym zpestienim probirané
problematiky. Ackoli metody je tfeba danému
prostiedi piizplisobit a pocitat s jejich ¢asovou
narocnosti, mohou byt ndpomocné pfi
prekonavani nekterych limith online vyuky, jako
je  chyb&jici interakce mezi  studenty,
komunikacni bariéry, limitovana koncentrace ¢i

N 24

Pouzité zdroje

mit na zfeteli, je zachovani vyukovych cill - je
tieba, aby si studenti odnesli vSe potifebné a
metody se nestaly pouze vyplnénim ¢asu, ktery je
(pti online vyuce obzvlast)) cenny.

Nutnosti je peclivé promysleni témat, které se pro
uplatnéni  metod hodi, peclivd piiprava,
uzpiisobeni tématu online prostredi a rezervace
dostatecného mnozstvi casu. 1 pies urcitou
organizacni naro¢nost metod byl patrny jejich
piinos. Pii jejich uplatnovani bylo ziejmé, ze
studenty feSeni problému zaujalo. Do nasledné
diskuse se po aplikaci brainwritingu zapojovali 1
diive mén¢ aktivni studenti. Ackoli na zakladé
této uvedené zkuSenosti nelze vyvozovat
obecngjsi zavéry ¢i doporuceni, problematika
uplatnéni zvolenych metod a jejich obmén bude
autorkou rozvijena i v ramci dalSich kurzii a
vyukovych skupin.
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DIFFICULTIES (SLD) IN INCLUSIVE EDUCATION IN GREAT BRITAIN

Stépanka Laukova

Katedra preprimarni, primarni a specialni pedagogiky, Pedagogické fakulta, Univerzita Hradec Kralové, Ceska republika

Univerzity of Hradec Kralové, Czech Republic

Abstract: The aim of the article is to provide information on the current level of support and intervention
strategies used in the inclusive educational settings in Great Britain. The focus is on mainstream
school environment in England region, as the environments and curriculum in Scotland, Wales
and Northern Ireland differ. The article would also present the changes that preceded the current

inclusive education.

Abstrakt: Cilem clanku je poskytnout informace o soucasné urovni podpory a intervencnich strategii
pouzivanych v inkluzivnim vzdeélavani ve Velké Britanii. Duraz je kladen na prostiedi beznych skol
v regionu Anglie, protoze prostredi a ucebni osnovy ve Skotsku, Walesu a Severnim Irsku se lisi.
Clanek by také predstavil zmény, které soucasnému inkluzivaimu vzdélavani predchdzely.

Klicova slova: specifické poruchy uceni, incluzivni vzdélavani, Velka Britanie

Key words: specific learning difficulties, inclusive education, Great Britain

Introduction to Inclusive Education in Great
Britain

The period 1944-1978 saw significant changes in
the perception of special needs of pupils in Great
Britain. The system of special education first
began to take shape at the level of schools,
classrooms and special support services, which
led to its own development in teacher education.
Parents of children with various types of special
educational needs began to demand their rights to
education. The government's response at the time
was the Warnock Report of 1978 (DES, 1978)
and the Special Educational Needs Act of 1981
(DES, 1981), which changed the definition of
special educational needs in terms of assessment
and definitions about disabilities and the resulting
rights of children and their parents. Then, teachers
in mainstream schools also began to realise that
children with special educational needs (SEN)
were also their responsibility. Many schools, as
well as local education authorities (LEAs),
embraced the vision that pupils with SEN should
be included in mainstream schools. As stated by
Letch in Docking, (2000) with the entry of the
New Labour government in 1997, significant
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policy changes were made which led to a better
system of inclusion in mainstream schools. This
included  improved  early  intervention
programmes that set targets for children with
special needs and the importance of access to the
National Curriculum. The Salamanca Declaration
of 1994 (UNESCO, 1994) set up a new
framework for action and legislation to create
education for all children. However, Lindsay,
2003 in his article contradicts this
recommendation and explains that these
recommendations may not be suitable for all
pupils and argues that the mainstream system
may not be suitable and effective for all children.
Wedell, 2005 also finds the movement towards
inclusion problematic. Wedell, 2005 states that
inclusion faces challenges; that not all
mainstream schools are overcoming the barriers
to inclusion in terms of providing the necessary
requirements for children with special needs.
Schools often struggled with the demands of the
academic outcomes that SEN pupils had to
achieve according to the demands of the
curriculum. Teachers struggled to promote
inclusion during this period. According to
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Wedell's 2005 study, the effectiveness of
teaching, and teaching in general, was a key
element in keeping students as active participants
in the educational process. The question,
however, remained how to implement inclusion
so that all students could be active participants in
the process. A further step forward would be the
1994 Code of Principles for Special Educational
Needs, which set out the approach to assessing
children with SEN and support programmes and
how their needs should be met. The Code details
the procedures to be followed in assessing pupils
with SEN needs through to their support
arrangements and individual education plans.
Individual Education Plans are presented with
short term targets to be recorded and reviewed by
school staff and then presented to the child's
parents. The revised Code of Principles (DfES,
2001) set out a clear intention to make pupils with
SEN integral participants in the decision-making
process in planning their own learning objectives
with reference to the National Curriculum. In
their 2008 study, Pawley and Tennant found that
most students were unaware of the content of
their Individual Education Plan (IEP), and some
were hearing the term for the first time. Their
study identified the pressures that mainstream
schools might have to develop substantial IEPs
from the Office for Standards in Education,
Children's Services and Skills (note OFSTED is
the equivalent of the National Inspectorate of
Schools) and the exam board, leading to the
creation of [EPs for the purpose of inspection and
not necessarily for the benefit of pupils with SEN.
Derrington, Evans and Lee in a 1996 article, and
also Clark et al,1997 argued that the intention of
the Code is to allocate responsibility between the
different organisations or agencies that work with
the Department for Pupils with SEN and school
level Special Educational Needs Co-ordinators
(SENCOs), school management but also local
education departments. In addition to these rules,
the Code has given space for parents of children
to be consulted during the educational process on
any decisions about their child's education and
progress. In his 2001 study, Rose has affirmed
that teachers must have the opportunity to discuss
and suggest ways to better practice inclusion.
Teachers themselves judge that inclusion can
only be beneficial in supporting children with
SEN in mainstream classroom settings if there is
another person in the classroom to support these
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pupils. Teachers also expressed concerns about
their own training in terms of knowledge and
understanding of different disabilities such as
autism, intellectual disabilities and other
disabilities. Another type of concern was the
subsidy of time in preparing curriculum for
children with SEN. Research carried out by
Crowther, Dyson and Millward in 2001 gathered
views from 141 Special Educational Needs
Coordinators (SENCOs) and from three Local
Education Agencies (LEAs) in the North East of
England. The research described some of the
issues that teachers in the role of coordinator may
face in their job role. The findings published by
the research team include concerns such as is the
time taken for a coordinator to fulfil their role
long enough, do coordinators have time to
support other teachers in the school, do they have
enough space to consult and support parents of
children. Szwed, 2007 agrees and adds that if the
coordinator has to spend all part of their time
teaching or writing reports and preparing
documentation, then they do not have the
necessary time to invest in preparing
differentiated curriculum and improving the
learning conditions of pupils with SEN.

Options for diagnosing and supporting pupils
with specific learning difficulties (SLD) at
school level in Great Britain

In this chapter the attempt would be to set out how
the support system for pupils with specific
learning difficulties (SLD) in Great Britain is
currently set up. The Special Educational Needs
and Disability (SEND) Code includes specific
learning difficulties in the section on cognition
and learning disabilities. Pupils with SLD may
also  have  comorbidity = with  other
neurodevelopmental  disorders  such  as
developmental coordination disorder,
developmental language disorder, and also
autistic spectrum disorder. Therefore, if a
guardian of a pupil suspects that a child has
learning difficulties, the guardian should first
contact and discuss the suspicion with the class
teacher. The Special Educational Needs Co-
ordinator (SENCO) based directly in the primary
school is then invited to consult. During the
consultation, initial adjustments to the curriculum
that might help the child are discussed. As part of
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the initial consultation, a timeframe for
monitoring the child is also agreed in advance.
The agreement is mutual, both on the part of the
parents and the particular school. The next step is
then an outcome report from the follow-up
period, which then informs the parents about how
the school is supporting the pupil with SLD. It is
up to the school to consider what support tools it
has to ensure that the special needs of the pupil
with SLD are met. This includes modification and
differentiation of the curriculum by the teacher as
well as, for example, adjustments to the
classroom environment. The goal should be
quality teaching individualized to the needs of
individual students. The most common methods
include, for example, the selection of an
appropriate typeface, a multisensory approach to
learning or the use of colour filters. Schools may
seek to provide intervention and support for
pupils with special educational needs through
individual education plans, through external help
and support from other professionals, and through
the use of special aids. It is the learning support
plan that forms part of the multiple levels of
support. The main aims of the special educational
needs coordinator are to assess, plan and then
review, for example, whether the support
measures are working and meeting the individual
needs of the pupil. The tools for gathering
information are observation, assessment of
reading and writing, and communication with
pupils' teachers. Many special educational needs
coordinators have access to screening tools and
diagnostic tests of reading and writing levels to
determine if a pupil is exhibiting difficulties that
might indicate a particular type of SLD. Any type
of assessment and provision will be based on a
model of need and a formal diagnosis is not
necessary to support pupils with appropriate
strategies and interventions. Subsequently, other
professionals may be used such as speech and
language therapists, occupational therapists,
psychologists and others. This will depend on the
type of specific SLD.

Within the article it would be described what
topics are currently typical in the education of
pupils with SLD in Great Britain, i.e. pupils with
SLD in inclusive school environments. The
criteria for the selection of research studies were
the issues of specific learning difficulties,
inclusive education, mainstream school settings
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and also the area of diagnosis and intervention.
These keywords were entered into search engines
for scientific articles and publications such as
Google Scholar, Pub Med, CORE and Base. The
studies with the highest number of citations were
selected. The first widely cited study, written by
Stuart Woodcock, is from 2021 and addresses the
issue of teachers' attitudes towards pupils with
and without specific learning difficulties in
inclusive education. The theoretical part of the
study outlines the legislative measures that are
used to identify and assess pupils in the
mainstream school system and is based on the
recommendations of the 2015 Special
Educational Needs Code, the existence of which
is described in the introduction to this chapter.
The research study involved 276 primary and
secondary school teachers working within
Greater London. Participants were approached in
14 primary schools and 8 secondary schools. All
schools were randomly selected. Staff were
informed about the study during school births.
Teachers who agreed to participate in the study
received and completed an anonymous
questionnaire within a week and returned the
completed questionnaire to a secure drop box. Of
the 276 primary and secondary school teachers
who participated in the study, 84% were female
and 16% were male. As for the age composition
of this sample, its composition was as follows.
7% of the participants were less than 25 years old,
36% of the participants belonged to the age group
26-36 years old, 37% were in the age group 36-
45 years old, 16% of the teachers belonged to the
age group 46-55 years old and the last group
consisted of 4% of the participants in the age
group 55 years old and above. Another item that
was included in the questionnaire was the length
of teaching experience. Almost 31% of the
teachers had been in practice for less than 5 years,
20% had been in practice between 6 and 10 years,
37% had been in practice between 11 and 20
years and 12% had been in practice for more than
20 years.

Level of education was also a significant item,
with 17% of participants having completed a
postgraduate diploma (this is similar to a teaching
minimum), 15% having completed a master's
degree; 2% having completed a PhD. Almost
66% of participants had no postgraduate
qualifications. The research was part of a wider
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study that explored teachers' perceptions and
understandings of inclusion as well as their
understanding and perceptions of aspects of
special education, including specific learning
disabilities. The aim of this study was to explore
teachers' attitudes towards inclusive education.
The questionnaire was designed in three parts,
with the first part obtaining demographic
information through closed questions. In the
second part, information was again obtained
through closed questions. The questions were
directed at both female students with special
needs and those in the intact majority. Here the
participants' attitudes towards inclusive education
were collected. One of the questions serves as an
example. "Do you believe that an inclusive
classroom is an effective way to teach all
students?" Participants could only answer "yes"
or "no". The third and final section included
questions about students with specific learning
disabilities. These questions were asked in the
form of so-called vignettes. These are research
questions that are given by an example of a
fictional case study and then asked about different
situations in this study. For an example, one of
them is given.

Christopher's abilities are rather below average
than most children in his class. He works hard in
class, asking for help when he needs it. He tries to
participate in group work. His homework is
completed regularly, and he completes classwork
that is not always completed on time, but the
solutions and progress are correct.

After respondents read the introduction to this
question, they were asked four follow-up
questions:

= What type of feedback would you give this
child (very positive [+5] - [-5] very negative)?

= How much frustration would you feel
towards this child (very little [0] - [6] very)?

=  How much sympathy would you feel for this
child (very little [0] - [6] very)?

= How likely is it that this child will fail (future
test) again (very unlikely [0] - [6] very
likely)?

Respondents' answers were rated on a Likert
scale.
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This type of question appeared a total of four
times in the questionnaire in the form of different
questions and stories.

The results of this study showed the teachers'
attitudes towards the issue of inclusive education,
especially in terms of feedback to students,
frustration with expectations about future failure
of students with specific learning disabilities, and
students who belong to the intact majority. The
study also showed that there were no differences
between the attitudes of primary and secondary
school teachers towards inclusive education and
only slight differences between male and female
teachers.

When it came to differences in, for example,
giving feedback to pupils, there were no
noticeable differences between pupils with SLD
and typically developing pupils. The study also
showed that when the degree of liking for
students with and without SLD was assessed, for
example, there were no significant differences in
the gender of the teacher. On the contrary, large
differences were found in the degree of frustration
about the future failure of the pupil, mostly
among teachers. In contrast, female teachers felt
a greater degree of empathy and were able to give
positive feedback and support to pupils in model
situations. Those teachers, regardless of gender,
who responded at the beginning of the
questionnaires that they judged inclusive
education positively, in subsequent model
situations were more lenient and empathetic
towards pupils in their evaluation and also gave
more positive feedback.

Thus, the results of this study show that teachers
who believe that inclusive education is an
effective way to teach all students are more
positive and encouraging when evaluating
students. Furthermore, they show lower levels of
frustration with typically developing students and
also have less expectation that students with SLD
will underachieve in the future. The author adds
to this statement that if both students with SLD
and typically developing students are to reach
their full potential within inclusive schools and
classrooms, they themselves must believe in their
own abilities. The influence of educators is
therefore crucial in this regard. Teachers need to
believe that inclusive education is an effective
way to teach all students, but also believe in
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themselves that they can stand up to the system.
The second widely cited study is from 2011 and
was authored by Sandra Gibson and Samuel
Leister. They focused on dyslexia in university
students, as the topic is generally under-
researched. In their study, they described the
performance of students with dyslexia compared
to their classmates on longer and shorter response
questions, as well as how they performed on
clinical patient assessments. They then compared
the results and described the differences found.
The differences included student performance on
different types of exams. In most cases, students
with dyslexia were less successful in the first year
of study, but in later years of study the differences
between the typically developing sample of
students and those with dyslexia tended to
decrease. Some students with dyslexia always
had a larger time allocation for elaboration, while
another part of students with dyslexia did not
have a larger time allocation for elaboration.
When students were then subsequently assessed
during how they performed in the -clinical
assessment of the patient's condition, they again
showed a higher rate of failure rather early in the
study. It is worth noting here that the students
surveyed were from the medical school. Thus, the
researchers explain the initial failure by, for
example, the length of the de-identification of
professional concepts and terms of clinical
practice. During the clinical assessment of the
patient, the highest failure rate was, for example,
in individual examinations of professional
subjects and also in tasks requiring data analysis.
The rationale for this study was the lack of
research from which to draw information about
the success of students with specific learning
disabilities in higher education. Ricketts' 2009
research was the first ever to work with a group
of medical students, where the author of the
study, used a comparison of how successful
students with and without dyslexia are. The
problem with this study is that only one
experimental method was used. The students
observed answered multiple choice test questions
and the result was that the group of students with
and without dyslexia showed, almost no
differences in task success. Thus, Gibson and
Leinster asked the following questions:

How might dyslexia affect success in medical
school?
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If knowledge assessments are tailored to students
with SLD and is there, then a difference in
success rates?

The study worked with a sample of medical
students in the undergraduate medical school who
were given a credible vocational test, a written
test and also a clinical standardized exam at the
end of each year. The first professional
examination consisted of 100 test questions with
one correct answer from a choice of five answers,
followed by 15 short open-ended questions that
were asked in the form of clinical situations.
Students had only 6 minutes per question to
answer them. In the clinical standardized exam,
students were assessed in six main areas

(communication skills, data analysis and
interpretation,  practice =~ recommendations,
physical status assessment, adherence to

procedures, as well as logbook entry). The
performance demands in the clinical patient
assessment were graded according to the students'
length of study. The authors also recorded the
gender and age of the students. A total of 123
students were observed and their performances
were recorded. For example, the trial also added
higher time allotments per exam for students who
had comorbidities with another form of SLD, not
just dyslexia. These students were given an exam
time allocation of up to 15 minutes. In the patient
clinical examination experiment, students had no
extra time allocation. All students who
participated in the study were independently
examined by a school psychologist who
confirmed the diagnosis of dyslexia. If any of the
students were confirmed to have comorbidities
e.g. ADHD, this was recorded within the graded
data. However, no students who had not been
diagnosed with dyslexia formed the research
sample. All data was anonymised and all
participants signed an informed consent form
before entering the study. Statistical data analysis
was then used to process the data using Z scores.
Analysis of variance was used to examine the
clinical examination data. There were no
differences in the clinical examinations due to the
age of the students. In the fourth year of the study,
the performance of male students was lower, for
example, they skipped tasks in individual study
examinations. A total of 91 students who were
diagnosed with dyslexia in the first year of study
participated in the study, 17 of whom had
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additional SLD comorbidity. However, all
students showed no differences in performance
on the shorter-answer and multiple-choice tests.
Difterences were also not found between genders.

Subsequently, differences between the 20006,
2007 and 2008 cohorts of students were also not
observed. Nor were significant differences in test
performance found in subsequent years of study.
In general, students with dyslexia had more
problems in clinical examination performance,
particularly in the first two years of study. There
were also no statistically significant differences in
logbook entries. It is clear that this is due to the
fact that in the preparation of the logbooks,
students are given the opportunity to prepare and
the subsequent examination is oral, thus their
performance is not assessed with regard to
grammatical ability or syntax. The examiner is
more interested in the overall content of the
logbook and also in the student's own reflection
in the final discussion. The results of the study
showed that there are not large differences
between the performance of dyslexic students and
the intact cohort. It was in the first year of study
that the greatest differences in performance were
found. However, when students with dyslexia
were given 25% time to complete the tasks, their
performance was identical to the intact sample of
students. The authors of the study also believe
that most students with dyslexia are only detected
during their attendance at high school, so it would
be a good idea to introduce screening tools in, for
example, the first semester of college. Due to its
effectiveness, it would be good to use, for
example, a modified computer-based test that the
student would complete before enrolling in
college. The study also showed that students
performed worse in practical exams. The second
most diagnosed comorbidity was developmental
dyspraxia, and this too may have affected their
performance. The authors of the study believe
that the better performance scores of the students
may also be due to the fact that in the final years
of study, the exams are more oral. The authors of
the study, thus, described that the amount of
students with detected SLD was higher than the
described prevalence in the population, the
screening tool could therefore be an effective
detection tool in the future. They also attribute
the smaller differences in performance to the fact
that by having a higher IQ in this cohort, test
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performance may be masked. The aim of the
study to compare the differences in performance
between students with and without dyslexia was,
therefore, fulfilled. The third and final scientific
study, authored by Catryn Knight, is from
Cardift. She published her study in 2018 and its
aim is to explore how teachers characterise
dyslexia and what information they received
about dyslexia during their preparation for the
profession. Subsequently, information about the
knowledge they gained during their practice
working with students with dyslexia. The study
was conducted using an online questionnaire, a
data collection tool. The questionnaire included,
both short answer and scaled responses. It was
initially piloted on 56 teachers, followed by an
interview with 5 respondents. Items were
amended and added before the final version was
emailed.

The author of the study first asked for a brief
description of each participant's understanding of
the concept of dyslexia. Participants were then
asked about their knowledge of dyslexia gained
during their preparation for the profession. They
were then asked whether they had undertaken any
further postgraduate study covering the concept
of dyslexia. Finally, they were asked if they could
support a student with dyslexia in their teaching.

Participants in the survey were sent an email, via
the Directory of Schools in England and Wales in
June 2016, asking them to circulate the link to
their teaching staff. A total of 4,314 teachers
responded to the email and approximately 2,900
completed the full survey. Sending emails to all
schools in England and Wales enabled a sample
of the population and a large amount of data to be
collected for subsequent analysis.

The target audience for the study was class
teachers in primary, secondary, further and
special schools in England and Wales.
Respondents who did not fall into this group were
excluded from the survey prior to analysis. Thus,
2,570 teachers met the specified requirements.
Data on the number of teaching staff were
obtained from the relevant Department of
Education departments in England and Wales.
Univariate analysis of all questions was first
carried out. This provided a basic familiarity with
the data and the number of respondents who fell
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into certain categories. Bivariate analysis was
then performed using chi-square (}2) tests.

The characteristics of dyslexia were coded using
Frith's 1999 causal model, which suggests that
dyslexia can be described at three separate levels
- biological, cognitive and behavioural. The same
coding method was used by Bell and colleagues
in 2011. This suggests that it is an operational
coding system that is used in coding definitions of
dyslexia. The descriptions that were coded as
biological provided descriptors about the brain,
neurological differences or genetics that underlie
dyslexic symptoms. Descriptions were coded as
cognitive if they mentioned cognitive processes
associated with dyslexia, such as processing
differences, decoding problems, and memory
problems. Descriptors coded as behavioural, then,
included descriptions manifesting errors in
grammar, word composition, and difficulties in
writing and reading. Responses were then
recoded to determine the total number of
participants who did or did not mention each type
of descriptor. A large majority of respondents
(79.5%) mentioned behavioural descriptors,
followed by cognitive descriptors (39.3%).
Biological descriptors were the most uncommon
(9%). 16.8% also indicated descriptors related to
visual perception difficulties. Almost 71.6% of
respondents indicated that the concept of dyslexia
was not well described in their pre-service
education.  Subsequently, 50.4% of the
respondents indicated that they had not received
any postgraduate training on dyslexia. It was
interesting to observe that of the respondents who
indicated that sufficient time was spent on
dyslexia in their preparation, it was the biological
descriptors that were used to describe this SLD.
In contrast, respondents who had received
postgraduate training on dyslexia used cognitive
descriptors. This significance was also related to
the teachers' relationship to the issue and the
length of their experience. Respondents who had
been in practice for 5 years or less used
descriptors that were biological; those who had
been in practice for 10 years or more used
cognitive descriptors. It is clear from the results
of the study that most teachers understand
dyslexia in terms of how it affects students at the
behavioural level. This supports the findings from
Bell's 2011 research, which also showed that both
the general public and teachers use behavioural
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descriptors when thinking about dyslexia.
Surprisingly, almost 16% of teachers mentioned
the relationship between visual perception and
dyslexia, despite research not supporting this
relationship. However, the author of the research
believes that the fault lies not with the teachers,
but rather with the educational institutions that
prepare them for their future careers. In her
opinion, it is necessary to adapt conditions and
teaching to the fact that teachers will be able to
help students with dyslexia. A large majority of
respondents said that dyslexia was "not well
described at all" by their education programme.
What was surprising to the author was the finding
that teachers who had less years of experience
were still using information about the term
dyslexia that was outdated. It also concludes that
there is a need to adapt the demands of
undergraduate education so that inclusive
teachers can support all pupils, and this is a task
for teacher education institutions in particular.

Respondents  tended to  describe the
manifestations of dyslexia in the mainstream
classroom rather than the nature of dyslexia itself.
However, for the intervention itself, a good
understanding of the needs of dyslexic pupils is
necessary so that strategies can be devised to help
them access education. To do this, space must be
given to the evidence-based research that is
essential to understanding the nature of learning
disability.

Conclusion

In the article has been focused on the current
challenges of the field of learning disabilities in
Great Britain. The studies mentioned above
received the most citations. A major challenge in
inclusive education in this linguistic environment
is teacher training. Since 2016, when the Special
Education Code of Practice was revised in an
inclusive direction, the focus has been on the
preparation of future teachers as well as their
views on inclusion, as they are the drivers of
change in the education system. Research focuses
mainly on their preparation but also on their
attitudes. We have deliberately tried to approach
topics that are transferable to the home language
environment. While preparing the article, the
information about the amount of time devoted to
the issue of specific learning disabilities in the
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preparation of future teachers at the University of
Hradec Kralové has been obtained. The
information from the study programme has
shown that according to study programme
syllabus for the Primary teacher programme the
subject of Specific Learning Disabilities is taught
in 24 hours’ allowance in the Master's degree
programme and Teaching of English language
(the optional subject of Specific Learning
Disabilities is offered with the 13 hours’

primary and secondary education level, there was
not found any subject of specific learning
difficulties. In the context of the inclusion
process, this is one of the challenges to which the
current preparation of future teacher education
should respond. Only in this way will teachers of
all disciplines understand the needs of pupils.
With regard to the support level of measures
grade 1 and 2, which consists mainly of
curriculum modification, future preparation is

allowance as a part of Master's degree essential.

programme. For the other disciplines at the
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Abstract: The paper represents key episodes of the recent political history of 2016-2022, a comparative
analysis with the context of Gene Sharp concepts. The paper represents the views of various well-
known theorists or practitioners, their theoretical concepts and studies in countries with transition
and democracies applied to the situation in Georgia in 2016-2022.

Abstrakt: Clanek predstavuje klicové epizody neddavné politické historie let 2016-2022, komparativni
analyzu s kontextem konceptii Gene Sharpa. Prispévek predstavuje ndzory riiznych znamych
teoretikii ¢i praktikii, jejich teoretické koncepty a studie v zemich s prechodem a demokracii
aplikované na situaci v Gruzii v letech 2016-2022.
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Introduction

One of the most popular ideologues in the
political parties of modern Georgia, in the context
of political process management, is the well-
known American researcher and theorist, political
scientist Gene Sharp and the ways to fight his
dictatorship. It could be said that Sharp's
theoretical and practical views were based on the
struggle of the opposition groups against the
government. American political scientist Gene
Sharp discusses the dictatorial nature of post-
communist countries and the communist regime
in his paper "From Dictatorship to Democracy -
Strategies and Tactics for Liberation." The
theorist interprets dictatorship as a system of
redistribution of power in a state where wealth
and power are in the hands of only a small number
of people. He characterizes the possibility of
transforming such a process into a democratic
process as a struggle against opposition and non-
violent disobedience. A similar concept was
especially popular in Georgia in 2003 during so-
called "Velvet Revolution", which essentially
consistently repeated the individual components
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of the Sharp’s strategy, however, the production
of separate contexts of the same models from
2016 onwards, especially in Georgia in 2020-
2021, had different results.

It is interesting for me to identify the factors and
peculiarities that were tried and tested by Sharp’s
concepts in relation to the change of government
or attempt. What is the level of political education
and how well do the anti-government political
groups in Sharp's strategies in Georgia in 2020-21
understand? Are more forms or content used in
the fight against the Jin Sharp dictatorship? How
strategically did the opposition act? What is the
overall state of policy strategies and outcomes in
the GS Sharpian models in the Georgian context
0f 2016-2022? What contributes to the change of
government in Georgia - public caution, the
effectiveness of the government, the weakness of
the opposition, public repression or other factors?

My hypothesis is that in reality instead of political
competences, the opposition is resorting to more
formal and expressive means in Sharp’s models
rather than the strategic and substantive concept
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in the political processes of 2020-22. One of the
impediments to the conflict is the crisis of the
main front actors - in particular, the weakness or
already discredited face of the opposition, public
authorities, groups independent of the
government, as well as the weakness of public
consciousness and the manipulation of
consciousness, a significant part of the society is
unable to diagnose the processes in the mode of
widespread government propaganda or in the
absence of a sense of alternatives. Also, within the
paper, I will highlight several contexts of
government change, excessive public caution
and qualitative deficit of opposition political
actors, public indifference or other factors, that
are the challenges of education policy regarding
the development of political affairs. So, I will try
to establish all this in this paper.

Main Part

According to Gene Sharp, instead of strategic
planning, opposition leaders only react to the
actions of the dictatorship. At such times, the
opposition is always on the defensive. Theorist
argues - some believe that long-term planning is
not necessary. Part thinks that if we express the
goal relentlessly for a long time, it will definitely
be achieved in some way. The second part thinks
that it is enough to live by your own principles in
the face of difficulties. Support for humane goals
and adherence to ideals deserves admiration, but
it is completely insufficient to overthrow
dictatorship and achieve freedom. Sharp advises
opposition leaders to "do everything at once."
This may have been beneficial if it had been
possible, especially on the part of weak
movements, but such a solution would not dictate
where to start the process, what to focus on and
how to redistribute resources (12).

Other categories of people see the need for
planning, although they can only do so on a short-
term or tactical basis. They do not understand that
long-term planning is possible and necessary.
Opposition strategists did not consider the need
for long-term planning in 2020-21 in Georgia
necessary, because in the 2020 elections the
opposition did not expect the Georgian Dream to
remain in power and could not actually assess the
results. Part of the opposition got the image of
affiliation with the "National Movement", with a
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sharply reduced rating and election results in
2021.

Opposition entities, and especially the main ones
in the opposition, were not associated with
"salvation" in the electorate, which reduced the
prospect of solidarity, so that the supporting
movements were not only strengthened, but
weakened and diminished. It should also be
noted that a publicly expressed plan and work, the
existence of an internal plan may be different, as
a publicly expressed plan involves a short period
of time, instant effort or a share of self-
presentation, although to achieve readiness in our
case, this is evidenced both at the level of internal
information (the author of the article was leading
a political-analytical talk show during this period,
where I had the opportunity to receive publicly
broadcast information from opposition leaders, as
well as behind-the-scenes information that was
not even a so-called public message box, the
opposition did consider various plans in none of
the sections in case of unintended consequences.
In case of insufficient election results, the
maximum that opposition leaders intended was a
vague reassurance to voters that they would not
accept the results, would go to the streets and
either change government or provide early
elections, which was not implemented later), as
well as the reflection and quality of actions
expressed after the election results, which was
built on feedback and not on planned, deliberate
actions.

Gene Sharp does not rule out that dictatorship
may not instill fear, but it will subdue, and the
power of dictatorship is even greater, and the
public is not yet aware of the existence of
dictatorship (12). We can judge the dictatorial
diversity of the ruling party by 2022 and the
context of hybrid democracy. According to the
Economist Intelligence Unit's 2021 Democracy
Index, The Economist Intelligence Unit,
Georgia's score deteriorated from the previous
year and remained in the hybrid mode category

(4.

In defining hybrid democracy, experts sometimes
say that this term alone is not enough because the
same score can be obtained by states for different
reasons.

Harvard University Professor Stephen Levitsky,
Harvard and Temple University Professor Lukan
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A. Wei write in their article that differences in this
qualification can be hidden, which have
important reasons. They highlight the notion of
"competitive  authoritarianism",  which is
interesting for my research topic. In competitive
authoritarian regimes, elections may be held
frequently. In the election process we may also
encounter abuse of power, biased media
coverage, harassment of opposition candidates
and activists, we face a lack of transparency.
Elections can be held in competition with
opposition parties and candidates, and elections
can be held without massive fraud (7) with him

(11) (10) (13).

They emphasize that in the context of
authoritarianism (even on a full scale) the
legislature is so controlled by the ruling party that
the conflict between the legislature and the
executive is virtually unthinkable. In competing
authoritarian regimes, executives often actively
seek more sophisticated mechanisms for
suppressing independent media, repression, than
they do in fully authoritarian regimes. These
methods often include bribery, selective
distribution of state advertising, manipulation of
media outlets's debts and taxes, and restrictive
press laws that facilitate the persecution of
independent and opposition journalists (7) and

(11) (10) (13).

Competitive authoritarianism, as a context of
non-democracy, requires appropriate efforts on
the part of the civil sector, the people and the
opposition space.

For example, the American political scientist
Gene Sharp, in defining democracy, names the
factor of groups independent of the government.
It is interesting what is the situation of groups
independent of the government and activists in
the struggle against the opposition in Georgia in
the period 2016-21? - After the change of
government in 2003-2012, the period from 2012-
2016 was essentially considered a period of
strengthening democratic institutions in the
activities of the New Government (“Georgian
Dream”); a significant proportion of previous
international reports focused on authoritarian rule
and the weakening of democratic institutions
during the National Movement, especially in
2007-2011, in terms of the media, groups
independent of the government (including
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businesses) and institutions - NGOs or the
government's attitude towards the opposition.
"The period 2012-2016, despite the critical parts
in the recommendations of international
organizations, was still about the growth of
democratic indicators as a whole, it can also be
considered in terms of polls conducted by
sociological groups in Georgia, where public
opinion was also focused on improving the
democratic dimension (5, 102) in the period after
2016, the assessments of the opposition field, as
well as the international community and the local
population on the authoritarianism and the deficit
of democracy and the growth of dictatorship have
intensified, also so-called Shadow governance
gaps or attacks on government-independent
institutions by the government. As a small
overview, we present the situation of sectors
independent of the government in 2016-2021.

Media - the case of “Rustavi 27, where the court
suspended the right of enforcement from the
international court, the change of the
management of the Public Broadcaster and the
accompanying editorial policy, the closure of
Iberia TV, changed editorial policy and
government loyalty of the Public Broadcaster,
Maestro and Imedi, changed owners,
management, SUCCESSOrs, etc.

Local international organizations and the non-
governmental sector - the main government
vertical, which launched a propaganda attack on
a significant part of the local non-governmental
sector, through discrediting, as well as trying to
affiliate them with the previous ruling power, and
SO on.

Other independent non-governmental
organizations- here we can consider the process
of discrediting the Georgian Patriarchate, which
on the one hand was conditioned by the financial
influence of the government and financial groups
or individuals. However, at the same time with
the collection and management of so-called
security services or compromising information
about the clergy by the Ministry of Internal
Affairs, as well as other factors that we can name
beyond our given field of interest and not add to
this list (these are ideological opponents and
various, cross-border agency interests).

Business subjects - Also in recent years, the
number of businessmen who have accused
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themselves and their businesses of deporting the
government has increased again. The case of
Omega Group and the case of TBC are important,
along with other private companies. It 1is
noteworthy that it was the business entities that
found themselves in a mode of persecution that
was relatively critical of the government,
especially if they expressed an interest in
financing the opposition. Another important
factor is the fact that to date, business entities are
actively trying to get the ruling team on the
parliamentary list and enter the legislature, which
can be provoked by the interest of protecting or
lobbying the business.

Opinion leaders - Leaders of public opinion, in
particular, industry-independent  specialists,
analysts, experts, representatives of intellectual
circles, etc., have also found themselves in a
propagandistic and discrediting regime. They are
constantly discredited by the representatives of
the ruling party, media outlets loyal to the
government make discrediting propaganda
programs or, at best, are blacklisted and deprived
of the opportunity to be active in such media
outlets.

"Trolls", "bots", hidden footage and social
media - During the assessment of the ruling
regime of 2003-2012, the industry of producing
compromising, blackmailing materials by the
then "security services" was repeatedly exposed,
and after 2012, the government found and
destroyed a number of records. However, as the
events of recent years (2016-2019) show, the
power groups could not use these methods of
pressure on their opponents during the rule of the
Georgian Dream, in the period 2012-2019, a
number of such materials were published, which
served to discredit people who were not wanted
by the government. In addition to the secret
recordings, dozens of groups have become active
in social media that are active and interesting for
Georgia. Fake news was spread against the
opponents of the government, false information
and gossip method is considered as one of the
methods to eliminate competitors in propaganda.

Involvement of public opinion on topical issues
in government decisions - An important factor is
that in recent years, the government has
challenged the public position on key issues on
virtually every important issue - the conduct of
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elections, including the rule of electing the
president, constitutional changes, the courts, and
SO on.

Conclusions and recommendations of
international organizations- In 2016-2019, the
sensitivity of the authorities to the conclusions
and recommendations of influential international
organizations also decreased, moreover, the
ruling party evaluated many of them negatively
and politically motivated (including the Venice
Commission, Human Rights Swatch, Endeavor,
etc.).

Other aspects of human rights - To date, a
number of human rights sectors have been
neglected, the Parliament of Georgia has
significantly distorted the Labor Code, which,
according to the Public Defender, specialists and
human rights defenders, can not cope with the
current challenges. Parliament has introduced a
bill aimed at protecting the rights of consumers,
and the system of social evaluation, which is
represented by outdated indicators and reinforces
social injustice, has not changed yet. Social
factors should also be mentioned here, which
dramatically increase the degree of population
oppression and nihilism, and so on.

(5, 101-102)

"The factors described by Gene Sharp, which
prove the nature of dictatorship, are significantly
measured in Georgia in 2016-2019, where it is
clear what efforts the current ruling party has, in
general, it can be said that the ruling party further
intensifies the pressure of opponents, restrictions
on free media, persecution of business entities
independent of the government, pressure-
discrediting of non-governmental organizations
independent of the government, etc. Nor does it
take into account public positions and interests on
any of the key issues, which in the Sharpe model
is assessed as a model of dictatorial rule (5, 102)

Opposition political groups, with the stated aim of
fighting the dictatorship of the ruling power, have
focused on frequent protests, although such rallies
have soon been postponed and ended in vain. The
results often showed the failure of the opposition
in the context of a change of government. In 2020,
despite the fact that as a result of the
parliamentary elections, the number of opposition
seats in the Georgian Parliament increased
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significantly, the Georgian Dream was formed as
the ruling party for a third term, forming a
parliamentary majority, executive power, etc.
Gene Sharp explains the unsuccessful political
consequences against the dictatorship with
insufficient strategic approaches and
implementation. The consequences of an
unplanned strategy are unfortunate - the effort is
wasted and the actions bring nothing. Energy is
spent on small things, the benefits are not used,
the sacrifice is in vain. Random matching of
poorly planned stocks fails to resist. It is more
likely that such fruitless efforts will further
strengthen the dictatorship, its control and power
(10).

The need for strategic planning is discussed in
every organizational process, whether it is a
political process or a business. For example,
Philip Kotler, a professor at Northwestern
University, and Gary Armstrong, a professor at
the University of North Carolina, believe that as a
rule, every organization wants to achieve
something that needs to be clearly articulated.
They pay attention to the formal application of the
mission in organizational processes, which is the
essence of the organization's activities, what it
wants to achieve. A clearly defined mission acts
as an "invisible hand" that guides the process and
organizational activities (6).

On the example of our political organizations, we
can often see instances where organizational
leaders focus not so much on targeted activities
but on expression in the mass community and the
mass media. In addition to the weaknesses of
strategic planning, political organizations pay less
attention to the opportunities of political
marketing, in general, marketing in political
activities. Experts believe that marketing plays a
big role in the strategic planning process. The key
to mastering the art of marketing management is
access to the secrets of strategic planning. Here,
as well, notice that any marketing plan you want
to make it perfect has no special value without
proper execution, implementing marketing plans
requires skills such as problem awareness and
diagnosis; determining the organizational level of
the company at which the problem arises; plan
implementation  skills and knowledge of
performance evaluation (9).

Navrat na obsah

Strategic management specialists believe that the
choice that an organization should achieve is
determined by its strategic goals. Attention is paid
to the position of which position one wants to
occupy in the context of market leadership (2).

In addition to remedies, Gene Sharp also pays
attention to the external aid factor. In his view,
when developing a general strategy, it is
necessary to assess the relative roles of internal
resistance and external pressure. The main
fighting forces must operate from within the
country itself, the quality of international
assistance and the species being stimulated by the
internal struggle. Contrary to Sharp's concept, the
opposition forces, for the most part, often focused
solely on external involvement, a constant
campaign for possible sanctions against
government or "shadow" entities, by working less
to gain more loyalty, solidarity, and expressive
support from the local population, the opinion of
the international community was largely neutral,
or balanced according to the actors. Based on the
observations, it can also be said that the
opposition forces tried to use the Sharp’s concept
in a kind of "upside-down" way, in particular, to
increase internal support through the involvement
of external forces, which is the opposite of Sharp's
concept.

It is true that Sharp believes that it is possible to
mobilize international public opinion to judge a
dictatorship on the basis of values, humanitarian
and religious, but, for the American political
scientist, it is only a modest addition; to achieve a
political or economic embargo, but the demand of
the latter also turned out to be a losing strategy for
the opposition. There were factors that did not fit
into the format of the declared missions and
values of the partner states, for example, Early
elections, non-entry into parliament as a result of
voter trust and non-fulfillment of obligations, etc.
After all, the principle of the Charles Michel
Agreement was based on the fact that, on the one
hand, there should not be a one-party parliament.
On the other hand, the opposition took a certain
perspective, however, on the whole, in the context
of international political values or political
culture; at least the ruling party came out with
declared texts than the opposition with its strategy
and approaches. Consequently, the opposition has
not sufficiently defined the role of external aid.
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The opposition did not reflect in its actions the
aspect of Sharp's concept, according to which
each dictatorship has its own character and the
possibilities of struggle are different. The
opposition used separate events from Sharp's
concept, such as picketing, protests, extremist
assessments, artificially aggravated situations,
less effective extremist propaganda, which did
not intensify the public, indifference more in
response, includingone of the major mistakes was
the protests by media representatives, which
turned from the demands of a specific power
framework into a party-political format - the
resignation of the Prime Minister, the role of the
media was removed from the business space and
moved to the agenda of a particular party (ies),
leading to a decline in media skills, and so on. The
opposition did not allow the manifestation of the
peculiarities of dictatorships in Georgia, failed to
grasp the peculiarities and peculiarities of modern
dictatorship, as Gene Sharp writes, and carried
out propaganda from the context of classical
dictatorship, which did not have enough influence
on the people, did not work to create a positive
image of opposition groups, the standard
mechanism that the opposition media in particular
produced was misguided, it was a strategy built
on noise, instead of displaying oppositional
utility.

According to Sharp, it is also necessary to think
about which internal groups will be able to
support the best -  non-governmental
organizations (public, religious movements or
political groups, trade unions, etc.), the
government and / or the UN or its individual
organizations. An important factor here is that the
broad field of opposition has not been sufficiently
supported by the opposition field. The religiously
dominant group was more loyal to the
government, the eclecticism of mutual support of
political groups was overly visible to public
groups, and international organizations were also
neutral, from which opposition parties expected
direct support but did not receive this type of
support.

Gene Sharp is paying close attention to the idea
of refusing to cooperate with the government. For
political disobedience to a dictatorship to
succeed, it is important that the people of the
country accept the idea of refusing to cooperate.
The idea, in turn, is simple - if a large part of the
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people refuse to cooperate with the government
for a long time, despite the repressions, the system
of pressure will weaken and eventually collapse
(12), as the theorist says, people living in a
dictatorial regime may have been familiar with
this concept from other sources, but even in such
a case, the democratic forces need to be specially
popularized. It is a difficult process, but possible
(12). An interesting feature is the context that
distinguishes Sharp's images from modern
reality. Apart from the fact that the reputation of
the "democratic force" in the struggle against the
government is a separate issue, the factor of
refusal to cooperate in our case created a kind of
alternative of elites, groups that functioned
against the government and refused to cooperate
and alternatives that cooperated with the
government. An example of this is the transfer of
the former Minister of Justice to the Minister of
Culture and the differences between the artistic
and literary representatives, similar precedents
existed in different areas. This alternative may
even have had a significant effect on the third
incumbent, although similar groups have become
increasingly affiliated with specific political
groups, including the former ruling party, which
has led to continued solidarity and solidarity with
the masses.

Gene Sharp also discusses repression and
countermeasures. He said those who create the
strategy should anticipate retaliatory measures
against dictatorships and repressions, especially
the frontiers of violence. In some cases, it is
necessary to warn supporters to realize how
difficult the risks are. This factor has been
practically denied or obscured by the opposition,
nor has it taken into account the peculiarities of
the modern political era, where both repressions
and countermeasures could have been carried out
differently by the government, where repressions
would have been impossible or difficult for the
masses to identify. Opposition groups, on the one
hand, were discussing the so-called To the
shadow ruler as to absolute evil. On the other
hand, the formal government was somehow
"relieved" of responsibility, viewed with political
arrogance, not recognized as a direct opponent.
On the other hand, before virtually every election,
opposition parties tried to use the propaganda
model of the primacy effect, presenting
themselves as winners, while the government was
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defeated, and active opposition to the government
was dispelled by the masses. The opposition,
especially the dominant National Movement
party, tried to use the pre-existing successful way
of presenting itself as the winner, which, based on
the events of 2003, did not see the differences
between the political epochs that distinguished
the 2000s from the 2012s. Anti-government
political ~forces constantly opposed the
government as a party doomed to defeat, which
was on the verge of collapse, instead of Sharp's
approach - realizing the supporters of wrestling
with the risks and difficulties, opposition parties
have consistently created a picture of a winner
that lacks only "decoration" (a term used mainly
by opposition groups before elections). The
masses saw little in the idea of their own
involvement, and if not increased their fighting
spirit, they became neutral towards the
opposition, including those who did not have a
positive attitude towards the government. In
addition, the Georgian Dream became much
more aware of the possibilities of the modern
political era and presented different variations of
repression or countermeasures that were less
visible and tangible to the masses, not "
classically regime" format of repression that was
used, but a complexly constructed process. The
government used repressive mechanisms against
anti-government entities; however, this was done
in a democratic package.

In the context of political disobedience, according
to Gene Sharp, if the population is afraid and feels
their own weakness, it is important that the
primary public tasks be less risky and builds self-
confidence. Such examples of these may be
topics where even minor and non-political issues
come to the fore. Strategists must select problems
whose importance is widely recognized. The
success of such campaigns will correct certain
injustices and convince the population of its
potential. The question is whether there was a
widely acknowledged problem with the rigging
of the 2020 or 2021 elections, as well as Mikheil
Saakashvili's topics in 2021. In previous years,
there were other additional topics that the
opposition tried to raise, including criminal acts
(Saralidze case, Basiani case, police misconduct,
social issues, protest against giant hydropower
plants), who played different roles in the struggle
against power, although it was also noted that the
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widely acknowledged problems were, in some
cases, no longer supported by the population after
the involvement of political actors; it can also be
said that we can find cases of problems on which
the population did not even have broad solidarity,
but was raised by the media, often artificially. Part
of the public protest campaigns convinced the
population of their own strength to some extent.
It can be said that the Georgian Dream
government was known even in the opposition for
the government's public protests over the public
protests, some of which were real, some of which
were imitative, however, the broad solidarity of
the citizens gave impetus to the process. If we can
even judge the capabilities of the broad masses of
the population, then in some cases we should seek
the inclusion of society not so much in fear but in
the will of the citizens. This became clearer in the
case of Mikheil Saakashvili, where the issue of
the former president's health attracted more
internal and external attention, but another part of
the process where the opposition and civil society
activists affiliated with the opposition demanded
broad civic engagement, however, the will of the
population did not create the resources for
solidarity and ongoing protest.

The context defined by the indifference of the
people is interestingly explained by the
sociologist and journalist, Professor Charles
Wright Mills, who lived in the middle of the
twentieth century (1916-1962). It explored the
connections between the individual's daily life
and social forces, their significance, the
importance of understanding modern life and
social structure in a historical context. Ordinary
people, Mills says, are bounded by daily worries,
though in the same circles they cannot avoid
external influences that they can neither
understand nor be subject to. The structure of
modern society forces them to serve the intentions
of others. They therefore feel that in an age when
they do not have the means to influence public
life, they also do not have the opportunity to
arrange their own lives according to their own
thoughts and desires (8). Charles Mills's views on
participation in the power of the bourgeoisie
interestingly explain Georgia's dilemma as to
why civil power cannot be formed in Georgia,
while governments are formed in the form of
thematic elites (business representatives, large
corporations, celebrities from sports and culture,
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etc.). Mills admits that individuals who do not
belong to the elite group can oppose the elites and
ultimately defeat them (8).

This context of Mills is also interesting for the
Sharp's concept, where the involvement of people
against the ruling elite is important, although the
political elites seem to be in charge of the process.
Gene Sharp believes that in most cases, the
strategy of a long-term campaign should be aimed
not at immediate and complete implementation,
but at achieving defined goals. In addition, not all
campaigns require the full involvement of the
population (12). This factor, too, should be noted
as a weakness of opposition strategies, the lack of
political will in the opposition field and among
their active supporters did not recognize the
concept of intermediate results, the main
propaganda was to focus on the full result, which
in full or not, in key cases, proved unattainable.

Sharp's method of developing a "selective
resistance" strategy needs to identify specific
aspects of the problem or dissatisfaction that
symbolize total inhibition. The strategy of
selective resistance should focus primarily on
specific problems - social, economic or political.
They should be selected in such a way that part of
the social and political system gets out of the
control of the power groups. (12) An important
factor is that in 2020-21, opposition activities
created a series of defeats rather than a series of
victories. Almost all the declared goals, in the
end, became more successful for the government,
it was the goal of the opposition coalition to come
to power in 2020, then to put the government
under one-party rule, as well as a changeable
position on the Charles Michel agreement,
achieving the result of the so-called referendum
in the subsequent self-government elections,
maintaining a position of no further entry into
parliament, as well as focusing on a change in
political reality with the arrival of a third president
on the part of the opposition, and so on. Gene
Sharp notes that the first campaigns to overthrow
a dictatorship may, in the beginning, have limited
political action. They are designed to test the
attitudes, actions, and training of people to
continue the struggle, or to disobey political
disobedience and refuse to cooperate. The first
actions may be symbolic protests, they may be
symbolic acts to temporarily refuse to cooperate
with the authorities. If a few people are ready for
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this, they can, for example, arrange flowers in one
of the symbolic places, if there are many who
wish, a short strike is possible or a symbolic
silence action can be held, several people will
declare a hunger strike which will have a
symbolic meaning. There may be a short-term
boycott or a sit-in strike with an important
agency. Certain symbolic rallies (e.g., sitting at
the dictator's palace, political, at the police
headquarters) are quite dangerous and should not
take place at the beginning of the campaign (12).

Sharp's recommendations were actively produced
under the auspices or affiliation of the opposition,
essentially the former ruling party National
Movement, with little or no success. However,
important here are the factors that the opposition
has allowed when using similar tools, the first
being that Sharp gives similar actions to symbolic
and short-term loads. In our case, the rallies at the
entrance to Ivanishvili's palace were not a
symbolic burden, it was conceived as a more
active protest event and measures to achieve
significant results, which does not fit into the
Sharp’s concept, as well as hunger strikes,
especially the campaign in solidarity with
President Saakashvili, which was large in size
(many people participated).

Sharp explains that when discussing a selective
resistance campaign, the main weight of the fight
falls on the same group for some time. In the
subsequent campaign, which should already have
different goals, the intensity of the fight should
shift to other groups. The political scientist notes
that selective resistance is particularly important
when it comes to protecting social, economic, and
political groups and institutions that have failed to
fall under the control of dictatorship (12).

Sharp's recommendations also imply a context
that seems to have been misunderstood by
opposition strategists. One is that Sharp listed
factors such as the factor of religious groups,
factors of railway and similar institutional
activities, and so on. In our case it came under the
influence of the government where there was no
internal force for protest. Sharp discusses the
different goals of the campaign, which is part of a
unified strategy that was also not observed in
opposition rallies. The shares were basically the
same people, with the same goals, which were not
measured realistically and had to take on more
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results than this or that share could have achieved.
An important factor is media involvement, which
is different from the political and situational
epoch of Sharp's example. In our case, media
involvement did not become a platform for
autonomous selective resistance, but became
overly partisan, which did not increase resistance
but became a means of discrediting the media
itself. Sharp emphasizes the protection of
institutions that could not come under the control
of the dictator, from state insitutions these are: the
State Inspector and the Public Defender, of which
the State Inspector could not be so institutional
but personal (State Inspector) could not be
protected by the opposition. The Public Defender
has periodically become an active target of
discredit, including not only from the
government, in cases where the ombudsman went
beyond the anti-government party framework, he
also became an opposition target.

Sharp argues that depending on how the long-
term struggle unfolds from the initial strategy,
strategists must decide how to continue to limit
the source of the dictatorship’s power. With the
strengthening of democratic forces, strategists
must achieve more and more firm refusal to
cooperate with the government and even more
complete disobedience to damage the sources of
power and thus increase their political weakness,
and then lead to the overthrow of the dictatorship

(12).

The political scientist asks the question, what
should be done for that? - To show the cruelty of
the regime? Should it be shown strategists what
catastrophic consequences dictatorship's
economy will have? Should it be explained that
dictatorship is also mortal? - Proponents of her
case have been working to make the actual
transcript of this statement available online.
Before disobedience is planned and carried out, it
is very important to pay special attention to the
main aides and supporters of dictators, including
the "inner circle", the political party, the police,
the bureaucracy and especially the army. The
loyalty of law enforcement agencies must be
measured and the extent to which they can
influence the military must be determined.
Democratic forces must show in words, symbols,
actions that the liberation movement will be
relentless. Law enforcement agencies must
understand that they are threatening dictatorship
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and not life. It is all intended to lower the morale
of the army and eventually involve them in the
democratic movement. The same applies to
police and civil servants (12).

It should be noted that the dominant part of the
opposition, in the form of the former ruling party,
used these methods in 2003 as well, in order to
mature the Velvet Revolution. As the facts show
successfully  (change of  Shevardnadze's
government, however, by 2022 the use of these
mechanisms has already become useless.
Although, each of the components listed here was
an active part of the National Movement.
Moreover, after the 2020 elections, the former
ruling party managed to get a significant share of
other opposition parties under its own affiliation
and turned rivals into partners for some time,
albeit, overall, unsuccessfully. We can assume
that Sharp’s concept, unlike the first Jerry,
requires other modifications in the second and
other cases. Similar tools are known to power
groups as well, unlike in 2003 and in the current
political era, the ruling elite possesses the ability
to neutralize similar efforts. The reason for this
inefficiency can be attributed to two aspects, one,
that is, the multiplicity of saws efficiency (that in
some cases, copying saws becomes ineffective in
different political eras) and second, the aspect of
actors where the pulling force must have a
sufficient reputation in order to leave a sense of
democratic power, which with the involvement of
those in power no longer had sufficient
perspective and skill. Here, in the context of the
actors, the fact that the change of the leader of the
"National Movement" and the arrival of Nikoloz
Melia had a certain effect on both political
communications and the general public, which
did not last long.

Sharp stresses that while we should not allow
attempts at direct confrontation, democrats have
no plans for a military coup. You need to think
about how to show your sympathy in the military
that the democrats do not want any military coup
or civil war. Sharp's emphasis and concept of
struggle proved completely unacceptable to part
of the Georgian opposition, as attempts at
confrontation and direct attacks on law
enforcement officials were active against Sharp's
vision (recall June 20, 2019, one of the episodes
of the protest, which later became the basis for the
dispersal of the rally by the authorities, etc.);
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popular in the supporters of the former president,
Mikheil  Saakashvili - a revolutionary
development, which was supported by only a
small part of the population. It is true that in the
opposition space, there were people who
produced this concept, but due to different
circumstances, their visibility was much lower.
The main interest of the media is to describe
scandals and controversies, similar
developments, etc. It turned out to be against the
Sharpian model and, consequently, in most cases
and as a whole, ended in the failure of the
opposition strategy.

Sharp discusses another circumstance, saying that
even when a dictatorship has leadership positions,
a '"parallel" or "alternative government" can
sometimes be formed, to which the population
and civic institutions will obey and cooperate. In
such a case, the dictatorship consistently and with
increasing speed loses the ruling strata.
Eventually, a "parallel government" could
completely overthrow the dictatorial regime. In
such a case, it is necessary to adopt the
Constitution in the required order and hold
elections.

Similar attempts were made in Georgia after
2016, for example, the results of the 2018
presidential election were not recognized by the
opposition candidate and part of the opposition.
There was an attempt by the former ruling party,
the National Movement, to form an "alternative
government”"; however, the idea proved
ineffective, with the exception of a few small
opposition parties, no one became an ally, nor did
the leading NGOs cooperate with them,
especially the general population. The given idea,
except for the electorate of the "National
Movement", received almost no one, remained at
the level of temporary rhetoric, the idea of which
was soon liquidated. Similar attempts were made
in the electoral process, the format of presenting
a "shadow cabinet" in the 2020 parliamentary
elections, which was supposed to continue as a
rule because the opposition did not recognize the
results of the 2020 parliamentary elections.
However, the idea of "alternative governments"
in Georgia in 2022, has never become attractive
to the broad masses, nor in a narrow
organizational scale. Sharp's model implies not
only the existence of "parallel" governments at
the level of rhetoric or political propaganda, but
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also the creation of their effectiveness, at the level
of their recognition and cooperation, which has
not been implemented in Georgia. They did not
have international recognition either, especially
since a similar precedent existed in the world in
the same years, for example, in 2018-2019 in
Vanuatu, the case of the "Provisional
Government" and the president, which was
recognized by the international community.

It would be interesting to recall the two
precedents of the Provisional Government and
the Transitional Government. The first is in 2003,
so-called Provisional government in Georgia
after the Velvet Revolution, when former
Parliament Speaker Nino Burjanadze was acting
president. In this regard, it became possible to
maintain constitutional order, unlike in 1991,
when former President Zviad Gamsakhurdia did
not resign and he was overthrown by force, and
power was taken over by the Military Council.
Only later, in 1992, during Shevardnadze's rule,
did the government manage to gain legitimacy.
No similar problem was created in 2003, the
process was changed within the constitutional
framework. Following the subsequent elections,
after Mikheil Saakashvili became President, the
ruling United National Movement (UNM)
effectively  liquidated key structures or
reorganized rapidly. It is also interesting that the
post-election period of 2012, which was signed as

a period of co-government - cohabitation,
however, this technical stage of government
(Mikheil Saakashvili was president,

representatives of the "National Movement" had
power in self-government) was baptized more
metaphorically and asked the Georgian Dream
government. The period of cohabitation lasted
until the presidential and self-government
elections, after which by 2013/2014 the
government of the Georgian Dream was fully
formed in all branches of government.

Research Results

"As a process of research or analysis of a public
problem, we can define policy analysis, its
purpose is to provide specific, specific
information to policy makers about possible
policy options, its advantages and disadvantages"
(3,302)
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Following Sharp's examples, it is interesting to
note that by 2022, in line with different political
epochs and spaces, the main opposition forces in
Georgia were forming different types of groups,
which were independent of the government, for
example, in anti-corruption areas, media and
other types of human rights, the activities of these
organizations in the media from time to time
really managed to create some noise or
government  discomfort. However, these
organizations either existed or affiliated with the
former ruling party and it was possible for the
government to produce propaganda to discredit
them or to make them less effective. Such
independent groups emerged mainly within the
former ruling National Movement party, or with
their support, other institutions were less likely to
go against the government, such as the Georgian
Orthodox Church. (E.g. unlike the Polish case).
An important factor was the updated, promoted
methodology of prosecution. In many cases, we
were not faced with a ban on any organization by
the government (for example, in contrast to Polish
"solidarity"), but also discrediting or
blackmailing or mutually explicit circumstances.
The government of the "Georgian Dream" that
came after 2012 was especially active with the
public distribution of secret recordings, there
were audio recordings, visual, print - especially in
2020-22, the so-called "Krebs" records, which
were suggested to have been spread by the state
security services (Susi). This process was
followed by a wide-ranging discrediting
campaign, especially among the clergy and
hierarchs, however, also unlike Sharp's example
(example of persecution of the Catholic Church),
the clergy continued to cooperate actively with
the authorities and, in many cases, openly
opposed opposition movements, especially the
former ruling party. These models proposed by
Sharp also proved ineffective and unprofitable or
unrealizable in Georgia in 2022 in the fight
against the ruling power that remained in power
for a third term.

Conclusion

Based on the research conducted on the topic of
Political Education and Policy Construction in
Georgia in 2016-2022 - Gene Sharp’s Political
Production Concepts, I found that Gene Sharp's
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key concept that a new dictatorship would not be
formed after a change of dictatorship and that a
developing democracy would be adopted instead
of competitive autocracy was essentially
unsuccessful. It also failed to reduce the ruling
party's degree of power, strengthen opposition,
and its ability to influence power groups. In 2016-
2022, Georgia was considered a country with a
hybrid democracy, where in the context of hybrid
democracy, a kind of dictatorship was created in
the form of competitive authoritarianism, which
remained beyond the consciousness of a
sufficient part of the citizens. The unethical
actions of the opposition were often
contradictory, which also made the citizen
disoriented. In the struggle against the
government, opposition forces resorted to
spontaneous tactics instead of strategic planning.
Due to the actors, political positioning, citizen-
oriented efforts and other factors, by 2022 the
ruling Georgian Dream party has again emerged
as the main political entity with parliamentary
power, as well as the executive and self-
government for the most part. Sharpe's concepts
were presented only in the context of fragmented,
formal political eventmaking and not in content,
which was a fundamental part of the opposition's
failure.

The Russian war in Ukraine started in 2022,
which again intensified the internal political
situation in Georgia, however, this is already the
subject of another study and article.

Consequently, it is essential to have high
competences in order to achieve the political
advancement, that is the most important
challenge of modern education policy. The
internationalization of policy education in the
contemporary  global world, creates an
opportunity to synchronize the Georgian political
actors’ behavior to the Western standards, that
makes the process of integration of Georgia in the
European Union more dynamic and result
oriented.
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PROBLEMATIC ISSUES OF CRIME PROVOCATION AND EDUCATION IN ORDER TO
PREVENT SUCH CRIME

Toseb Tsereteli

Grigol Robakidze University, Tbilisi, Georgia

Univerzita Grigola Robakidze, Thilisi, Gruzie

Abstract: The provocation of crime has not been fully studied in the Georgian legal space, which is why
in some cases it is problematic to draw a line between legal action and provocation of crime. The
article will discuss the provocation of crime and some of the problematic issues that take place in

investigative or judicial practice.

Abstrakt: Podnécovani k trestnému cinu neni v gruzinském pravnim prostoru plné prozkoumdano, a proto
Jje v nékterych pripadech problematické stanovit hranici mezi pravnim jednanim a podnécovanim
k trestnému cinu. Clinek se bude zabyvat podnécovinim trestné cinnosti a nékterymi
problematickymi otazkami, které se odehravaji ve vySetrovaci ¢i soudni praxi.

Key words: provocation, instigator, convention, law.

Klicova slova: provokace, podnécovatel, konvence, zakon

Introduction

Provocatio is a Latin word and means challenge
2. In essence, it means betraying behavior,
encouraging someone to take action that will have
dire consequences for them. Provocation of
crime, as a relatively new criminal act, is a topic
of discussion among scholars, law enforcement or
the judiciary. It should be noted that in the process
of litigation, by law enforcement agencies, crime
The issue of provocation is a topical problem not
only for Georgia, but also for many other states
thus, we believe that the issue of qualification as
provocation of a crime of crime needs further
legal research and study. The Criminal Code of
Georgia of 1960 did not provide for the
provocation of a crime. As mentioned, crime
provocation is a new norm in Georgian criminal
law. Prior to that, the perpetrator of such an act
was liable as the instigator of the crime. The
number of cases with the qualification of
provocation of a crime is not high, which
negatively affects its legal-procedural or
criminological study. It should be noted that when
considering the issue of provocation of crime,
there is some interest in implementing such
operational measures as control procurement and
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controlled delivery. Because it is during the
implementation of this action that the issue of
prosecuting agents-provocateurs is raised on the
agenda. Because specific types of operational
activities are classified information, it is natural
that the planning process will not be able to
discuss specific event planning. However, their
general content will be characterized and the
focus will be on the circumstances in which these
legal measures differ from the provocation of
crime.

1 Provocation of crime and incitement to
crime

The norms of the private part of the Criminal
Code of Georgia are divided into two parts:
disposition and sanction. The disposition
describes the composition of the action directly, a
more or less detailed description of its signs. And,
the sanction indicates the type and size of the
specific punishment19. In the article we discuss
the disposition of provocation. Responsibility for
provocation is established by Article 145 of the
Criminal Code of Georgia. The disposition of the
article is formulated as follows: provocation of a
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crime, ie the persuasion of another to commit a
crime in order to bring him to criminal
responsibility20. In the criminal literature, a
crime provocateur is known as an '"agent
provocateur."

This action has both common and distinctive
features with one of the types of accomplice
provided for in Article 24 of the Criminal Code,
the instigator. The confusion between incitement
and provocation is associated with a number of
substantive and theoretical problems26. Any
perpetrator intentionally or indirectly interested in
the commission of a criminal offense at the time
of the commission of the crime. The perpetrator
commits a crime of his own free will. In some
cases, the perpetrator commits the crime as a
result of the influence of another person
(instigator). The instigator is an accomplice of the
crime who does not want to, or is not able to
commit the crime personally, and thus has
someone else to commit it. The instigator, as an
executor, is clearly interested in both the
commission of the crime and the outcome of the
crime. According to the theory of
communication, the founder of motivation is the
intellectual contact between the instigator and the
instigator15. The executor for fear of sentencing,
like the instigator, is not interested in opening a
crime. Provocation differs from incitement to
crime in that the provocateur is not interested in
committing a crime in terms of a purely
criminological outcome; on the contrary, he is
interested in exposing the perpetrator and
bringing the latter to justice. The executor is not
informed about the real intention of the pseudo-
instigator.

According to Article 24 of the Criminal Code of
Georgia, the instigator is a person who has
persuaded another person to commit an
intentional crime. Prof. O. Gamkrelidze points to
the fact that in both cases the perpetrator
persuades another person to commit a crime as a
common sign between the two above-mentioned
concepts. Coercion refers to advice, bribery,
threats, agitation (systematic harassment) and at
the same time the co-conspirator must initiate a
punitive stage of the crime. The difference is that
the instigator intends to commit another crime
with another person, but does not want to
prosecute him, but wants to commit a common
injustice with that person. The provocateur,
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unlike the instigator, does not want to bring the
crime to an end 3. Therefore, both the provocation
of a crime and the incitement of a crime are
completed if the provoked person has prepared
the punitive action provided for in the Criminal
Code, or an attempt is still made and it is not
obligatory to have the result of the criminal act
completed. The difference also lies in the intent of
the offender. The provocateur does not want to
commit the same crime with the executor, he
wants to prosecute the executor. For example, A.
incited B. with the intent to prosecute. The judge
was given a bribe to be acquitted. In this case, A.'s
action is a provocation of crime, while B. Will be
punished for preparing a bribe. If A's goal was to
assist B and take a bribe from him to hand over to
a judge, there would be complicity in bribery, as
an instigator, as A and B commit one injustice
with a single intent.

During a provocation, a person is persuaded to
commit a crime, which means active
psychological influence on the person,
requesting, threatening, and so on. A provocateur
may use a promise as a means of committing a
crimel0. Prof. Meyer-Alfeld supports the
reference to the sample list of methods used
during provocation in the lawl3. During a
provocation, the provocateur makes verbal
contact with the provoked person and persuades
him or her to commit a crime.

Thus, it is necessary to get education through
training, through the media, through meetings
with law enforcement officials to give the public
a clear idea of what would be considered a
seemingly "harmless" request or offer as
provocative. And punitive action.

Persuasion must be distinguished from the
deliberate creation of conditions for the
commission of a crime, which does not constitute
a provocation of the crime. For example, in order
to improve the low crime rate, a police officer
deliberately left a handbag in the waiting room of
the station with various items in it, with the
intention that someone would want to seize the
handbag while arresting the offender. One of the
citizens noticed what, an unattended handbag
tried to grab him, at which point the police
arrested the person. In this case, there is no
provocation of the crime, because there was no
verbal persuasion by the police officer, he only
created the conditions for the crime to be brought

Mediad4u Magazine 3/2022 34



to justice, which contains signs of an official
crime. Also, there will be no provocation of a
crime if the provocateur has persuaded an abusive
or underage person to commit a crime, in which
case the provocateur is committing a specific
crime. For example, in order to hold Peter
accountable, Paul will be persuaded to kill Ivan.
Peter believes the police will be able to stop him
at the crime attempt stage. Paul acts quickly and
saves [van's life before the police arrive. Professor
Ketevan Mchedlishvili Hedrikh considers such a
case as a violation of the law and qualifies the
actions of the agent-provocateur, in this case, as
instigator12. When comparing provocation and
incitement, one circumstance of interest arises —
is it possible to commit these actions by inaction?
Provocation can only be committed by action
alone. As for incitement, in this respect the
example given by Kindhoyzer is to be shared,
who considers incitement possible by inaction,
only from a legal guarantor. For example: the
guarantor sees that someone under his
supervision is inciting someone to commit a
crime and does not intervene in the case.

In the process of working on the article, in order
to get acquainted with the statistics of cases
reviewed under Article 145 of the Criminal Code
of Georgia, the Thilisi City Court requested
information on the number of judgments rendered
in recent years, namely in 2015-2021, with the
above qualification. The response received from
the court revealed that the verdict with this
qualification had not been rendered in court28.
This figure clearly indicates some problems in the
investigative practice regarding the qualification
of crime provocation.

In the process of working on the article, the
decision of the Supreme Court was examined,
where the court discusses the constituent signs of
provocation of crime in action. In particular, on
March 18 and 19, 2015, public servant M. T. took
a bribe of 2000 and 1000 Euros, respectively,
from citizen N.J. N.J.'s action involved in the
covert investigative action was not qualified by
the court as a provocation of a crime as this
investigative action was carried out after M.T.
demanded that N..'s payment be paid in
exchange for his employment. N.J.'s role was
passive throughout the process, his actions were
not provocative at any stage, he did not offer
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anything to the convict and acted at the request of
M.J.

Thus the position of the court regarding the
absence of provocation of the crime is
unambiguous, in case the initiative comes from
the perpetrator and the other party only plays a
passive role. The consent of the provocateur to the
initiative of the guilty person precludes the
persuasion of the person to the crime and
therefore there is no provocation of the crime.

2 Provocation of crime and implementation of
some operative measures

The research process explored some of the issues
related to provocation in the implementation of
operational measures.

Operative activities are covert and conspiratorial
in nature. Some of them, namely "control
procurement” and "controlled supply" are related
to the exposure of persons involved in the crime,
during which the persons involved in these
activities are in contact with the perpetrators of
the crime. In such cases, the defense seeks the
acquittal of the accused on the grounds that he
was provoked to commit a crime. The court does
not share this claim and legally substantiates its
position.

In this regard, the practice established by the
Supreme Court of Georgia and the legal
assessment of the issue are noteworthy. We
would like to discuss some of the issues of
disclosure of offenders during controlled
delivery. Pursuant to Article 1 of the Law of
Georgia on Operative-Investigative Activities,
controlled delivery means the controlled
movement of possible material evidence within
or outside Georgia, from outside Georgia to
Georgia or via Georgia, in order to properly
investigate the crime and identify the
perpetrator21. In the process of discussing the
issue, we would like to consider the ruling of the
Supreme Court of Georgia of March 22, 2021
against MK. In particular, MK offered to involve
GK in the sale of drugs imported from Turkey. In
order to expose the perpetrator, G.K. consented to
participate in the event and to sell narcotics to
MK. With the help of GK, MK was convicted of
illegal purchase and sale of drugs. In the course of
the case it was established that G.K. He has
previously cooperated with the police and other
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individuals have been prosecuted as a result of his
cooperation.

The court ruled out signs of provocation of guilt
in GK's actions. This position was substantiated
as follows: "The recordings of the meetings
between MK and G.K. There is no coercion. "
Thus, the court found no signs of incitement to
commit GK's actions

Like"controlled delivery", "control procurement"
is also used as a method of exposing offenders.
According to the operative-investigative
legislation, "control procurement" means the
purchase of an item or substance or the creation
of an acquisition situation by an operative, an
investigator or an operative-investigative body on
the basis of operative information. For example,
consider the ruling of the Supreme Court of
Georgia of August 6, 2020. According to the
verdict, the citizen E.I involved in the operative
measure bought a drug from the convicted N.M.
The court notes that there was no provocation of
the crime by E.I. The action taken by E.I. did not
miss the "passive role", there was no activism and
persuasion. N.M. without hesitation took the drug
on him. Twice, in a short period of time, he used
the same drug and method 21. In this case, there
is no provocation of the crime, as it is confirmed
by the fact that the control purchase was made
after the offer of a drug by the offender, which
indicates that the offender was predisposed to
commit the crime.

Based on the above, it can be concluded that the
action of an agent-provocateur involved in the
implementation of the operative measure, then
contains signs of provocation of crime and
violates Article 6 of the European Convention on
Human Rights (right to a fair trial), if he incited
the person to commit a crime. That even without
his participation a crime would have been
committed. According to the last example
discussed, the person participating in the
operative measure did not incite NM to commit
the crime, no one exerted psychological pressure
on the offender and influenced the intentional
process. It is clear that even without a person
participating in the operative event, N.M. The
crime was committed because the "control
purchase" was based on an initiative by N.M.
himself, which indicates that N.M. In all cases, an
incriminating act was committed and no influence
was exercised by the person involved in the
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operative measure on the process of its
occurrence.

Thus a provocation takes place if the provocateur
has instigated the intent to commit a crime against
the provocateur who had not previously intended
to commit the crime.

3 A general description of the practice of the
German and European Courts of Human
Rights in relation to the provocation of crime

The issue of crime provocation is the subject of
scientific discussion and debate in foreign
literature. In this regard, we would like to discuss
the general approaches and practices of the
German and European Courts of Human Rights
regarding the provocation of crime.

The practice of the German Supreme Court
distinguishes between the so-called permissible
provocation. Passive and forbidden so-called.
Active forms. Provocation in Germany is
considered doctrinaire permissible in the
following cases:

= If, in accordance with paragraphs 2, 160 and
160 of the Criminal Procedure Code of the
Federal Republic of Germany, a person with
a trust is used on the basis of sufficient
suspicion;

= The person under investigation has already
committed a crime or intends to commit a
crime;

= The behavior of law enforcement agencies is
aimed at concretizing the existing criminal
intent and then at its suppression24. Along
with the provocation of permissible and
inadmissible  (unlawful)  crime, the
consequences of such a violation are
debatable.Basically, partly in German
literature, the prevailing view is that in this
case the approach of obstructing the
production process should be used8. In this
regard, we share the views of Professor Bern
Heinrich, who explains that, substantively,
the possibility of using an approach that
hinders the production process during an
inadmissible provocation that would lead to
the termination of the process is a step in the
right direction.
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According to German dogma, an active form is a
case when the perpetrator does not intend to
commit a crime and the agent-provocateur forms
this intention. Attention is also focused on
adhering to the principle of proportionality. The
principle of proportionality implies the ratio
between the goal and the means of achieving the
goal, ie the lightest method should be used from
several means. In connection with the
provocation p. In his paper "The Facts and
Illegality of Police Provocation", Schwarzberg
discusses the legal principles that are permissible
and prohibited during police provocation.
Schwarzberg notes that provocation by the police
should be assessed independently in each specific
and individual case. The involvement of an agent-
provocateur in a crime differs from that of a mere
participant in that the main perpetrator of the
crime is initially awakened or even strengthened
by the readiness to commit the crime9. Under
German law, provocation is related to the
deception of the provoked person, because the
agent-provocateur or undercover agent, deceives
the provocateur, hides what he has for his own
purposes, and thus receives information from
him. For example, the first part of the German
Code of Criminal Procedure & 136a, which states
that it is not permissible to obtain evidence for the
purpose of obtaining information, is to obtain
testimony through "abuse, incapacity, physical
assault, drug ingestion, torture, deception or
hypnosis." German law also prohibits the
deliberate deception of a suspect for the purpose
of obtaining information. Based on the above, it
is recognized in German criminal law that an
agent provocateur will not be punished for
incitement because he does not even want to bring
the crime to an end, but rather exposes the
executor at the stage of attempted crime.
Incitement involves persuasion to commit an
intentional crime and not an attempt.

We would like to touch upon the case law of the
European Court of Human Rights related to the
provocation of crime. When filing complaints
related to provocation, the applicants allege a
violation of their right to a fair trial guaranteed by
Article 6 of the European Convention on Human
Rights. According to the European Court of
Human Rights, a provocation against the rule of
law occurs when the officers involved in the case
are not limited to the largely passive investigation
of criminal offenses. but also influence the person
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concerned25. In this regard, the decision of the
European Court of Human Rights in the case of
Romanauskas Lithuania is interesting. The
situation is as follows: Romanauskas, who was
working as a prosecutor, was approached through
a personal acquaintance by an unknown person,
who was in fact from the anti-corruption police
department. The officer offered Romanauska $
3,000 in bribe in exchange for a third-party
acquittal. Romanauskas initially refused, but later
agreed, as the officer repeated the offer several
times. The officer notified his employer and in
January 1999 he obtained permission from the
Deputy Attorney General to simulate the crime of
bribery. Soon Romanauskas took a bribe from
him. In August 2000, he was found guilty of
taking $ 2,500 in bribes and sentenced to 22 years
in prison. Romanauskas appealed to the European
Court of Human Rights against the violation of
his right to a fair trial. The court found a violation
of this right in the applicant's complaint, arguing
that the actions of the police officer and the
applicant's acquaintance went beyond the passive
investigation of the present criminal act: there
was no evidence to suggest that the applicant had
previously committed any corrupt law. Meetings
between the applicant and the officer were
initiated by the latter and the applicant was
subjected to a vulgar temptation by his
acquaintance and the officer to commit a criminal
offense. Therefore, according to the court, there is
no objective evidence to prove that Romanauskas
intended to engage in such an action. In another
similar case, the Human Rights Court stressed
that the police have the power to conduct covert
operations in a way that does not incite crime

The importance of the right to protection of a
person against provocation is pointed out by the
Court of Human Rights in the case against Castro
Portugal. The situation was as follows: In
connection with the detection of illicit drug
trafficking, two police officers dressed in civilian
clothes approached citizen V several times, who
was suspected of transporting drugs in small
batches. With the amount received by this action
f. Was buying hashish for his own consumption.
Police officers suggested they went through V to
his supplier. For this purpose V was asked to
purchase several kilograms of hashish. F. Who
did not know that the said persons were
policemen, agreed to the offer. Despite a
persistent request from the police, V. was unable
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to purchase the drugs. At midnight the
aforementioned policemen came to V's house and
told him that they were currently trying to buy
heroin. V. told them that Castro could find drugs.
Because V did not know Castro's address he
turned to F for help. All four men drove to
Castro's house. At F.'s request, Castro left the
house and got into the car. The disguised
policemen told Castro that they wanted to buy 20
grams of heroin in exchange for a certain amount
of money and showed him the money.

Castro agreed to find a heroine and, accompanied
by F., went to J.'s residence. Castro paid J.'s
money and bought heroin, after which the drugs
were delivered to V.'s apartment. V. brought
police officers into the house, during which
Castro handed over the narcotics to the police,
who arrested him.

The court clarified that the police did not know
anything about Castro at first and contacted other
persons. Thus the police officers did not
investigate Castro, but rather influenced him to
commit a crime.

The court clarified that protection from
provocation is an absolute right and even the high
public interest in the fight against organized
crime, drug trafficking and corruption can not
justify the evidence obtained by the police to
incite crime.

In view of all the above, the court concluded that
the police officers had provoked Castro and there
was no argument to prove that Castro would have
committed a crime if the police had not
intervened. In doing so, Castro was not given the
right to a fair trial.

The above examples unequivocally indicate the
circumstance that in order to rule out provocation
it is necessary to determine the following
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committed without the intervention of the
provoked agent-provocateurs. Providing a
negative answer to this question is a provocation
of guilt

Conclusion

The article discusses some of the legal aspects of
crime provocation. Emphasis was placed on
common and distinguishing marks between
incitement to crime and provocation of crime.
The focus was on the permissibility of the
methods used in the process of operational
measures. In addition, both national and
international case law on similar cases were
reviewed. Special attention was paid to the
actions of the "Agent Provocateur" in the case of
official crimes and drug crimes, in particular in
cases of bribery and drug trafficking. From the
above it is clear that the action of the "agent
provocateur” contains signs of provocation of the
crime, when he aroused the desire of the
provoked person to commit a crime and there is
no argument that he would have committed the
provoked crime without his participation.

Finally, it can be said that provocation of crime
does not take place in the case when the "agent-
provocateur" performs the so-called "Passive
role" and acts according to the plan proposed by
the offender. And, provocation is in the face when
the perpetrator actively incites and persuades a
person to commit a crime who had no previous
intention to commit the crime.

Get education of these circumstances will
significantly reduce the number of perpetrators,
as well as become a basis for refraining from
provocative actions by investigative or
operational staff.

1. Gamkrelidze, O. 2008. Criminal Problems, Volume 3. Tbilisi, 277-278
2. Ebralidze, T. 2008. Commentary on case law. Tbilisi, 218

3. Todua, n. 2011. Private Part, Volume 1.Tbilisi, 261

4. Lekveishvili, M. And AutoCall. 2019. Private Part of Criminal Law (Book 1). Tbilisi: Meridian

Publishing House, 335

5. Turava, M. 2013. Criminal Law, General Section Overview. Tbilisi: Meridian Publishing House, 3

6. Berka. Constitutional Law Margin no. 1300; Mayer/Kucsko-Stadlmayer/Stoger. Federal Constitutional

T avr Maroin na
Law Margin no. 1340 et seq.

Navrat na obsah

Media4u Magazine 3/2022 38



7. Ebert, U. 2001. General part of criminal law, August 3, Heidelberg, 213
8. Esser, On the way to a European law of criminal procedure, 2002, p. 178;

9. Karlsruhe Commentary on the Code of Criminal Procedure with GVG, EGGVG and EMRK, edited
by Rolf Hannich and others (KK)-Bruns, StPo, 7th edition 2013, &110 ¢ marginal number 10

10. Kellner, 1909. The means of incitement in their substantive legal and procedural meaning., (In
German), 11

11. Kindhauser, U. 2008. Allegeiner part of criminal law, 3rd edition, Berlin, 17

12. K.Mtschedlishvili-Hadrich. 2011. Criminal Law-General Part II Special Manifestations of the Crime.
publishing house “Meridiani” Thbilisi, 229

13. Meyer-Allfeld., 1907. Textbook of German criminal law. 6 ed. (In German), 201

14. Against the admissibility of a general power to deceive Muller/Romer, New Journal for Criminal Law
(NStZ) 2012,

15. Gropp, W. 2005. General part of criminal law, 3rd edition, Berlin, 125
16. Nowrousian, A. 2011. Kriminalistik, 370-372
17. Schwarzburg, P.1991. Adequacy and illegality of the police provocation Publishing VVF, 32

18. Tyszkiewicz, G.2014. provocation as an investigative measure. Berlin. Publishing Duncker &
Humblot GmbH, 27

19. Zippelius, R. 2006. Teaching legal methods. Beck publishers. Munich. Tenth revised edition, 20-25
20.Judgment # 497 AP-16 of the Supreme Court of Georgia of January 25, 2017
21. Judgment # 186 AP-20 of the Supreme Court of Georgia of August 6, 2020

22. Judgment of the European Court of Human Rights of 5 February 2008 in the case (Ramanauskas v.
Lithuania, para. 51)

23. Judgment of the European Court of Human Rights of 26 October 2006 in the case (Khudobin
V .Russia)

24. law.sfu-kras.ru/data/methode-library-kup/Papers/2019/

25.https://www.anwaltsbuero-im-hegarhaus.de/bgh-1-str-197-21-rechtsstaatswidrige-tatprovokation-
durch-verdeckte-ermittler-muendliche-verhandlung-beim-bundesgerichtshof/

26. https://lawandworld.ge/index.php?menu=volume5-issuel-2019&lang=ge

27 https://www.dgstz.de/storage/documents/9hZ7uvGaAbz57y AJapASExtY M2N9bmH4tH4g2Vw3.pd
f

28. Letter # 1-04188 / 33618 of the Thilisi City Court of December 6, 2021

29. Judgment of the European Court of Human Rights of 09 June 2006 in the case (Teixeira de Castro V.
Portugal)

Contact adress

loseb Tsereteli

Grigol Robakidze University

Tbilisi, Georgia: tsereteliioseb@gmail.com

Navrat na obsah Mediad4u Magazine 3/2022 39



PODPORA VYUCBY PREDMETU TEORIA A TECHNOLOGIA OBRABANIA NA
VYSOKYCH SKOLACH TECHNICKEHO ZAMERANIA

i pozdlZznom sustruzeni

Cast’ 3. VonkajSie prejavy opotrebenia

Rozmarina Dubovska - Jozef Majerik

Univerzita Grigol Robakidze, Tbilisi, Gruzie
Fakulta Specidlnej techniky Trencianskej Univerzity A. Dubceka, Trencin, Slovenska republika

Grigol Robakidze University of Thilisi, Georgia
Faculty of special technology Alexander Dubcek University of Trencin, Slovakia

Abstrakt: V prispevku si uvedené vysledky experimentalneho vyskumu a vyhodnotenia priebehu
opotrebenia chrbtovej plochy u testovanych geometrii reznych materidlov pri pozdiznom
sustruzeni hlaviiovej ocele OCHN3MFA podla GOST. Ako rezné nastroje boli pouzité
vymenitel'né rezné platnicky (VRP) zo spekanych karbidov a reznej keramiky. Monitorovanym
parametrom su vonkajsie prejavy opotrebenia VRP.

Abstract: The paper presents the results of experimental research and evaluation of the course of back
surface wear in the tested geometries of cutting materials during longitudinal turning of
OCHN3MFA main steel according to GOST. Interchangeable cutting inserts (VRP) made of
sintered carbides and cutting ceramics were used as cutting tools. The monitored parameters are
external manifestations of changeable cutting insert wear.

Kli¢ova slova: material OCHN3MFA podl'a GOST, pozdiZne sustruZenie, rezné platni¢ky, opotrebenie
chrbtovej plochy

Key words: material OCHN3MFA according to GOST, longitudinal turning, cutting inserts, flank wear

Uvod opotrebenia je dané bud’ fyzikalnym javom (napr.
. . VI oy dhézia), mechanickym  Ufinkom  (napr.

P k predstavuje tretiu Gast vju a ’

rispevok predstavuje tretiu ¢ast’ podpory vyucby kavitacia), pripadne chemickou reakciou

teorie a technoldgie obrabania kovov. Je

zamerany na pozdizne sustruzenie hlaviiovej
ocele OCHN3MFA podl'a GOST na sustruhu SU
50A pomocou 8 typov vymenitelnych reznych
platniciek zo spekaného karbidu a 2 typov reznej
keramiky pri roznych reznych podmienkach.
Dalej vysledky vyskumu a vyhodnotenie
priebehu opotrebenia chrbtovej plochy u
testovanych geometrii. Obsahuje nové poznatky
o vol'be najvhodnejsieho typu VRP z 10 typov
VRP pri r6znych reznych podmienkach.

1 Mechanizmy opotrebenia pri nastrojovych
materialoch

Mechanizmus opotrebenia predstavuje suhrn
pri¢in, ktoré vedi k zmene rozmeru a strate
hmotnosti. Pomenovanie mechanizmov
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(chemickeé rozpust'anie).
Tribologia presne rozlisuje:

= spdsob opotrebenia dany formou pohybu
(klzne, valivé, oscilacné, razové, erozivne...)
= mechanizmus opotrebenia rozliSujici vyssie
uvedené sposoby svojim tcinkom.
Modernd tribologia rozliSuje Styri zakladné
mechanizmy opotrebenia podl'a normy DIN 50
321 [1]:
= abrazia
= adhézia
= (nava povrchu

= tribochemica reakcia
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posobiace pri roznych formach pohybu trecich
dvojic, vratane reznych nastrojov.

Pri procese rezania prevlada tzv. klzny pohyb,
predstavujuci vzdy sklz triesky po celnej ploche a
sklz chrbtovej plochy po obrobenej ploche.
Kombinécie ako klzny/valivy pohyb (ststruzenie,
brusenie a pod.), resp. iba valivy pohyb (napr.
vitanie a pod.) wuz uréuji  charakter
technologickych operacii obrabania.
Mechanizmus opotrebenia abraziou
Predstavuje prenos materialu v trecej dvojici
vyvolany pritomnost'ou "tvrdej Castice", ktora je
produktom vzniku triesky, ktord sa vyskytuje
ako:
= dosledok technoldgie vyroby a pripravy
materialu,

= produkt opotrebenia
mechanizmami,

vytvoreny  inymi

= sucast trecej dvojice vyvoldvajica abraziu.

Mechanizmus opotrebenia adhéziou

Vyskytuje sa pri pohybe dvoch klznych ploch, ak
pdsobenim normalovych sil nastdva deformécia v
oblasti vySky nerovnosti. pri rezani horna cast’
trecej dvojice predstavuje vytvorenu triesku.
Adhézia predstavuje jav, ktorého vznik
podmieniuje:

= topografia povrchov pri vzajomnom pohybe,

= prenos produktov opotrebenia difiiziou na
urovni atdmov medzi trecimi plochami,

= prenos elektronov a tvorbu dvojitej vrstvy
(elektrostatické sily),

= U¢inok primdrnych a sekundarnych vézieb
medzi kontaktnymi plochami (napr. van der
Waalsova sila).

Mechanizmus opotrebenia inavou povrchu

Posobi vzdy s mechanizmom abrazie a adhézie.
Unava povrchu pri treni je dosledkom
sekvenéného U¢inku pruznej a plastickej
deformadcie, spevnenia povrchu trecej dvojice
sprevadzané¢ho tvorbou a Sirenim unavovych
trhlin na alebo pod zatazenym povrchom. Pri
rezani je u¢inok nerovnosti dany vytvorenou
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trieskou a zatazent plochu predstavuje kontakt
triesky s reznym klinom.

Unava povrchu pri opotrebeni

Popisuje ju delamina¢na teoria (Nam P. Suh [3])
podla ktorej k unave vedie postupnost, alebo
nezavislost’ jednotlivych javov:

= nerovnosti kontaktu sa zahladzuju plastickou
deformaciou,

= kazdy kontakt je vystaveny cyklickému
zat’aZeniu,

= deformdcia substruktury vedie k nukleacii
trhlin pod zatazenym povrchom,

= postupné¢ zoslabenie povrchovej vrstvy
mikrotrhlinami  vedie k  oddelovaniu
produktov opotrebenia.

Mechanizmus opotrebenia tribochemickou
reakciou

Je spojeny s javom zaderu medzi trecimi
plochami. Zaderom su vytvorené nové a sucasne
chemicky Cist¢é povrchy na oboch trecich
plochach, po ktorych dochadza k reakcii s
prostredim. Opotrebenie je ddsledkom tvorby,
Stiepenia, uberu a prenosu oxidickych vrstiev a
ma tieto znaky:

= tribochemickd reakcia je dosledok adhézie a
prejavuje sa poruSovanim kovovych vizieb
medzi nerovnostami ploch trecej dvojice,

= Stiepenie a porusenie oxidickej vrstvy nastava
dosledku tlaku medzi trecimi dvojicami,

= produkt opotrebenia ma abrazivny ucinok a
nadvézujlca tvorba oxidickej vrstvy.

2 Vplyv technologie obrabania na opotrebenie
chrbtovej plochy VRP

Ciel'om realizovaného vyskumu na pracovisku
CEDITEK (Centrum pre testovanie kvality a
diagnostiky materialov) na Fakulte Specidlnej
techniky Trencianskej univerzity Alexandra
Dubceka v Trencine bolo zistit’ vplyv technologie
obrabania na opotrebenie chrbtovej plochy VRP
s rdznou geometriou pri vonkajsom pozdiznom
sustruZeni.
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Podmienky experimentu:

Ako material bola pouzitd hlaviiova ocel
OCHN3MFA, ktorej chemické zlozenie hm % je
C 0,403; Mn 0,3; Si 0,32; Cr 1,19; Ni 3,275; Mo
0,523; V 0,1363; P 0,01; S 0,01.

Z tejto ocele boli vyrobené Styri tyce priemeru D
= 60 mm a dizke / = 900 mm. Obrabanie bolo
realizované na sustruhu SU 50A, ktory je
stiéastou strojového parku Ustavu strojirenské
technologie FSI VUT v Brne a je ureny pre
presné sustruzenie v kusovej i sériovej vyrobe.

Rezné nastroje boli od spolocnosti SECO Tools
CZs.r.0.

Celkovo bolo testovanych az 8 typov VRP s
geometriou C a W: oznacené pismenom A
CNMG120408, ozn. B CNMG120412, ozn. C
CNMG120408, ozn. D CNMG120408, ozn. E
WNMGO080408, ozn. F NMGO080408, ozn. G
WNMGO080412, ozn. H WNMGO080408.
Testované boli aj VRP sozn. Ia VRP sozn.J z
reznej keramiky.

Pre vSetky VRP boli nastavené rovnaké rezné
podmienky a bolo vykonané celkove 12
prejazdov pre kazdu testovantt VRP. Pre kazdy
nastaveny posuv f = 0,22; 0,25; 0,34 a 0,41 mm
boli vykonané tri prejazdy materidlom. Ked’ze sa
v priebehu pozdizneho sustruzenia zmensoval
priemer obrobku, bolo nutné zmensSujicim sa
priemerom adekvétne zvySovat’ otacky vretena,
aby sa dosiahla kon$tantna rezna rychlost’ ve =
180 m.min’".

Pri obrabani bola pouzita vodou mieSatel'na rezna
kvapalina s obchodnym oznacenim Bonderite L-
MR 71-2.

Na meranie opotrebenia rezné¢ho klina VRP bol
pouzity opticky dielensky mikroskop, vid’
obrazok 1 [2].
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Obr.1 Opticky dielensky mikroskop pouZity
v procese realizované¢ho experimentu

3 Vysledky experimentu a ich interpretacia

Experimentdlne vysledky boli zaznamenané
graficky — s pomocou tzv. krivky opotrebenia
chrbtovej plochy VRP a vopred stanovenym
kritériom opotrebenia VB obr.2  a priamym
pozorovanim pomocou optického dielenského
miskroskopu, vid’ obr.3.

Na obr. 3 st fotografie testovanych VRP
s oznaCenim pismenom H a geometrie WNMG
080408 a) pred zaciatkom reznych skuSok a b) po
ukonceni reznych skuSok, na obr. 4 s zobrazené
fotografie VRP s oznacenim I z reznej keramiky
a) pred zaciatkom reznych skuSok a b) po
ukonceni reznych skusok.

Opotrebenie na chrbate VRP [mm)]

0 2 4 6 8 10 12 14
Cislo prejazdu [-]

Obr.2 Grafickd zavislost’ procesu opotrebenia
chrbtovej plochy u VRP soznacenim C
a geometriou CNMG120408.
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Obr.3 Pohl'ad na ¢elnu a chrbtovi plochu VRP
s oznaCenim pismena H a geometriou WNMG
080408 a) pred zaciatkom reznych sktiSok a b)
po ukonceni reznych skusok.

e b)

Obr4 Pohlad na celnd achrbtovil plochu
testovanych VRP z reznej keramiky s oznaenim
pismena I a geometriou WNMG 080408 a) pred
zaClatkom reznych skusok a b) po ukonceni
reznych skusok.

4 Diskusia k dosiahnutym vysledkom
Interpretacia vysledkov experimentu:

Vsetky priebehy krivky opotrebenia su vel'mi
podobné. Najvidcsie opotrebenie mozno
pozorovat utestovanej VRP s oznafenim
pismena F a geometriou WNMG 080408.
Presné hodnoty opotrebenia na chrbtovej ploche
VRP st pri trvanlivosti 5,45 min:

A: CNMG120408 = 0,13 mm,

B: CNMG120412 =0,12 mm,

C: NMG120408 = 0,13 mm,

D: CNMG120408 = 0,12 mm,

E: WNMGOR0N408 = (0,13 mm,
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F: WNMG080408 = 0,14 mm,
G: WNMGO080412 = 0,12 mm,
H: WNMGO080408 = 0,13 mm.

U testovanych typov VRP s oznacenim [ a VRP
soznatenim J z reznej keramiky doslo ku
krehkému lomu, preto sa nedalo vyhodnotit
opotrebenie chrbtovej plochy VRP, ako je to
mozné vidiet’ aj na obr. 4.

Najmensie opotrebenie na chrbtovej ploche VRP
podl’a kritéria opotrebenia VB = 0,12 mm bolo u
VRP s oznaCenim B, u VRP s oznacenim D au
VRP s oznacenim G.

Najvicsie opotrebenie na chrbtovej ploche VRP
podra kritéria opotrebenia VB = 0,14 mm bolo u
VRP F.

Najvhodnejsia VRP pre pozdizne sustruZenie
hlaviiovej ocele OCHN3MFA podla GOST je
VRP s oznacenim G.

Najmenej vhodna VRP pre pozdiZne sustruZenie
hlaviiovej ocele OCHN3MFA podla GOST je
VRP s oznacenim F.

Experimenty ukazali, ze VRP s oznacenim I
aVRP soznatenim J nie su vhodné na
sustruzenie hlaviiovych oceli. Po ulomeni rezne;j
hrany dochadza k narastu hodnot silového
zatazenia z dovodu zmeny geometric VRP z
reznej keramiky.

Zaver

V danom prispevku bol experimentalne
sledovany proces opotrebenia chrbtovej plochy
az u 10 druhov VRP, pri¢om testovanych VRP
zo spekanych karbidov bolo 8 a 2 VRP boli z
reznej keramiky.

Hlavnym monitorovanym parametrom pri
vsetkych VRP bolo opotrebenie chrbtovej plochy
pri jednotkovom case # = 5,45 min. Na zéklade
merani boli zostavené krivky opotrebenia VRP
anasledne  vyhodnotené  kvantitativne  aj
kvalitativne opotrebenie na chrbtovej ploche.

Origindlne vysledky boli dosiahnuté pri
pozdiznom ststruzeni materialu OCHN3MFA
podl'a normy GOST, ktory sa vyuZziva pri vyrobe
hlavni v Specidlnej technike.

V procese realizovanych experimentov bolo
taktiez zistené, Zze najvhodnejSim reznym
materidlov st spekané karbidy. V predlozenom
prispevku autorov boli vyuzit¢ aj niektoré
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vysledky experimentalnych merani absolventa Trencianskej univerzity Alexandra Dubceka
doktorského studia na Fakulte Specialnej techniky v Tren¢ine Ing. Romana Kusendu, PhD.
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- OCHRANA OSOBNiCH UDAJO
Vazeni autori, soucasni i budouci,
s navratem Casopisu do seznamu recenzovanych periodik a zafazeni do databaze ERIH+ jesté dlislednéji vyzZadu-
jeme dodrzovani formalnich naleZitosti. Povinné jsou abstrakty a kliCova slova v Cestiné a v anglicting, u anglicky
psanych clankd jsou potom povinné abstrakty a klicova slova v anglictiné a cestiné. V pfipadé jinych cizich jazyk{
jsou povinné abstrakty a kliCova slova v jazyce ¢lanku, angli¢tiné a cestiné. Rozsah abstraktu je omezen na
350 znaki a rozsah klicovych slov na 70 znakii - viz Sablona pro psani prispévka.
Redakéni rada v kazdém vydani zamita nebo vraci k prepracovani pres 50 % clank{ jesté pred recenznim Fizenim
z formalnich ddvodd, protozZe ¢lanky nesplnuji poZzadovana kritéria a nékteré ¢lanky jsou vraceny i opakované.
Stale pretrvavaji problémy s kvalitou obrazkd a grafll, opakované se objevuje psani citaci aZ za interpunkéni te¢-
kou, takZe citace stoji samostatné za vétou. Stale upozoriiujeme, Ze citace je soucasti textu a tecka patfi az za
citaci, (nap¥. ...vyzkum" [7].). Clanky s chybnou interpunkci u citaci budou autordm vraceny k pfepracovani y
formalnich dlivod. Vydavatelstvi a védecka redakéni rada Casopisu pracuje i nadale bez naroku na honorar, striktné
proto budeme u Vasich prispévkd vyzadovat spinéni veskerych formalnich nalezitosti. Neni v nasich silach
zasadnim zplsobem opravovat texty, citace, vzorce, prekreslovat obrazky, atd. Pro projednani ¢lanku re- dakéni
radou plati nasledujici opatteni:

a) Kazdy prispévek, ktery nebude spliiovat veskeré formalni nalezitosti (uvedené dale) bude
zamitnut jesté pred recenznim Fizenim.

b) Opraveny prispévek, zaslany autorem opétovné po zamitnuti, bude automaticky odlozen pro
posouzeni k nasledujicimu vydani.

c) Nebudou publikovany ¢lanky s textovym rozsahem mensim nez 2 strany. Doporuceny rozsah
prispévkti je 4-8 stran (rozsah ale neni striktné omezen).
V pfipadé pozadavku publikovani rozsahlych stati je potfebné toto predem konzultovat s redakci.

Pro moznost publikovani ¢lanku museji byt vzdy spinény tfi zasadni podminky:

1) kladné hodnoceni nejméné dvéma recenzenty,

2) dodrzeni potiebné formalni apravy (tyka se i obrazkd, fotografii, tabulek, grafii a rovnic)
3) dodani kompletnich podkladii pro publikovani ¢lanku (originaly obrazki, zdrojova data...)

Stranka ma okraje 2 cm, vlastni text ¢lanku se piSe do sloupcl Sitky 8 cm s délici ¢arou mezi nimi. Cely ¢lanek
(vCetné nadpist, popiskd obrazkd a tabulek) se piSe bez odsazovani prvniho fadku odstavce, vyhradné stylem
Normalni, Times New Roman, 12. Sablona pfi sprévném psani zachovava plivodni svétle Zluty pod-
klad! Pfi nespravném postupu pri psani, vkladani textu ¢i objektl nepovolenym zplisobem Zluty podklad zmizi.
Pokud do sablony koplrUJete jiz hotové texty, potom vyhradné postupem Upravy — Vlozit jinak — Neforma-
tovany text. Sablona pii tomto postupu zachovava vychozi svétlezluty podklad pod textem! Je to soucasné kon-
trola, Ze je dodrzen jeden z formalnich pozadavk(. Pouzivani hypertextovych odkazii (vcetné e-mailovych
adres), poznamek pod carou, indexovanych citaci, automatického cislovani, pouzivani lomitka "/"
misto zavorek je nepFipustné. Uvozovky se zasadné pouzivaji ve formatu 99...66 (,,text*). Ddrazné doporucu-
jeme vypnout ve Wordu automatické opravy a automatickou tvorbu hypertextu z internetovych adres - aktivni
hypertext je dlvodem k vraceni pfispévku k opraveé!

Abstrakt a Abstract jsou omezeny na maximalni rozsah 350 znaki (vCetné mezer) - rozsah vymezuje ra-
mecek Sablony (Times New Roman, 12, obycejné).

Klicova slova a Key words jsou povinnga, v maximalnim rozsahu 70 znak (véetné mezer) - do konce dané-
ho fadku (Times New Roman, 12, obycejné).

Velikosti HE|

Marmalni I 12h. QK
Dolni nebo horni index I Bb. ]_+B Storno
Snizeny dolni nebo horni index I b, .X

Symbol IF Pouit
Zmenieny symbaol 12 b, Vychozi

Obr.1 Nastaveni velikosti v editoru rovnic
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Styl Pismo Fez pisma
Tufné Kurziva
Text. . oovennnnn I'I'lmes Mew Roman j H H
(1 xR I'I'|mes Mew Roman j r v St |
Proménnad. ........ I'I'|mes Mew Roman j r v
MaldFeckd . ....... |T|mes Mew Roman j r I
VelkdFeckd ... ..... I'I'lmes Mew Roman j o H
Symbol ... ... ISymI:n:lI j r r
Matice-vektor . ... .. I.-!'.rial j v I
Cislo . v |T|mes Mew Roman | I
Jazyk:
Styl textu | Eestina |
Jing styly Ilfeéﬁna j

Obr.2 Nastaveni pisem v editoru rovnic

Rovnice se piSi vyhradné v MS-Equation (Editor rovnic), musi splfiovat podminku korektniho otevieni v editoru
rovnic Microsoft 3.1 (Word 2000) a musi jit timto editorem upravit. Font Times New Roman je nastaven i pro malou
a velkou feckou abecedu. Zakladni nastaveni editoru rovnic je na obrazcich 1 a 2.

PFi psani vzorcd dodrzujte vSechna typograficka pravidla (mezery mezi Cislem a jednotkou, radové mezery...). Pro
symbol nasobeni se zasadné pouziva nasobici tecka v poloviné vysky pisma (ALT+0183, nikoliv interpunkéni tecka
nebo hvézdicka - ta je pripustna pouze pro vypisy programd, kde je standardem pro operaci nasobeni), pro roz-
meéry, nasobky, apod. se pouziva nasobici kfizek (ALT+0215), 1 024 x 768 px (ne 1024x768 px), Cislovani rovnic
je vpravo v oblych zavorkach. Jednoduché jednoradkové vzorce a rovnice umisténé v textu se pisi jako text, editor
rovnic narusuje radkovani.

Obrazky se vkladaji se stylem obtékani "v textu", obrazek je na pozici znaku a presouva se s textem. Jiné umisténi,
stejné jako pouziti slozenych (seskupenych) obrazk{ je nepfipustné. Popisek obrazku je pod obrazkem! Obr. XX
Popisek

Tabulky museji byt vytvoreny vyhradné v MS-Word. Popisek tabulky je vlevo nad tabulkou: 7ab.XX Popisek,
doplfujici Udaje a vysvétlivky jsou vpravo pod tabulkou!

Grafy se vkladaji pfimo do textu jako obrazky (napr. vyfiznuté snimky obrazovky) v jednoduchém barevném
provedeni, ve velikosti 1:1 (100 %), vyhradné ve formatu PNG.
Grafy se popisuji se stejné jako obrazky: Obr.XX Popisek. Popisek je stejné jako u obrazku pod grafem!

Maximalni Sifka obrazki, tabulek a grafii je 7,9-8 cm, tj. 300 pixeld, pro 100% velikost. Pfi zvétSovani i
zmensovani dochazi k vyrazné degradaci a tim i ke ztraté grafické Grovné Vaseho prispévku. Pro zachovani maxi-
malni kvality grafd a obrazk( je nezbytné je vytvorit ve skutecné velikosti a prevést do formatu PNG, pfipadné
BMP. Pouziti formatu JPG je nepripustné. Obrazky i grafy museji byt kontrastni a dokonale ostré, zejména
pokud obsahuji text. Zakladni tloustka ¢ary je 1 pixel, v tomto sméru predpokladejte znacné problémy pfi konverzi
z grafickych program, které standardné definuji ¢aru v milimetrech nebo milsech (Corel, Callisto, Visio...). Doporu-
Cujeme kreslit jednoduché obrazky a schémata v jednoduchych a nenaroCnych grafickych programech (Paint-
brush, Malovani...). Obrazek uréeny pro zobrazeni na monitoru musi byt pomérné hruby. Vyjimkou jsou pouze
ilustracni PrintScreeny obrazovek, které nasledné konvertujeme na potiebnou velikost. Ve vyjimecnych pripadech
je mozné obrazky, tabulky a grafy umistit pres celou Sitku stranky tj. 17 cm (630 px). Maximaini velikost objektu
je 17 x 24 cm. Toto je nutné predem konzultovat s redakci Casopisu. Casopis je formatovan pro zobrazeni na
monitoru pfi zakladnim zvétSeni 100 % a pro n€j musime zajistit maximalni Citelnost.

Citace museji byt dle IS0-690, a to ve formatu podle prikladu v Sabloné.
Pfijmeni a inicidla(y) autora velkym pismem, mezi autory pomicka. Nazev zdroje kurzivou. Ma-li zdroj ISBN
(ISSN), neuvadi se vydani ani pocet stran. VSechny citace museji mit jednotnou strukturu a jednotny styl.
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U datovanych citaci:

NOVAK, J. - MATEJU, S. (1992) Citace dle ISO. Praha. €NI. 1992, ISBN 80-56852-45-X.
Je-li pouZito Cislovani zdroj, je v hranatych zavorkach, odsazené tabulatorem:

[1] NOVAK, J. - MATEIU, S. Citace dle ISO. Praha. CNI. 1992. ISBN 80-56852-45-X.

Pocet citaci by mél byt imérny rozsahu ¢lanku a nemél by prekrocit 10 zdrojd. Nelmérné rozsahlé citace (napt.
dvoustrankovy soupis u tristrankového ¢lanku) budou autordim vraceny k Upravé.

Automatické cislovani nadpisti a citaci, poznamky pod carou, textova pole a aktivni hypertextové
odkazy jsou zakazany, a to i v pfipadé internetovych adres (museji byt vioZzeny jako normalni text) a obrazkd
stazenych z internetu, které museji byt do textu vioZeny jako nezavisla bitova mapa nebo obrazek ve formatu PNG.
V nastaveni MS Word musi byt zakazana automatickd zména na hypertextovy odkaz.

Je povinnosti autora, zkontrolovat, Ze v odesilaném souboru je pouze styl Normalni, pripadné sys-
témové pridané a neodstranitelné styly z originalni Sablony: Nadpis1, Nadpis2, Nadpis3 a Standardni pismo od-
stavce. VSechny zavlecené styly, stejné jako automatické Cislovani nadpisti a citaci, poznamky pod Carou, textova
pole, hypertextové odkazy, budou pred formatovanim prispévku do ¢asopisu bez nahrady odstranény. Pokud doj-
de ke ztraté nékterych informaci, budou prispévky vraceny z formalnich dGvodd.

Prispévek musi byt zaslan vyhradné ve formatu DOC - pro MS-Word 2000 (Word 97-2003) v méfitku 100
%. Pfi vychozim zpracovani clankd v MS-Word 2007, 2010, 2013, 2016 je nutné pred uloZenim zvolit odpovi- dajici
format. Nekompatibilni a nekorektné otevirané soubory budou autorlim vraceny z formalnich déivodg.

Ke kazdému prispévku museji byt zaslany originaly obrazkd v bezkompresnim formatu PNG ¢i BMP, foto-
grafie Ize zaslat také ve formatu JPG ve 100% kvalité (vychozi kvalita JPG je obvykle 80 %). Konzultace k obra-
zovym materialdm si miZete vyzadat na e-mailové adrese rene.drtina@uhk.cz.

Pro tvorbu obrazk( je k dispozici technicka podpora v souboru Sablon. Cerveny ramecek vyznacuje pripustnou Sif-
ku pro sloupec a stranku. Naleznete tam i ukazku detailu obrazku tak, jak jej poslal autor, a ukazku, jaky je poza-
davek Casopisu.

¥ |
CLi X, ¥
Obr.3 Obrazek ve formatu JPG Obr.4 Obrazek ve formatu PNG
nevyhovuijici pro publikovani obrazek v pozadovaném provedeni

Soubory neni potfeba instalovat, pouze se rozbali do libovolného adresare.
Pismo v obrazcich prednostné Arial 8 Bold nebo Tahoma 8 Bold.

Pro grafy museji byt zaslana zdrojova data ve formatu XLS pro MS-Excel 2000 (Excel 97-2003), vychozi
méfitko 100 %. Pfi zpracovani dat v programech MS-Excel 2007, 2010, 2013, 2016 je nutné pred uloZenim zvolit
odpovidajici format. Nekompatibilni a nekorektné otevirané soubory budou autor@im vraceny z formalnich dévodg.
Vychozim formatem pro graf s diskrétnimi hodnotami je graf bodovy, nikoliv spojnicovy.

Grafy museji byt v daném souboru uloZeny jako samostatné listy (Grafl, Graf2...), ne jako objekt na
listu, orientace listu na Sitku, vychozi méritko 100 %.

Zakladni nastaveni MS-Excel pro graf je nasledujici:

Ohraniceni (oblasti, plochy, grafu i legendy) - Zadné; Plocha - Zadna; Osy - pIna, tenka, ¢erna; Mrizky - ping,
tenka, svétle Seda; Hlavni znacky - kfizek; Vedlejsi znacky - uvnitf. Graf nesmi mit nadpis.

Pro vSechny popisy, vCetné legendy: Pismo - Arial, 8, tucné, automaticka velikost - NE.

Standardni nastaveni Excelu je prakticky nepouZitelné, vSechny parametry je nutné predefinovat, nejlépe je si

vytvorit viastni typy graf@!

Informace pro psani prispévkl najdete rovnéz na http://www.media4u.cz/m4u-sablony.pdf nebo pfimo na:
http://www.media4u.cz/m4u-graf.xls

http://www.media4u.cz/m4u-tabulka.doc

http://www.media4u.cz/m4u-text.doc

http://www.media4u.cz/mm.zip

Na strankach Casopisu si miZete stahnout Sablonu pro psani prispévkd, ukazku tabulek nebo preddefinovany for-
mat grafu. Véfime, Ze pouzivani Sablon oboustranné zefektivni nasi praci a prinese jednodussi a Ucinn&jsi Upravy
textd.
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Ochrana osobnich udaji - GDPR

1 Archivované udaje

B Clenové védecké redakeni rady - jméno, tituly, stat

B Autori ¢lankd - jméno, tituly, instituce, email

B Recenzenti - jméno, tituly, stat

2 Ucel

VSechny Udaje jsou uvadény verfejné v opravnéném zajmu autor(l, recenzentd a clenll védecké redakéni rady.
3 Misto archivovanych adajt

Vsechny Udaje jsou verejné pristupné na:

B webovych strankach http:www.media4u.cz

B jednom zéloznim médiu pristupném v redakci Casopisu
B Casopis je verejné Sifitelny a neni redlna kontrola.

4 Souhlas s uvedenim
VSichni ¢lenové védecké redakéni rady dali souhlas s uvadénim svého jména, titulu a statu.

Autofi davaji souhlas s uvedenim jména, titull, instituce a emailu u konkrétniho ¢lanku tim, Ze zaslou svdj
Clanek k recenznimu fizeni.

Recenzenti davaji souhlas s uvedenim svého jména, titull a statu tim, Ze zaslou recenzi ¢lanku.

5 Moznost vyjmuti idaja z archivace

Kazdy z clenli védecké redakcni rady a kolegia recenzentli ma moznost pozadat o zruseni Udajli o sobé. Bude mu
vyhovéno okamzité na webové strance Casopisu a u nasledujicich vydani. U starSich vydani to neni moz- né.
Dlivodem je archivace a indexace v databazich a princip rozsifovani ¢asopisu ve svete.

Kazdy autor ma moznost pozadat o zruSeni Udajl o sobé. Bude mu vyhovéno pouze u dosud nezverejnénych
clankd. Ddvodem je archivace a indexace v databazich a princip rozsifovani Casopisu a citaci clankd ve svété.
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